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Foreword

There exist a substantial amount of literature on the condition of
tribal education in India. The contends that the different
perspective adopted for educational development of tribal
communities fail to adequately address the specific disadvantage
characterizing the tribal population and that one of the major
constraints of tribal education at the planning level is the adoption
of a dual system of administration. Along with this it is also
observed that due to the language barrier the tribal children are
unable to establish communication link with the teachers and
thus leading to the termination of their education in some point
or the other. Praitichi Committee Report (2002) identifies cost of
schooling, lack of motivation of teachers, lack of inspection, and
increasing dependence on private tutoring to be the main hurdles
in the path of education for tribal children. In this background, a
clear analysis of Quality Education with Special Reference to
Tribal Education in this region of India was therefore urgently
needed.

Keeping this view Dr. Surojit Sen Gupta, Assistant Professor,
Department of Sociology, Maharaja Bir Bikram College, Agartala,
Tripura, took the inititative to organize a National Level Seminar
on “Quality Education with Special Reference to Tribal
Education” in collaboration with the Tribal Research and Cultural
Institute (TR & CI) Government of Tripura, Agartala and which
was sponsored by the Ministry of Tribal Affairs, Government of
India, New Delhi.

This book is a systematic collection and presentation of the
papers presented at the National Seminar. I strongly believe that
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the: articles included n this ook hint the need for serious lans
and programmes relating to “Cuality Fdueatiom with Sperial
Relersnce lo Trilal Educalion”,

[ wish this ook peaches e allention of e policy makers,
planners and admiristeators whdch will be of immense help in
this ticlod. My congratulation to the edites of this ook Dr. Sorojit
Sen Gupta, Assistant Professor, Department of Socioelogs,
Maharaja Bir Bikram College, Amavtala, Tripura, for his
painslaking ellorls ad dynamizm lor ediling thiz volume so
brillinntly or clse this venture might not bovee seen the lieht of
the day.
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10 Debibizira)
Dated, Agarala Divector,

28" Fetrrudry, 2020 Trital Pesearch & Cullural Inslilule,
Govermnment of Tricura



MAHARAJA BIR BIKRAM COLLEGE
College Tilla, P. O. : Agartala College

Tripura West, Pin : 799 004

Dial : (0381) 251-6728

email : mbbc.agt@gmail.com

Message

The quality of learning activites has traditionally been defined
in terms of the inputs to a programme, institution or system
preferably, measures of outputs (especially levels of learning
achievement and graduation rates) used as substitutes for or at
least complement the input measures. The definition and analysis
of learning quality depends exclusively on input-output
measures. It has also been succinctly put in the national policy
on education as “access with success”.

In the above context the Department of Sociology, took the
initiative for exploring the issue on Quality Education with
Special Reference to Tribal Education in North-East India in
general and Tripura in particular which is the homeland of
numerous tribal communities. And organizing this seminar seems
to be highly significant in the present day context which provided
an open academic platform for deliberation, discussion and
debate on the theme of the seminar. I do hereby congratulate Dr.
Surojit Sen Gupta, the Organizing Secretary and the Editor of
this book and all those who made this seminar a grand success. I
also expect to see similar and much more academic endeavours,
like workshop, seminars, symposium, and conference in the

college in the days to come. //ﬂ_,_,,-'

Principal
(Dr. Sambhunath Rakshit)
Dated : 16th August, 2018 Maharaja Bir Bikram College
Place : Agartala Agartala, Tripura






Preface

India is a home to large, variety of indigenous people. The tribal
population represents one of the most economically impoverished
and marginalized groups in India. With a population of more
than 10.2 crores, India has the single largest tribal population in
the world. This constitutes 8.6% of total population of the country
(Census of India, 2011). Education is one of the primary agents
of transformation towards development. Education is in fact, an
input not only for economic development of tribes but also for
inner strength of the tribal communities which helps them in
meeting the new challenges of life. It is an activity or a series of
activities, or a process which may either improve the immediate
living conditions or increase the potential for future living.
Education is in fact, an input not only for economic development
of tribes but also for inner strength of the tribal communities
which helps them in meeting the new challenges of life. Literacy
and educational attainment are powerful indicators of socio-
economic development among the tribal groups in India.
Education, especially in its elementary form is considered of
utmost importance to the tribal. It is crucial for total development
of tribal communities and is particularly helpful to build
confidence among the tribes to deal with outsider on equal terms.
Despite the sincere and concerted efforts by the Government for
the overall development of the tribes, they are still far behind in
almost all the standard parameters of development. They are not
able to participate in the process of development, as they are not
aware of most of the programmes and policies made for their
upliftment. This is mainly due to high incidence of illiteracy and



i
vary lowe level of education among the tribal people. TTence, the
educatiomal status of the scheduled tribes and role of governance
i Whis dircction are highlv essental. I is well known thal e
cducational backprownd of tribes s discowraging compared to
the rest of the populotion.

Fidnee tiom is am important averae for aparadingg the veomermic
and sodal comditions of the tritaes, The cogmitive gqualitivs of tribal
rhildren have f be viewed and evalnated taking intn
consideration their ecological and cultural contexts. A related and
more important lesson ts that fribal children are neither calturally
infericr non coamitively Tess competent than the children of other
gromps. A programme of schonlivg, wihich doss ninkpay atrenbionm
tor the ecodogical, cultural and psschological characteristics of
Lrilzal children, iz highly urlikely 1o make any signilicant impacl,
Linkdng schwol ecucalion with Lile, in general and e needs of
lhe ribal commrunilies in parlicular is a mosl imporlanl slep Whal
regures serious attention, Tribal chaldren have very Towwe levels
of parbicipation and snceess i scheol education programme. A
clear policy For local language vse i achools is neceasary for
incluzive grow b, Develapment of primers in the tribal dialecl
invalving content from the local comtext will gooa long way in
ensuring children's aclive parlicipation in Lhe learning process.
Tf Covernment will not take some crastic steps for the
development of tribal edocation, the stotus of education anuang
tribos wiall be o story indistress, despaodr end death, TTence, time
has asmne o think it serwoasly abomttibal ec veation and inclusive
growth. Therefore, thure is an urgent need for various govermment
and non-rovernment nterventiers to addness Lhia problam,

From this perspective, il has been lell necessary Lo address
the jasue of {uality Education with Special Relerence 1o ribal

Fducatiom in India in general and I'vipurs in perticular keeping
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an eye on the fluidity of this north-eastern state and its various
paradigms, and to find out the probable way-outs in this regard
which is undoubtedly a great step forward in this direction.
Keeping this view point the Department of Sociology, Maharaja
Bir Bikram College, Agartala, Tripura, has organized a National
Level Seminar on “Quality Education with Special Reference to
Tribal Education” on 18" and 19* April, 2018 in collaboration
with Tribal Research and Cultural Institute (TR & CI),
Government of Tripura, Agartala, sponsored by the Ministry of
Tribal Affairs, Government of India, New Delhi, which provided
a platform to the academicians, researchers, and many others to
analyze on the theme of the seminar.

The present volume is a collection of articles and research
papers presented in the seminar and subsequently revised by
the authors in the light of the discussions which followed the
presentation. The various chapters in this book cover wide range
of issues under its theme “Quality Education with Special
Reference to Tribal Education”. Contributors discuss, explore,
examine and observe the nature of problems, challenges and
prospects both in theoretical and empirical - pragmatism. Many
critical issues and problems in the field of tribal education came
in the forefront by the paper presenters like medium of language,
location of the village, economic condition, attitude of the parents,
teacher related problems, lack of proper monitoring to mention
some with regard to quality education with special reference to
tribal education. Some other deliberations highlighted that quality
is the central point to education. It is important because it instills
the soul and life to the education. Education without quality has
no meaning because it cannot respond to the social demands. As
quality depends on two basic things i.e., redesigning the system
in terms of content teaching methods and providing the basic
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values in curriculem, s guality edocation 6 indicative of the
exfent o which educational objectives ave realized, and therefore,
tribal ecduczton is also o ewception ko this, T huas, we ate hopehl
that adl the deliberations made inthis seminag tocching from the
best rroctices on promotion of gquality education, the different
cliallenpges ard oppoertunitios unoguality cducation e pulicy
dimensiom for stremuthening guality education with special
referenice o lrikbal edneatiom well be benefirial b the educatinmist,
policy - makers and adminisrators to change their lens, ¥e hope
that this volume would make 4 modest contribution in the field
of guality enducation with that of tribal education and serve asan
inspiratiom for further research for shaping the fubene of tribal

life fw their holisds descelopment.
The editar laid hand inediling 125k, vel neither Lhe ediler nor
the callege nor the publisker claima the reaponsibilily of ke
papers. Views expresied in e papers are ertirelv ol the aulhors

comeerTed .

Editor
Or. Surojit Sen Gupta
Asslistant Professor
Department of Sociology
Maharaja Bir Bikram College
Agartala. Tripura-799004
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Speech

Mevar Kumar Jamatia

I am very happy to be present in this National Seminar on
“Quality Education with Special Reference to Tribal
Education” (Primary, Secondary and Language Problem). I am
really grateful to the organizing committee of the National
Seminar for inviting me to this august seminar.

Education is the backbone of a nation. It plays a vital role in
the life of every human being. It is very important in the
development process of a society. Over and above, education is
considered as one of the most important indicators of overall
development of a country. In India, the importance of education
is highlighted in the Constitution. According to the Constitution
of India, it is the duty of the State to provide for free and
compulsory education for all the children belonging to all
sections of the society including Scheduled Tribes, Scheduled
Caste and Other Backward Communities. Article 45 of the
Constitution is under specific regarding obligation of the State.
It directs the State to strive to provide free and compulsory
education up to the age of 14 years. Article 46 of the Constitution
directs to promote with special care the education and economic
interest of the weaker sections of the society particularly the
Scheduled Tribes and Scheduled Caste.

In order to fulfill this noble objective of the Constitution, both
the Central Government and the State Government have been
taking keen interest in increasing the literacy rate in the Country.
The Government of India constituted several Education
Commissions and Committees from time to time to suggest
reforms in the educational system in the country. Right to
Education Act is one of the initiatives introduced by the
Government of India in the recent past.
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Tribal Educalion In Search of Guaklily

Hiatorical Background

Tripura is ome of the snallest States in the “orth-Fast Tndia. Tt
was a Frincely State ruled by 181 Kings of Iripora, [Fis @ fribal
inhabiled Stale based on ils primitive cwdivre and tradition. The
[Meivweely Teipiea Shabe was merged with the lodian Uidon on 157
Ovtober, 1944, Thoereafter, Tripueas was 2cministored by the Chiof
Commissioner appointed by the Government of India. The
Tripura Territorial Connedl was constituted in 1950 with a total
member of 32 out of which 2 were nominated members.

The State of Tripura was ranted the statua of foll-fledged
statehood on 217 Jamuary 1972 As per the Census 2011, the total
pupulation of the State is 36, 73, 917 out ol which the population
of Ehe incimemons people 4 70 A6, 5173 There are bweo racial gro pe
in Tripura namely ‘Indo-Aryans’ represented by the Bengalees
and the ‘Indo-Mongaloids” represented by the indigenouas
comrumi Hed like Tripurd, Rianga, JTamaba, MNaatia, Kuld, Halam,
Chakma, Mog, hMiro et

Fduratiom i3 ene of the pillars of modernization. Dikeracy
growlh rale is an indicator which throwgh e educational growih
can be mewsured partially, Ay Tripura was o Princely Stabe prior
to ker merger with Indian Union wath lmibed resources and
infrasbructares, the States was far away from the modemn

educatiomal svetern. The process of modernisation started from
the: Tast quarber of the 19" Centomy. Tlowever, the literacy rate
wag very poor in lhe Blale dus 1o lack af proper ¢ educational
infrasirciires al thal lime,

Asvou knew, majorily of Lhe indigenous Lribes of Tripura like
other tribues of India have no seript of their esen, Matarally, there
Is oo guesticn of Importing any formal education theough theis
ot mother tongue, Dheeing the peeiocd of the Prioncely State, g
Eings would not manage to set up suffimient mamber of Solhonl
e to limated resources. [Towever, the ath nde of the Maharajas
towards modern education is highly appreciable. Thirine, e last
threw yuarters of the Maharajas rule, the literacy growth rate of
the State increased comsiderably in general, However, the
comdidimas of fribal lieracy n 'T'r1'|'-um were Very paat, bven aller
merger wilh Indizn Union, proper allention wis not paid ta

2




Speech
spread the light of education at various levels. The contribution
of the Jano Siksha Andolan headed by the then tribal leaders is
highly appreciable and praiseworthy in this regard. Steps were
taken to safeguard the overall interest of the indigenous people
of the State by creating the Tripura Tribal Areas Autonomous
District Council, (TTAADC) comprising the areas where the
tribals are in majority under the provisions of the 6th Schedule
to the Constitution of India. The TTAADC authority has not taken
the suitable steps for educational empowerment of the indigenous
peoples of the State.

Modern Education Initiatives

In Tripura, educational Institutions are mainly run by the State
Government and Non-Governmental Organizations (NGOs). The
medium of instruction is mainly Bengali, English, Kokborok and
other minority tribal languages Kokborok and other tribal
languages are used as medium of instruction in some selected
Schools in the tribal areas. After completing secondary level
education students generally enroll for 2 years in Schools with a
Higher Secondary facility. Students choose from one of the three
streams namely- Arts, Science and Commerce. On completion of
the required schooling period i.e., Class-XII examinations, student
many enroll in general or professional degree programme.

The State Government of Tripura has introduced free and
compulsory education policy to all the students who fall within
the age group of 6 to 14 years of age. As a matter of fact, the
various steps taken by the State Government over the years to
check drop outs including free distribution of books and
scholarship, mid-day meal, special coaching in core subjects,
Madhyamik drop out coaching centres, merit award etc. have
had an impact but still falls short.

Literacy Rate among the Indigenous People

The State Government has been taking several steps to spread
the light of education among the Scheduled Tribes and to remove
disparity between the Scheduled Tribes and Non-Scheduled
Tribes. The literacy percentage among the Scheduled Tribes is
poor and there is wide gap between Scheduled Tribes and Non-
Scheduled Tribes in terms of literacy.

3




Tribal Educalion In Search of Guaklily

Lropout Problem

=chool drosout rate amony the sidents going brihel sodents
i very alarming, |7ropouf rates are very higher among the
children of ribal communilies. Retention in school is ditficull at
the primary, upper srimacy and secondacy level, It is observed
that the sucoess sabe of the Madbeamik Exiens among the Trilal
students s increasing over the years. But there is wide map
betwesen the trizal students and vver all students” performanee.
Major Huardles

Fduration of rikal clvildrer has alwavs heen a matter of seyions
concern, Lack of educadon always shows the negalive impact on
the develeproent of all sections of the people.

The rural bribal chald rem are facing corei derabile diffion Thes in
their studies. Ttis o known fact that the teachers posited in tribal
ares s are notadequately equipped with methods of insbuctons.
MWiosk of the trikal stodents nsvally hesitats b asproach thedr
teachers for gmidance and help. The tribal atndents ars o and
large are the st or second generatiar, Ibis alsooa fact that the
leaching commiuilies are not pro-aclive lor helping e sludenls,
Majurity uf the schoal teachers have no spedal training skills for
working in the rural backward areas. Turther, sufficient numbers
of teachers are not posted in the tribal ereas which s also
respomsible for slow proggress of trilal education. Tducation at
primary, secondary anc higher secomdary level has een sufhering
due 1o lack of msilutional Tacilities, unauthorized ahsence of
schaol teachers, sludy malerials, smarl classes, lack ol
communicalion and other physical lacililies. Madium ol
instruction is one of the major obstacles of tribal education in
Tripura. The tribal children studying in Kokborok amd other
mineeity tribal languesges are not generally able to follow B
lesgdomns mven to them in the sechools in the langages swwhich are
totally stramgpe to them. The problem of medivm of instroction
continues to kamper the quality education of the frikal children.
Mo satisfactory sulution has been evolvad Gl date roaddress this
burning issne.

Ohver and above, recruitment of school 1eacher wras dane on
the bazia ol divly palitical coanzideration, Cancidates, pelitically
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sponsored and having no eligibility were appointed for teaching
job. This is a gross violation of the Right to Education Act.

Apart from this, there was no transfer policy with regard to
posting of School teachers. Needless to say, transfer and posting
of school teachers was based on total political consideration. As
such, there was no equal distribution of teachers in the primary,
secondary and higher secondary level. There is a wide gap
between rural and urban areas regarding posting of school
teachers. Naturally, the tribal children studying in rural areas
continue to be deprived of the benefits of quality education.
Moreover, in the light of my experiences, I must say that school
campus have become the hotbed of dirty politics. A major section
of school teachers are more interested to be in politics than in
teaching activities at the behest of the previous Government
thereby polluting the academic environment of educational
institutions throughout the State.

Welfare Initiatives

In order to improve educational status of the tribal children,
various initiatives have been taken by the Central and State
Government scheme like Boarding House Stipend, Pre and Post
Matric Scholarship, Merit Scholarship, Madhyamik Dropout
coaching centres, supply of free text books, special coaching in
core subjects, Ekalavya Model Residential Schools, Ashram
Schools etc., have been introduced. The benefits of such welfare
schemes have had a considerable impact on the education of tribal
children particularly for providing quality education among the
tribal children. Recently, our Hon’ble Chief Minister, Sri Biplab
Kumar Deb, announced that in addition to the existing 8 Nos.
Eklavya Model Residential Schools, 24 Nos. new Ekalavya Model
Residential Schools will be set up in Tripura which will contribute
to improvement of quality education among the tribal children
in Tripura.

With regard to quality education of the tribal children, I must
say that the Non-Governmental Organizations (NGOs),
particularly Christian Missionaries are playing a key role in
providing quality education in the tribal areas. A good number
of Schools are run by the Christian Missionaries throughout the
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State. A larvge number of TCS/TPSSTES officera, Tinctora,
Fnginesrs as well as officers of varions Government deparbments
are products of Chrisdan kigsicmary schools, Conbribulion of
Christan Missionaries o development ol educalional status of
the tribalclulcleen is peally commercable, Success ate of students
i Sevondiey ool Higker Secondary 15 alowst 1I0% overy vead,
Conclusion

Cur Covernment lad by BT and TPTT combine 5 frmly
conmitted to improve the overall educatiomal status of the
atndenta in the State. Suitable steps will be talen o prioriby b
provide quality edncation to all stadents acress caste, coved and
peligions.

A omr efforks will e taloen to ersome prosdsioms of necessary
infrastrctures nall schaoeels pardoalacly inthe rermote trital areas,
Cdurational planners and policy makers may be advised toevolve
imwwvabve shrateies for improsdng educations | statas of the trikal
rhildrem.

Willl hese [esw words, | conclude.
[hanking vou all.
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Swami Hitakamananda

I had the privilege of working in educational institutions of
Ramakrishna Mission in North Eastern States since 1976 in three
stints (1976 to 1981 in Arunachal Pradesh, 2006-07 in Meghalaya
and 6" March 2012 to date in Tripura). As such, my observation
on the subject is based on my understanding of tribal students in
our institutions and in other institutions as well both in residential
and non-residential set up. I tried to understand their social,
educational and cultural needs from various angles.

1.1 Policy Perspective

a) Educational policy should be framed predominantly by
educationists taking into consideration the experiences and
opinions of social scientists and not by politicians as has been
the case unfortunately in India since independence.

b) Most experienced and compassionate teachers well-
informed about Tribal Culture all over India should be involved
in the policy formation by circulating draft policy to get their
suggestions.

c) The policies has to be formulated in such a way that the
regional culture gets prominence keeping national integration at
the core and accommodating the culture of other Tribal
Communities in India. At present an undesirable undercurrent
of segregating the tribal communities from non-tribal population
is present in North East Region that will do no good to either
group. This disharmony or discord must be effectively countered
through appropriate educational policy and curriculum design.
1.2 Gender Issues

a) Tribal societies are clearly matriarchal particularly in the
North Eastern states. It has palpably influenced even large
number of Bengali, Oriya and Hindi speaking communities also.
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In other parts of Tndia voice and influence of wormnes ave rather
anbdued by mer but not in the MNorth Eastern Stabes.

B Right mony givls are coming up brilliznty faster than boys
wherever scope Lor educalion and emplovmenl is accessible Lo
wormernt, Soogencer issues are ot that big ar mpeciment Lo
quiality education of Teibals, Women teachors are muech moee
effective than males parbicularly m Clementary education.

1.3 Life 5kill Education and Mersanality Development

a) The biggrest lacuna in Tndian edueation system has heen
burde nitgr st den beowei th boo many theories and ey little acHwviby
for helping learrers about how to wse them to solve actual
problems of lite, Mo wonder that the Deller Comumission set op
by TIMTSOO recommended inits resort enbitled 217 Century
Nducation, mentionad “Learming to do * a5 seoond pillar, the
crther H'mm }:-ﬂlarl- nf 21 Cembary Tduaatiom being “Tearning to
k™, " Toesarmimiy by gprome bovgge Hrer ard “Tas AT h'.uhc TTmrxt,
policy makers h'u: tov ensure fraining students at every stage of
gdunrcatiom {Frimary, Secondary and Higher Secondary] ma reach
ez Loy Lot Lhe acquired knowledge inlo praclice Lwough
ackivity-bosed teachinge learning corrioe lom, Production and veue
of locally available materials for making TLM should be
ernprhasi

b The new molicy must teach Ehgmity of labour, namely no
work is small, and this has to ke nsbilled in childhood and
bonhood lsell so thal educaled bays and girls do nal hale manoal
lahaur, agriculicre, mendal jobs ele, and do nal run aller while
collar jobs. Even Lribal doctors, leachers.enginesrsavieid of hale
posting in rurel vrisin and aspire for urban Eving unly. This
fascination for white collar jobs and avoidance to physical
hardships is the root couse of unemployes edocited vouoth, W
have painfully observed this dislibe for physical labour in our
triba] and mon-tribal stodents equally. Sincemoat of their parents
dor not understand Dagmite of Tabour, their children roo develonp
thiz vice in themn. Tducators must include gardening, agriculmr e,
gam tatiom and cleaning as enpulaory subjects for all clasaes as
i dome it Japan where there i3 no cleaner or alher worker in
acharlz and calleges excepl conks for mickday meal,
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c) Formation of Good Habits through Repetitive Positive
behaviour ensures character building and forms strong
personality. Cosy and comfortable lifestyle at the educated and
employed tribal families practically ruin their children’s
personality and self-confidence. This is a very serious flaw that
most of the solvent tribal guardians do not understand or
overlook casually. As an educator I have experienced this
deficiency in our student always. The fault is with guardians and
not the students. Punctuality, value of time, physical exercise,
prayer and concentration, respectful attitude towards everyone,
serious study schedule, practice of fine arts and performing arts,
service to the under-privileged, courage and sportsmanship
should form integral part of educational practice alongside the
theoretical and intellectual training. Our present education
policy takes care of students’ intellect (head) only but without
training of heart (emotion) and hand (skill). Hence, it is failing.
There must be activity based programmes in schools to instil
above values in students.
1.4 Ethnicity, Identity and Cultural Issues
The long history of Royal Tripura did not have any ethnic,
cultural and identity crisis for the simple fact that their subjects
were composed of multi-ethnic population from hills and plains.
The worship of 14 deities from all communities in the same temple
complex under royal patronage is the living proof of this. The
large Manipuri population and the large Bengali population of
Kumilla, Noakhali, Syllet and Chitagong in Tripura also formed
a beautiful mosaic of multi-ethnic culture allowing every group
maintain their identity yet staying peacefully by accommodating
each other upholding the “Unity in Diversity” principle of Indian
Culture. The ethnic problems and conflict arising thereof are the
result of most destructive ‘divide and rule’ policy of British Rulers
who injected this poison in all states of India through Missionary
Educators using English language as the most effective tool. The
great love of our first Prime Minister towards English Language
and Culture has perpetuated this poisoning over decades among
educated Indians even after independence and we are still
suffering the evil consequence with cumulative negative fallout.
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But the hard fact is that Indians require good knowledize in
Frplish for connpettive advantage internatiomally but rhey dn
notnesd English cultore ar 211 as they have a far superior o e
alseady. I we can leach good English hwoogh ellicienl English
teachers dight from Best stencand and teach adl ethers subjects n
vernacular, tur students will not face any difficulty m adaphing
Inglish edivm teachimgin TTighker Tducation level. By adophng
to Tinglish langruaggs: fromn childhood our cbildren ane practically
losing their oultural base of life, swwhich will push them to an
idemtity cTisis when thay grow up. Our ribal populaton is the
worst sufferer of this English culture,

1.5 Issues on I'ribal Langnage and Communication in the
Cuontext of Quality Lducation

ay The undisputable factis, WMother s Tangoage 14 the natural
and most comfortable mediom for ranafer of knowled me o
the mew aren child from elders in society. Forschaosl educabion
towt it is the most effechve and comfnrrzble medinm for the
learner,

By Yel welwen we plan lo wse Lhe molher Long we as mwedinm of
mstruction the commuoen moedium requires sdeguakely rich
vocabulary base for study of literebure, science, arts, commernce,
tme arts, et and 8 wicde variety nguistce flexitalibe and capahdlity
to ecoress all kinds of human emotions and soientific ideas,

) [n Tripmva the Tribal populatiom vacs mome than 200 bewenty)
dialecis ol which Kekborel: is presently accepled az allernalive
medinm ol instroclion bul il does nol represent adequalely all
ribal languages. [I may be used as a corrunon medivm of
commmumice tion in Trivura just as TTindi has been adophed as
wutivnal language of India, But s Koelorel langoage und
litcrature @s cich cnoogh to teach 2l subjects ap to Thigher
Stcomdare level? Tt s a subject of stady.

iy Vomerveer, my experience 15 that childran bromght o in
cibies, towns amd suburbe are more comfortable with English,
T lindt and Bengel than Kokborok. Tvenat Ambassa, Raishvabari
and Gandachhdra Thave was requesited by slodents and paren|s
tor provvide Vivekananda's Life and teaching in Bengali inslead
o Kokborok, Many well-educaled ‘Ttibal peeple speak in
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Kokborok but prefer reading material either in Bengali or in
English.

e) Hence, my experience is: until we are able to develop

Kokborok, Chakma, Reang, Tripuri or any other dialects of
Tripura to an adequately rich language and literature, Tribal
education has to be in Bengali medium with stress on teaching
good English from early childhood. The teachers may use any
local dialect for explaining the subject to learners in early
Primary level but the text books have to be in Bengali or Hindi
rather than in English for practical compulsion. We must not
mix up promotion of indigenous dialects with a
comprehensive medium of learning. Even for a well settled
language like Bengali, good text books in all science subjects
were not available till 1965 though Bengali was medium of
instruction.
1.6 Though I am interested to share my understanding on all the
sub-topics empanelled in the brochure for this Seminar, I want
to conclude this short write up with Moral Education and Values
Education with special reference to Quality Education for
Tribals. I shall discuss is on the basis of my six years” experience
with Tribal Students of Tripura residing in our hostels for Tribal
boys and what I have observed in the behaviour of tribal students
of other institutions I have visited.

a) Morality is a set of codes of conduct that the youngsters
learn from elders of the same community or society they grow
up within. It principally imbibed from parents and elders of the
family and secondarily from other members outside family but
living in the same community. Religious beliefs and practices
play a dominant role in deciding moral issues. It influences food
habits, norms of socialisation, matrimonial relationship, social,
cultural and entertainment activities also. Concept of morality
varies from community to community, country to country and
on the basis of geographical, topographical, climatic and religious
differences.

b) Values are universal by nature and is uniformly applicable
for human beings anywhere, in the world and at all time. TRUTH,
PURITY, UNSELFISHNESS, NON-INJURY, CONTENTMENT,
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CONAT ASRION, TTIRGTT OF EAMNOWLEREDGE, FREART.ESGMNERS,
FLIRGa IV EMN B, AlSESSE COF GRFLY, SELB-CTTRCH , E1LL
AEEYALLER THAD ARE ANCEELY Lo ERSATLY.

c Wadues never conbradicl meralily bal moralily somelines
e corvriclicts vidues, In labter case vidues shall be wphels o
the rreater pood of the society and homanity. For example,
envirommental wssaes are more imkend fo valoes et moral behef
off certain communities may not agres to it

<) Mot of the: Tribal beliefs and prachces ane the result of
nature worship and are mostly i conformiby with evironment.
Medern education thar is highly aligned with European beliers
and practices that have developed a distegand for braditional
values both for Triaals and nen-tribals. This will destroy and s
destroying fundamentally unigque valoe seetem of tribal societies
in Tripura ard even more in other north-castern statea. Bducated
tribals do nat prefer to live in their native placed. They prefer
nrhan atmosphers. hew only @ive moral anpport (o e trikal
populalion Living in villages and preserving Lhelr Weadilions.

e Whal we need o Tripura is liberal ecducalion Ual will e a
Bleried o “man-maling end character building cducation of Swarmi
Vivekananda, covpled with skill-education that will make eech
student self-reliant. self-respecting indwidual whe wall pat forth
natiomul interest and dignity of Tabour at its core, athitude of
aervice by all and practice of vnaelHahness and mutual respect bo
everrong, [0 bacome ard cilizen lor peaca and unily ol the nation
and nal alherwise, -
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Dr. Kiran Hazarika

A good quality education is one that provides all learners
with capabilities they require to be economically productive,
develop sustainable livelihoods, contribute to peaceful and
democratic societies and enhance individual well-being. The
learning outcomes that are required vary according to context
but at the end of the basic education cycle must include
threshold levels of literacy and numeracy, basic scientific
knowledge and life skills including awareness and prevention
of diseases.

In terms of simplicity education leads to empowerment
which is a process of strengthening individuals, organizations
as such as communities.

The whole human communities developed when education
system spread in the society. The concept of knowledge has to
be required through education. Education as a media prevails
in society, educational institution, open Learning system,
online distances mood or any other media like Television,
radio, print media, books and journals, computer or handy
skills. Again means it empowers men, basically individuals.

For proper implementation of quality education we need
to know six dimensions i.e. (1) Equity (2) Child Friendly
Teaching and Learning (3) Sustainability (4) Balance
Approaches (5) Contextualization and relevance (6) Learning
Out comes.

In education these translate into personal or social
circumstances such as gender, ethnic origin or family back
ground, no obstacles in achieving education potential and all
individuals must search at least a basic minimum.

13
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Child Friendly T'eaching

Teaching in dazaronm should be child friemclv. Sowmally
children want 2laying. goasiping jokes, ralks etc, T herefore, o
allract them or engage in class room one snould cul some jokes
plav activisi or ki tales ebe, names should be serlous in class
IR R NN

Cducetion perhaps becomes in real semse meanmgefull when
it had developad the sustainability ameng people who ook
educatiom. Through ecucebom people leads o economic
development for healthy groswsth af Tife shele.

From the post incependence period Government of India has
token Jots of indtiatives o erhance qualite ecducakion in Dcia by
launching varions education commissions.

Without memtivming the old commissions for Tducational
reformes T em diveatdy tf:-urfﬂ 1 the last Ave years education
Plarmings initated h1, the Crvernment of Tndia.

M aking Fres Fducation to all children habiween AJE T B
14 yearsa limme Bonnd manmer project had been launcked, “Sarea
Shiksha Abhijan’, by the Cenlral Goverrmenl in 30" December,
212, An esbimated 205 million, children were covered in this
scheme. The ploneer of this mission was fermer Mrime Sdindster
Shri Akal Fahar Vappawes. This prject has been accnmulated and
erenuted with a Tundamental Right b Tduacation Tolicy.

M question arises whether the "Sarva Shiksha Abhivan’ can
louch or develap the 1ribal papulalion who inhahils in remale
areas ol The counlry.

The Sarva Shikshya Abhiyan {554) is the Hagship progrom of
Cumeernment of Indis, bo avhieve Universal Llementary Dodueation
{UEE] through a time bound integrate appeoval, in partnership
with stotes. 554 provides wscful amd relevant education to all,
children age wroup 6-14 ape grovp by 2012 Cme all archingg moal
of 554 15 o bridype social and gender gapa in all educatbion
outoomes. Altheugh the high drop oat rate gaps bebween over
all and =T student is hupge, only 13% remainsg issne concerned,
Reductior of this gap remains a key focna arvea in 844, Fhyyical
access by schooling, eapecially at the upper primanye slage, is alill
an isaue in zome parls of the counley in remote teibal ancas, Fot

14




Key Note Address
final outcome of the projects centre arround creating more
residential schools, hostels, good quality hygienic mid day meals,
uniform, teaching qualities, approaching roads to the schools,
electrification, up dated teaching methodology.

Prior to SSA, Central Government had also launched a child
Education project namely District Primary Education Project
(DPEP) where 272 Districts were covered, in 18 States. Nearly 50
million children were benefited by this project.

Another holistic Education Project has also been launched by
the central Government i.e., Rashtriya Madhyamik Shiksha
Abhiyan in 2013 for development of secondary education in India,
followed by RUSA in Higher Education.

In India total 104 million of tribal population are inhabiting in
remote village areas. The percentage of total tribal population is
8.6% in India. Only Five States are alone sharing majority
population of 62.75 out of total Tribal Population in India. They
are Madhya Pradesh (about 54 million), Maharashtra, Orissa,
Bihar and Gujarat.

In North East India the tribal population percentage is different
with the all India ratio although we don’t have much population
like in the above mentioned states. Though Mizoram 95%,
Nagaland 89% Meghalaya and Arunachal Pradesh 80%, Tripura
31% and Assam has only 10% out of total tribal population.
Demographically the north east states are enriched in tribal
population.

But due to hilly and remote geographical location the Primary
or Secondary Education project are not being implemented
properly.

In India tribal people are living in different ways and
community life. They are living in a definite geographical area.
They have their own culture, customs, religious faiths etc. which
give them different identity than other communities. The literacy
scenario of the scheduled Tribes in general is below the literacy
rate of the general population of the country. As per 2001 census
the literacy rate among the tribal is 47.10% and it is found to be
far below the over all literacy of the country, 64.84%. This paper
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foru=es or the education of tribal children and the hurdles they
face.

T hequalite education can only ke achieved swhen geographical
exudly, language problem, pender equily, proper uliliealion of
bunels, deep awareness, dedication of teachors i the teaching
and learning process ane addressed in the education system.

Torsolve the larrage problemn Tnglish as weellas T Tindi should
bz et Tor tribal students, somneTocal folk tales, fodl songg, and
their calbural ethos must be promoted.

Caovernment officials, implementing ajgsncy shoald be more
pro-active in supervising, positive feedback in measwrement
ete Article 46 of the Tndian aomstitutom stresses to promote the
scheduled tribes ard sehede led coste people with specal care
educatiomal and econamic establishments.

Reference
T Frfvesaticen rel Teilsal childeen i Tndia angd 1he issoe aof meedioems af
dnstroctivn v iceod Dentinez

2. I'vibaliraraformalion in India Bundhadee Chaodhuoes

3 Cemsns of India 1919, Semes-1, asfliboet
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Tribes and Quality Education : Issues, Concerns
and Prospects

Dr. Jagannath Ambagudia

The state-society relationship has drawn many intriguing
debatable issues in the contemporary period. One such important
issue is the relationship between education and communities.
This relationship becomes prominent because education seems
to be the passport to determine the future of different
communities due to its instrumental values. Education is one of
the important means of facilitating the dignified and good life of
individuals and/or communities. The relationship between
education and communities occupies a significant position in the
contemporary period due to the uneven educational attainment
of different social groups. Such uneven educational advancement
of different social groups are affected by various factors,
sometimes related to their respective social fabrics and more often
associated with the systematic arrangement that did not provide
even opportunities in educational fronts. Against this backdrop,
this chapter opens up the window for debating various issues
and concerns related to the quality of education, especially in
the context of tribal society.

Educational Situation of Tribal Communities in India

Table 1 shows the state-wise literacy rate of India. According
to 2011 census, the ST literacy rate of India is 58.96 percent in
comparison to the total literacy rate of 74.04 percent. According
to the table, 16 states are having more than the national ST literacy
rate of India and 10 states are having below the national average.
Mizoram (91.51 percent) has the highest ST literacy rate in India,
followed by Nagaland (80.04 percent). Andhra Pradesh (49.21
percent) has the lowest ST literacy rate in India, followed by
Madhya Pradesh (50.55 percent). According to the available data,
some of the Northeastern states have done well concerning tribal
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literacy vabe in India. All the statea, except Mimoram, Nagaland,
Maniprr and Meghalaya, have low liesracy ret= in comparisom
to the tokzl literacy rates of respective states. These four skhakes
hawve litle higher ST lleracy Lthan Lhe overall llleracy rate ol these
skates. For nstanwe, the difference between tribal aonl botal Liveracy
pates aee 142, 001, 018 and 0.3 pescoent In Mandpue, Meshalava,
Mizoram and Nagaland, respectively. Thoush Table 1 indicates
sorme st aof relativel v pleasing statistios in termes of fribal Titeracy,
the: orec ihility af balcandidates at universibies and instifubong
iff higher education is always aeirg questiomed .

Table 1: State-wise Scheduled Teibe Literacy Rate (in %)

Sl No.| State ST Total
1. Andhra Pradesh 4921 N0z
A Arumachal Pradesh nd.a8 ne.38
3. As5a1m N (4] i ]
1. Binar JL00E 01,50
3. Chhottisgarh 3904 A28
. o 7914 R2.70
7. Ciujarat nT 48 FROE
A TTimnachal Tradesh rad R2.an
ik lammuy ang Kashmir 31,5 07 16
10, Iharkhand a7 12 bidl
Il Karnataks, A28 7236
12, Kurula oEl D400
13, Madhyu Tradesh a5 AYS2
14. Maharashtra 8573 254
1. Manipur F736 Fhad
1a. Sleyrhalava 7453 71,43
17. MWiroram ¥ A1 41,55
TH. nagaland HILOS A5
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19. Odisha 52.24 72.87
20. Rajasthan 52.8 66.11
21. Sikkim 79.74 81.42
22. Tamil Nadu 54.34 80.09
23. Tripura 79.05 87.22
24. Uttar Pradesh 55.68 67.68
25. Uttarakhand 73.88 78.82
26. West Bengal 57.93 76.26

India 58.96 74.04

Source: Census of India, 2011

Why Quality Education?

The need to deliver quality education has been realised at
different forums and at different levels. The World Education
Forum (WEF) held at Dakar, Senegal in April 2000 put much
emphasis on the quality of education. While focusing on the
quality, relevance and effectiveness of education, it pointed out
that “Education for all has to be about quality, not just filling in
the classrooms” (quoted in Rao, 2000: 4181). However, the
discussion on the quality of education leads to the debate on the
nature of quality itself. Such debates revolve around the concerns
that whether the contemporary academia defines the quality of
education in ‘relative” or “absolute” terms. Griffit (2008) proposes
to assess the quality of education in terms of ‘relative
achievement” and ‘absolute achievement’. The relative term
requires the careful examination of quality by taking various
issues and concerns that are critical to respective societies. Since
every society is unique in its own terms corresponding to its
social, economic, political and cultural spheres, the relative
quality of education will have larger implication to respective
societies only and it appears to have no or less influence over
other societies. There can be different shades of the relative quality
of education (Mukhopadhyay, 2005). On the contrary, the quality
of education in absolute term puts some standards of assessment
which can be applied across different social groups irrespective
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off their distincBveness ane diversites. However, these comcepts
are dvnamic in natore. TFey change over the Hime. nspite of tke
lack of comsersas on the quality of education, rhere are certain
perlinent issues Whal adclress e question of why qualily
cuucition?

A it has already mentioned earlier, education 15 une of the
impoertant means of faalitabing pood Tife, Cuality education
o Id ereate the skilled warkforee in the world. Tt enhances the
treedom of the individual and thereby emhancing the quality of
life {&em, 1995 6] Cuality of education will notonly comfined o
the present generation at also will have spill-over eftects over
the: futume gemeration. This will help stodents to comoat what
Weisskopt (2004 4344} comyiders as the “coltoral capital”
deprivation. Culture Toapital here refers to the Tnglish Tangraage,
whirh ia the preferred medium of insbmacton in miveraitiea and
inetmtena of higher educatior in India dav. Such skills will
enahle rhe candidate o not only participate in dismssicms inoa
leaching -learning environmenl bul aso enhances Lhe conlidence
ol sluclenls.

The contemmporary discourse on edecabion and marginalized
gronps n India hes also raised concerns on whether the state
polices o education aim thave quality or guantity of educaton.
The prima facia of variouns educational policies of the state seems
tor b mwore concerned toweards the quanbby of education rather
thar the quality of education in India, 12imerenl coneerned
minisiries al Lhe unian and siale levels poklizh reporis anan
annual basis shewing the quantily in erms ol lgure related Lo
enrodment over the period. TTowever, they have failed to publish
repoerks on the gquality of cducation thit Bues been disseoinated to
the childeen. Some of the policey framevworls and legslative
mesAnmes supplement the approach of the state wvwards the
guantitive achwvament. The vanons provvigions of the Right oo
Coducation Act (2009, the Universs hsation of Frimary kdncakion,
the practice of non-detention pulacy, ete, are sone of the examyles
that van be demuonstrated to highlight the comezromize (hat 1le
atate makea in terma of providing quality of educalion 1o ke
marginaliced groups such as the 1rikals in India.
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Status of Quality Education

The discourse on the status of quality education in India shall
be looked at from the larger perspective. Different actors are
involved in assessing the quality of education across the globe.
In alarger perspective, the position of different Indian universities
and institutions of higher education reflects the quality of
education that India disseminates to its students. However, the
abysmal position of Indian universities and institutions of higher
learning cannot be looked in isolation. They must be looked at
from the vantage point of educational instructions that we give
to the students. The quality of education shall begin from the
base or from the very initial process where the children begin to
learn alphabets. This is imperative because the quality of
education that the children get at the base level will have a spill-
over effect on the latter stage of education.

The provisional Annual Status of Education Report (2016)
brought out by PRATHAM raises wider concerns over the quality
of education in India. It emphasises that the quality of education
provided to the children is decreasing over the period. It carried
out the household survey in 589 rural districts to comprehend
the quality of education disseminated to the children. According
to the report, 47.8 percent of students of Class V can read Class II
level text (PRATHAM, 2017). This has declined from last year’s
performance of 48.1 percent. The students also demonstrate very
poor quality when it comes to comprehending arithmetic and
English comprehension. The proportion of all Class VIII students
in rural India who can divide a three-digit number by a single-
digit one has dipped to 43.2 percent in 2016 from 44.2 percent in
2014. While 32 percent of children in Class III could read simple
English words, in Class V, only one out of every four students
could read an English sentence. Such scenario in educational
sphere really opens up the window for debating the quality of
education that we provide to our children.

Why for the Tribals?

Table 2 shows the drop-out rates among the STs and SCs from
the primary to the secondary levels during the year 2011-2012
and 2013-2014. According to Table 2, during 2011-2012, the school
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drop-omt rete of the 5Ts was 383, A72 and 659 percent at the
primary, elementary and secomdary levels, respectively. Similarly,
during H5-2014, the drop-out tare was decreasad marginal by mo
213 482 aned 624 percend i prinaey, elementary aod secondiey
lewvels, gos poctively, The Ideeence that can be deawn from this
table indicetes that when the tribal students are muoving to the
higher level of educaton, the drop-out rate s also merensed
correspondingly.

‘Table 2: Educatiomal Drop-Out among the 515 and SCs (in %)

S Groaps 20 -2m 2 2¥13-201 4

ST oL 5T =
Primary (1-¥) A0 233 Al 6.6
Elementary (I-VI ] w92 AL 4.2 i
Sornndany [1-X) a3 ke N Hhld L1

Senrrces. Reesrgueheersroy word Ken tle 20770; 248,

Witsskopl™s {2004} study reveals that the pedunoance of 5T
cundidiates is poor in technicol institohions. Amartva Sen (2000
lowkes at this issue in the context of language of exclusion, and
more apecifically, what he romaiders as ‘unfavonrzble inclnsiom?
or what “athan and Xaxa (2012} congider i their ook as “adverse
inclusion’, The adverse inclusion ar nnlavourable inclusion can
leas Lo passive exclision {Sen, 2000: 14-15), The velocily and the
degree ol passive exclusion are mone cvidenl when il comes Lo
addressing the relationship 2etween the tribes and education. In
relation to rial education 1n India, the mediom of mstruchon
followesd by the eduvational insttubons can be demonstrated.
The tribal commmunitivs who were left out for cenbories from the
ambit of educabioral opportunitivs are forced b lesm inoa
lunguapge that the fibal children are not familiar with, The
institutiors structured via mejer reptonal langmapes are reh:ctant
o adapl (he [xikal lTangnages 25 The medim of nstruction. T, K.
Dommen congicers such imposilion of language deminaee in
edurcalional inalitulions as leaching Lhrough an alien language
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(quoted in Pathy, 1989: 25). Despite the existence of tribal
languages, tribals are forced to learn the alphabets determined
either by foreign language such as the English or the dominant
regional languages. This has not only restricted the teaching-
learning environment to become monotonous but also affected
the performance of tribal students that has provided the much
anticipated opportunity for the dominant sections of the society
to question the quality of education that the tribal students bear
or encourage the former to make the statement that they are less
meritorious. However, merit is a relative term and its credibility
is being questioned in the academic arena widely (Kumar, 2005).

However, the discussion on quality education in India raises
some pertinent questions. Who defines quality? Do the criteria
employed for assessing quality of education address the existing
diversities of the society adequately? Can the quality of education
be defined on behalf of others? Who sets the benchmark for
assessing the performance of tribal students? Are issues and
concerns of tribal society taken into consideration while defining
the quality of education equally applicable to tribal students as
well? These questions require wider debate and deliberation. This
chapter may not address all these questions. However, it opens
up the scope for future research on quality education to address
these questions adequately. However, this chapter briefly
discusses the questions of who defines quality and whether the
tribal issues and concerns have any place in the larger
understanding of the quality of education.

Various criteria have been employed to assess the quality of
education and dominant actors are being engaged in the whole
process. It appears that the actors involved in the process of
defining the quality of education are always from the dominant
sections of the society. These authorities also interpret and
reinterpret the quality in their own way, sometimes objectively
and most often subjectively. It has been alleged that, at least in
the case of universities and institutions of higher education in
India, the social identities of SCs and STs have taken into
consideration to question the suitability of their candidatures.
On the basis of their ethnic and social identities, these candidates

23




Tribal Educalion In Search of Guaklily

hawe: bivern discrimninated and z1legped that thes ane lesa meriborions
and, if emplovred, will dowmgrade the quality of teaching-leaming
envirognment, tho:gh the reality indicares differently. Lo
demonsirale such posilion, two exaunples related 1o 57 anc SC
carlicdates can be deawrnn: one Lzom the experiences of All lndia
Lnstitute of Medical Scienees LALLAS), Mew Delbi and other Trom
the Indian Irstitute of Technoluey (IIT), Kanpur.

While hiring the permanent faculty, ATTMS rejected the
application of a trikal givl cendidate under the 5T categomy in
2M4. Hovwerver, it is important to mention that the referred tribal
girl candidate received her post-graduate raining rom AIMS,
worked s o senlor resident, sescanch ofticer and a contractual
Argistant Mrodfessor m the Departmenmt of Medione in ATTVS.
Diesipite: having wll {||J="]1'f1'c'nl'i1:-|'| required for the post, she was
rejected on the ;..IT-:}und of lacle of suitahilicy. T Tonwever, ome of the
aemior dortora from the medicine ﬂt*}mrhm*nt 1annu]c‘dF1-:~d that
tribal candidate had work axperiences and pablications equal
many af the general candidares selected in the interview {Jha,
204y In a more of less similar case, one Lacully member of 101
Fempur wes traumatised by the casbe-based horassment and
discriminatior in the name of mernit/quality. Tour faculty
memnbers were indulged inopractisieg ceste prepudices and ome
off them dent the emails & the senators of TTT Kanpur against the
Dralit farml by stabings that le is urtit for the TIT. Tn some occasions,
thesr rnentioned thal the recruitment through the special drive
wolrld decreaze Lhe qualily el edication that the 1T Kanpur used
o deliver. Howeesrer, il s also inmporlant Lo ntention that he had a
CTT of 7.25 ard IIT's vwn definition of first class CTT is 200 TTe
olbtained his The T degeee from 1T Kanpoar TRoy, 20085).

Quality of edacation, buwever, 5 measured not on the busis
of tribes and thewr distinchveness but by comsidering the iasoes
and expectations of the larger community. Thmey miot e feazible
to facilitabe the process of such an evaluaton withont taking the
specifiz sovio-econumic and cultvral diversities o
romEiC eratiom. heanwhile, we alan requirve to locate the tribals
during the colonial periad, where tribes have 2 lwvays been al ihe
margin of acceasing educalicnal facililies creatodd by the Britisl,
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Because the British were never interested in creating such facilities
in highland areas in different parts of the country, where the tribal
people lived. However, they created educational opportunities,
including other infrastructural development, in those areas which
were conducive for their commercial activities. So, they created
such opportunities near coastal areas or urban areas which
became the centre of their commercial activities (Bailey, 1959;
Horowitz, 1985).

How to Improve the Quality of Education?

The above analysis suggests that the quality of education in
India in general and tribal society, in particular, is disheartening.
However, there is greater scope for the improvement of
education delivered to the tribal communities. So, there is a need
to initiate processes that would probably contribute to the
quality of education. All the stakeholder should be responsible
for the improving the quality of education. The concerns for
the improving the quality of education is being raised at
different levels and by various actors. Since one of the main
responsibilities of the welfare state is to improve the educational
attainment of the country in general and the marginalised
communities in particular (Article 46 of the Indian Constitution),
the welfare state has taken a number of initiatives not only to
attract the tribal children to schools but also to ensure that they
get a quality education. It has introduced the mid-day meal
scheme, capacity building programmes, relaxation in terms of
fees, distribution of books, cycles, scholarships, etc. The recently
adopted legislative measures such as the Universalisation of
Primary Education, Right to Education Act, etc. are some of the
initiatives that aim to address the educational needs of the
contemporary period. These legislative measures occupy a
significant position in the context of tribal communities because
tribals were systematically being excluded from the educational
spheres and their access to educational opportunities was
severely constrained.

To address such a dismal scenario in the educational sector,
various corporate sectors have made education as one of the
pertinent areas of their corporate social responsibility activities.
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Sirce the quality of edneation cannaot be provided in s vacmum,
they hawve bapn generating human resmnces and providing
infrasfruochoral facilibes to facilitate qualify education in India,
According o India C5R Quilook Reporl [2UL6-2017), corporale
sectors have initiated a large number of educational projects
thecaeh wlich they tocus anthe quality of education. The report
indicated that about 32 percent of the coerporate social
regpensibility funds were directed to the education sectir,
Corporate sectors have established their respective foumdations
thromgeh wehich they are aking initiatives b improwve the qualiby
of education. Corporate secial respensibility projects mainly
focus on skill deyelopment and aromotion of coecation. Many
off them have initiated scholarship programmes, support pablic
and private schools and work with non-governmental
orgranizations [MOOs) to reach out g the remote arens of Tndia.

The erviromment tequired for delivering qualiny education
ranmot be created i a vaouum. Since a large number of snmal,
gconomic and culmral fackors come inke play in the comtext of
lrilxal sociely, unless we acdress Lhose ssues, here mav be litlle
scope b improve the quality of tribal education in India. The
puverty scenario among the tribal communities is high in
compariaom o other social greaps, The sulsistenos ecomomie
comnditivn of tribal communities not only discourage the parents
tromm sending their childven b schools 2ut also atfect the
r.u:tllnlmahm of Lrihal students, Maanwhile, parenis also use thair
polential schoal gaing children Tor houzehold and economic
aclivilies I_-::- conlribele W Lhe income o e Tamily.

Table I [zev nent muge) shows that the poverty ratio among
tribals is higher than the sovecty cation of total pozulation,
incdicating a Iigh incidenoe of poverty amomg thae tribads liviog
in rural areas t[‘mn thuoese of the urban areas. TJurm;.h 2001520,
the moidence of poverty smony the tribals was 433 and 24,1
preroent in comparison to 227 and 134 pereent amomyg the mom-
tribul and non-5C T.*upu'at:iun i reral and urban areas,
respectively. Unless aconomic measures are heirg raken o
auppart the tribal communities, their adocalional allainment
conlinues 13 langiish al the margin of the socicty,

2




Issues, ... Prospects

Tribes and Quality Education

GOE (7 L0T) Yyiuvy pup npnflioyovSuvy o2an0g

L€ | Fer | wSL| oz | 1¥C| esv| L1 | <I€ Z1-1102
607 | 8ec| 611 | TIg| 88T | TZh| o¢ec | g¢F 01-600T
| 818 | sst| 79z | oce| 619 | o0F | zzs (soyewrnysy
PastaN]) 60-F00T

rez | vz | 90z | 91z | 8% | esv| 98 | Tog 000Z-6661
rec | 1e | 9oc | 1€ | ¥ | zee| e6% | T8E P6-€661
ZTH | 9P| Tec | 0L | T¥S| §€9| c9c | 186 F8-€861

ueqin | [erny |ueqin | remy (ueqrn | (erny |ueqrin | [eiany

Te10L SIAPQ 18 DS TeIX

(v un) ZI-1TOT PUE 0T-600T
‘SO-F00T ‘000T-6661 ‘F6-£661 ‘FS-€861) FIPU UEQIN PUE [eany] Ul oey AM2A0] € d[qeL

27



Tribal Educalion In Search of Guaklily

Tribal aomnmmurities have vibrant social and malhoral fabricand
thet are very kesn 21d proactive b protect, preserve and promnte
their social and culbuzal milien, Fhey are very sensitive to their
cultural practices and (raditions, However, Lhe modern
eulucational system 1s less concecned towards such pertinent
issues. Unless the muocdern coecaticnal systein is socially and
culturally semsitive towards the tribal society, the tribals will
continue B maintin cynicism wards the moderm edneational
aystern and the drop-out rate will comtinee booremain at high.

Teacher training ia also required w improwve the quality of
edurcation Since education is not a menotonous process rather
Lased on the continoous interaction betwoeen teachor and
students, the keachens are reguired to undereo thorouget training
in relation to the languages spoken by trikal stadents,
Commumnicating with bribal children in bribal languages wonld
undeubtedlv hoost e morsls and ael f-comBdence of Bribal
childrent, and would create the platform for mome mteractions
berwaen the reachers and students, Howsver, ar the same dme, a
leawcher showld be the bridge belween e requirements o modern
society that determines the criteria for assessing the quality of
education and the tribal society, which is more prone b maintain
its vniguemess. The teachers shall be the agencies of mambaining
a balanee betweer these twoo Unless teachers toke proactive
messures b fadlitate the bal shaderts, they will continue o
remain al the margin ol aszessing quality education in India.

Teacher absenlepizm is alsa being observed in schools thal
are localed in Lrizal areas. Teacher absenlecism and ron-
tunctional uof schools on a regular are more prominent in tribal
arcas that are inaceessible or laclk of transpartation Eacilities. There
is o need to check suck issues and crsore that schools loecated in
triba] arens furction on a repular basis. h adcibon, mmost of the
triba] schowls arve slso not equippad with infrazbrctoral facilites
and study materials required for Bacilitating the traching-learning
processes smotkly . These are sume of the starling issues and
comerns that aignificartly affect the envirorment required for
delivering quality education in India. Syalemalic change and
change in the prienlalion of leachers {espocially from the non
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tribal background) and the general public towards the tribal
approach to education, generating will and commitment to deal
with sensitivity of tribal issues would be probably an addition to
contributing towards increasing the quality of tribal education.
Conclusion

Interaction and interface between different factors have been
determining the level and quality of education. Hence, it is
difficult to concede that a particular factor is entirely responsible
for affecting the quality of tribal education in India. Meanwhile,
it is also not easy to hierarchise the factors since multiple factors
have their own way of affecting tribal education in India. Unless
organised attempts and sensitive and more targeted policies are
framed, tribal education will continue to languish at the margin
of the society and continue to remain as one of the hot topics for
debates, discussions and deliberations among the academic circle,
social activists and policy-makers in contemporary India.
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Nuances of the Archetypal in Recent North-East
Indian English Poetry

Dr. Surajit Sen

Abstract

‘Mutatis mutandis’ have been appropriated by myth critics and
archetypal critics alike. Jung’s ‘primordial images” or “archetypes’ find
expression in characteristic forms in tribal literature across the world.
These go a long way to narrate constructions of widely different cultures.
In the little canvas of North-east India, the home to indigenous tribes,
poetry in English in the hands of poets like Temsula Ao, Mamang Dai,
Thangjam Ibopishak, Robin S Ngangom, Chandrakanta Murasingh etc
demonstrates the * mythologems’. The present paper is an effort to
unearth the modus operandi of using myths and legends in recent North-
east Indian English poetry.

Key Words : mutatis mutandis, archetypes, constructions, north-east
Indian English poetry

Archetypal literary criticism is a type of critical theory that
interprets a text by focusing on recurring myths and archetypes
(from the Greek arch¢, “beginning”, and typos, “imprint”) in
the narrative, symbols, images, and character types in literary
work. As a form of literary criticism, it dates back to 1934
when Maud Bodkin published Archetypal Patterns in Poetry.

The anthropological origins of archetypal criticism can pre-
date its analytical psychology origins by over 30 years. The Golden
Bough (1890-1915), written by the Scottish anthropologist Sir
James George Frazer, was the first influential text dealing with
cultural mythologies. Frazer was part of a group of comparative
anthropologists working out of Cambridge University who
worked extensively on the topic. The Golden Bough was widely
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accepbed as the seminal ext om myvtk that spavmed nomerons
atudies nn the same subject. Frantally, the momentum of
Frarer's work carried owver into literary stidies,

[n The Galden Bewgh Frazer identilies practices and
mythological beliets shared among primitive religions and
macleen veligions, Froeer arpucs that the death-vebivth myeth is
present in almost all cultural mythologies, and 15 acted oat in
terms aof greswingrsea soms and vegmetation. The mesth is svimbaoleed
by the: death (e, final harvest) and rebirth (e, spring) of the
ind of vegetabon. Ax an examiple, Frazer cites the Coreels mayeth
of Persephone, whe was taken to the Underworld by Hades, Hex
mother Dermetor, the goddess of the harvest, was soosacd that ske
struck the world wath fall and winter.

While Trivcer’s work deals with oythology and archetepes in
material terma, the worlk of Carl Costay Tung, Hhe Sead ss-hom
tommder of analvieal pavchologye, is, in cortraat, immaterial i
ita forus, [y’ work theorizes about myvths and archetepes in
relation to the uncomscions, an inaccessi ble part of the mind, From
a Jungian serspeclive, owlhs are the “cullurvally elaboraled
representations of the contents of the decpest recess of the bunan
pevehe: the world of the archetypes™ Walker 4

Jumgzian analybical peyvehology distinguishes betwern the
prersomal anmd collective vneeomscions, the Tatter being particularly
relevrant to archetypal ariticism. The collecbve vnoemscdions, or
lhe abjeclive peyche 29 il i3 less (requently knowen, i3 a number
ol innale ll'u_'-ugl-'uls., lealings, inslincls, ard memaries Lhal reside
in the unconsciousness of all people. Jung’s delinilion ol the lerm
i inconsistent in his many writings. At one time he calls the
collective unconsciouws the “a priorl, inborn forms of intuition.”
(Lictch 9980 while in another instawce it s o secics of
“enoerience(s) that comw npon us Like fabe”™ {98 Regardless of
the many nuances between Jung's definitions, the collec bve
uneomnsciouEsTess s a shared part of the onermacions,

For literary criticism perhaps the most productive anti-
euthemeriat has been the paychologist and one-time disciple
of Sigrnurd Frend, C G Tung, Although e is usually associaled
wilh archelvpes {see Archelypal Theoey amd Criticism], the
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distinction between archetype and myth has often been blurred,
and Jung’s theories have been appropriated, mutatis mutandis, by
myth critics and archetypal critics alike. Jung’s most influential
idea is that of a “collective unconscious,” a racial memory,
consisting of “primordial images” or archetypes. These find
expression in characteristic forms — the Earth Mother, the divine
child, the wise old man, the sacrificial death—of the god, the
mandala, the satyr or man-animal monster, the cross, the number
4 —which provide the primordial elements in the myths and
narrative constructions of widely different cultures. Although
Jean Piaget and others have expressed skepticism about the
universality or “racial” quality of Jung’s archetypes, the
archetypal vocabulary is now widespread in the discourse of
those who might be called myth critics, including the most
influential member of that group, Northrop Frye.

Frye and others are attracted to Jung's theories not only
because of the richness of imagery and narrative elements (what
Jung and his collaborator Carl Kerényi came to call
“mythologems”) but because these theories, like those of Cassirer
and Lévi-Strauss, command for myth a central cultural position,
unassailable by reductive intellectual methods or procedures. By
entitling the third essay of Anatomy of Criticism ” Archetypal
Criticism: Theory of Myths,” Frye suggests a conceptual means
of drawing individual and apparently unrelated archetypal
images — the fundaments of psyche and culture —into a coherent
and ultimately hierarchical framework of “mythoi,” one
organizing not only individual literary works but the entire
system of literary works, that is, literature. Thus, for example,
works in the “realistic,” or representational, mode (the ill-fated
“modern” novel Lévi-Strauss speaks of) stand (nonpejoratively)
at the opposite end of the spectrum from those in the “mythical
mode,” which, because they are about characters having the
greatest possible powers and who act “near or at the conceivable
limits of desire” (136), are the “most abstract and
conventionalized” (134). The abstract and conventional qualities
Frye attributes to the mythic mode in literature are ultimately
reflective of the irreducible and inescapable place of myth itself;
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ant comeeived, Weatern litereture, massively frnded by the
poweerful mivtha of the Tiible and classical culomre, might be
thomght of as having a “grammar” or coherent structural
principles basic e any critical organizalion or accownt &l historical
development. That Prye LlJ‘tl.L'I.h"l.‘tLJ‘r identifies the “quest-mvth”
L its varlous torms as the conteal myvth {meno-nyth) of literature
and the source of literary gerres s at onee the logical conclusion
of Fid epproach to myth writicism and the sonree of ongoing
dehate.

Tribal folkloves, mweths and lemends heve alsao been explored
that heightens the eifect of EEUIL'L‘.-MIEL‘:-EL in the poetic world of
Mamang Dai. bMany of the tribal communitics of Acunachal
Pradish believe that human bei 1yr4 arid hg-c*rk are bormn brothers,
s0 the killing of & doer 5 regarded as eogquivalent to that 5 :nfkl]hn;_.._,
a humar being, 'T']'nﬁ ewhibits the age - old eo-conscinuaness
arnongs the h1ha] commmumitiea and thia has heen explored inore
off Tai’s poens, whers thers (7 an apreal o bger to have mercy
om ifs arother, ig, human beings:

Mv arother, Qh! My brodwer!
[ lawve merey for pur destiny.

This may well be treated as an appeal fur mercy to the animal
wiorld um behalf of human race for the injustios done to them by
human civilizagom having an anthropocentric waorld view, The
use of this myth to express an eonlogical comcem 5 also seen in
Yumlam I'ana (1974- ], analher imparian| poel Mrom Aranachal
Mradesh,

[n Tana's peemn entitled " The men and the Tiger™ Lhis Lribal
miyth again comes bo life. [Tana 20006: 14-15).

Twmlam Tana's poctey is rootcd in Arurachalee culture and
tradition, particularly the traditional world of the Nyisli
commurity — the tr: bal come nunity he 2elomgga b His poebry
egplores T‘U. ishi legends, folkloves, vites and ritvals and alao the
ectlingy of his native land in quest for iderfine and noak.

There has been a myth amonyg different trikal corammmnities,
inclading the "\1.'1==h1: of Arunachal Pradeszh that tigers and
human beings are rothers. Although these wo bralthers have
develaped physical lealures dillerent rom cach other, they e
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potentially same and united with one another. This myth is the
manifestation of the philosophy, which in recent terminology, is
known as Spiritual Ecology or Creation Spirituality. It inspires
us to feel oneness with each and every object of creation. This
sense of oneness would inspire the human world to honour the
sacred in creation. This philosophy considers the human soul as
a part of the anima mundi, the soul of the world. It advocates the
restoration of the age-old values of honouring the ecosystem so
that instead of domination of nature by human beings both of
them coexist peacefully and with perfect harmony. The aforesaid
Nyishi myth manifests this spirit, and also signifies the traditional
attitude of the people of Arunachal Pradesh in particular, and
Northeast India, in general, towards nature as well as their values
and ideals of a peaceful coexistence with the world of nature.
Tana, as a poet who is deeply rooted to his native tradition and
culture, explores this myth in one of his poems and seems to re-
invent a contemporary meaning in it. It shows his ecological
concern as a writer. This re-creation of a world of his own
exploring traditional myths and legends is also suggestive of his
conscious use of ecology as a tool for obtaining a space for himself
— a distinctive feature of contemporary writing from Northeast
India. In that poem Tana, while exploring the myth also presents
a picture of the ecology of his native land :
My brother, my mother nestled so fondly on her bosom
Singing lullabies in the night and
When away to the jhum fields in the mountains
We played various games around the house.
He was my playmate. He was my nurse.
And I was his soulmate in a world
Where my young mind could stretch
The length and breadth of imagination....

The poets have been exploring through the folk-tales, myths
and legends of the Khasis, the indigenous people of Meghalaya.
These myths and legends show that nature has traditionally been
an integral part of culture of this tribal community. It also reflects
their age-old ecological consciousness conceptualizing what
presently known as Deep Ecology. In Kynpham Sing

35




Tribal Educalion In Search of Guaklily
Momgrkynrib’s poetry there seems b Rave a comscions uae of theae
tribal mvths end legends that reflects his ecoliggical concern as
wel | as becomes a means of asserting an identity, songhosnrih’s
poem “Ken” is based on a Khast lolk story aboul a [sherman
callesd Ken who is saic o have fallen in love with a tiver nymph,
and eventually, to have followed her inte the river, Ao s
they are united both physically and spivitually. This folk tale
celebrates the nature human relestionship that bears an
eammystical senss in it Thatnabore is a Bving entiby with £ deeply
my stical azpect can be marked in the followdng lnea of “Tocia®,
a poemn by Almond D Sviem
Cairl, who arrived from vawning valleys
snd hills where clonds perform ritual+,
chowe e the highway of your palmes,
Text moe takee wou bo silent weed s of naskroom
ard herlas, wet leaves, of wild berries, modst earil.
{Eviem HINE1TE

liuf this seanfiml, myedcal world of namme is under threar at
present, The Conlemporary poels in English lroan Tripura have
beun preatly contributed to the large body of writing in Cnplish
trom India’s Mortheast. Bhaskar Toy Barmiar [1950- }, Niranjan
Chakma {1931- ). Jogamaya Chakma (1960 -1, Kalvanbrata
Chakrabort (1340- ), Krittibas Chakraborty, Sefali Debharma
{1957 ), Chancrakanta Murasinglk (1857 ), Pijush Routh,
Gornbhini Sarokkhaibam {1971 - yare the poels present by wr iling
[ram Iripura, They oo lalk aboul ecology, myth and l:g-:-n-:l:. ol
their land. The n:-.n:ul-:wg,}' ol the land comes o lile in Ue (ollowing
lines from Kritibas Chakraborty s poem entitled “Tripora®

G dioy thew left beyond the dawn towaeds the woods
The grecn corn of jisos and
Terram fleweers sreeted them
They started living in the silent hilla
Across the cucumber and it fields. [Chakraberby 2000245

Fobin Moanpem, a Manipuri poet from Shillomg, emaloys
rlean and fresh images that paint elemiac vignettes of acenes like
the: persevering poetry of Jayanta Mahapalra, In * Lhiz Sieanger,
My Daughler,” * The Landscape of Hetor,” “The Face™ and *The
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Faces” striking images float, highlighting a melancholic overview
and his frantic search for identity. Both the poets steep their verse
into tones that are now conversational, now dramatic, now lyrical,
now prosaic, and simultaneously honest. Ngangom while
commenting on the aesthetics of experience and not just aesthetics
of style says living with the menace of the gun does not permit
him to indulge in verbal wizardry or woolly aesthetics, but is a
constant reminder that he must perforce master the art of witness.
The hills of Manipur and Meghalaya haunt him passionately as
he celebrates their ecological glory blending the traditional
pattern of life with the modes of transition :
Solitary light
on eastern hills,
tender rivulet,
evening bells, ...
Hills with spires of churches
hills with rice-fields for siblings
hills with genial steps
where earth’s tribes
intercourse” [viii]

Temsula Ao’s poem, “Stone-people from Lungterok”,
comprehends all knowledge (‘the poetic and the politic’) that is
transmitted orally and all crafts and techniques are learnt by
imitation and example as well as the product of such crafts. In
this process, folk poetry, craft, dance, rituals become forms of
‘folk speech’” holding significance of expression within folk
literature. Folklore is an echo of the past (" Stone-people, savage
and sage, who sprang out of Lungterok’) but at the same time a
vigorous voice of the present, so we are looking at the timelessness
of such an understanding that is past and that have been facing
tussles under forces of social stratification. Here, folks and myths
provide a metamorphosis too, when communities seem to be
losing their way in the midst of cultural colonisation, the
traditional storytellers and shamans could be evoked to recall
the lore of the tribe.

Another trend of contemporary cyber-poetry from the
Northeast that has arisen over the past decade dwells on the
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interactve nahire and comectedness of the worl dwide webowith
poetry that is integrated, feminist, interactve, cormmitted, and
comacions of itself, How do we classify this assemblage of ovber-
poelry en, where Lhe personal becomes Lhe political, where
verses subvert traditional tales of history ancd my thology,
sionudbaneeusly detaching the pocts aod c_rn_.ltuu:, v pealins it Hoy
ArE wETY affectionate of ? Cvber-poetry conld also be a way of
:"1'1]]1'|1'"inj: the print - elite culture which Cominates the prisess
otf carwem-beilding. As chromiclers of paradowical realities,
Meowtheast poetry -r.mﬂd alan he read thromgh the “presence of
myths and legends from a past that is still within touching
distonee of the present, s it were, These adol o cifferent dimension
to these: works, Tndeed, we must also Took st Trglish translations
of origrimal wearkes ton et a fall flavour of this rich Tegaey of legerds
and mvths that sall ive even today™. [2oeii
Mrtheast poetry 34 a symphory of namrabives, songs, folklove,
myths and nuanced storveelling that wishes to ranscend s
expiatory aspecta. As has aften been pointed out, oral poshry is a
way people ransmil their cullure, law, lradilion, ceremonies
generation atter generation; the purpose of poctey is not so muach
representetivn as the earmest erdeavevr of predocmny an effect,
which s at the sume time aesthetic and emotieral. Tn fact, 1t s
impsrtenit b guestion the “wooly aesthetics of the srm-chair poets
and critics stdied wnder the carwn of Indian Poetry in Toglish.
Reading poelry Irom Lhe Mortheazlis bula mamen | ol conlronling
auch paradoves and vel focusing on the melody thal is ever-
present 2s conllicl of the conscience pervades all aneal poelry of
the world. The tomplexities of multiculturalism and cultural
diversity, particularly in socictics with both indigenous and
imunigrant commenitics {olse ilegal numgrungs in the receot
decades), requare cultural policies to check ary form of hegemomy
in the realm of literary expressions. A rha]h—-nh:-* tr both the
domiciled and the poet Lving outside the regrior Tiss in the fart
that while lving et the heart of a commmunity’s identite and cultural
heritage, they are represanting phenmmena thar are comstanthy
recveated and studied inretroapect, a5 poels and arlisis also bring
innovalive perspeclives o lheir work, Theretore, teaditional
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creativity is marked by a dynamic interplay between collective
and individual creativity and it is significant to locate this
dynamic within the parameter of academics too. A genre of
immense potential, the myth and folk visions of poetry from the
Northeast are ever-changing, and will evolve its alternative vistas
further, in the years to come.
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Empirical Study on Passion towards Sports
among the Tribal Players of Tripura

Dr. Mukesh Mitra

Abstract

The word passion is a feeling of intense enthusiasm towards get
something in life and sports is one of the best way to establish career in
this field. Objective: To study on passion towards sports among the
tribal players of Tripura. Subjects: A total number of one hundred
(100) state and national level tribal players of different sports disciplines
were selected. Research Tool: Research tools were prepared with five
point likert scale have been employed. The following code: Strongly agree
(05), Agree (04), Uncertain (03), Disagree (02) and Strongly disagree
(01). Collection of Data: Questionnaire was administrated in their
respective sports centers. Statistics: For the purpose of this study
percentile method were utilized. Analysis of Data and Finding: Result
of the study reveals that 86 % of players have shown passion for their
respective sports and 14 % of players normally agree it. None of the
players has been found that to have no passion in sports. Discussion
of Finding: Tribal players have sports passion but they do not reach to
the desire level i.e. national or international level of performance due to
the lake of quidance by the community and insufficient facilities around
them.

Key Words : Passion, Sports, Tribal, Players,

Introduction

Sports is a dynamic field in the sense of style of play and
involvement of various sciences. Every sports have unique
features and that’s lead to develop different types of behaviour.
When we talk about behaviour, it indicate that the way in which
a person behaves in response to a particular situation. Some
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individual mav be react micely end some are not. Those who are
react micely, they can manage behavicwural as»ects properly and
those are vice-versa may be due to the lack of passionate-
behaviowr or passion atlilude,/ emolional wnbalances, Fazsionate-
behutowe is one of the key facker I sports where as passion is
Lielp ko pet thie swecess Insposts task any howe, Most ol the athlebe's
sucCeks 18 based on it and become Olymgeian or world champion.
¥hen the cogches are sy o room  their 2layvers as techmically
and tactcally sound 5111111“;1111 onsly by to visvalize the dream
ter the plavers an that passion will create.

The word passion is a feeling of intense enthusiasm towards
or counpellicg dosive tor something. Linstead & Browis (21057,
fpassion i an irtense, doving, or overmastering feeling or
comviction®. Tt iy a very intense emotion and ean be treated as
posibvely or negaively. Tassion is conmected b the comcept of
'Flﬂ-.-'|'|'|':l'|'|ﬂt1.. In fact, H‘It‘.- are inse T!-'.ml"-h In arder b combme
BRI iN ApoT s passion i required . Recently there has leen
a model teexplain the temn passion that confribute o engaging
i an acuivily, Accordingly wo dualistic model (8L e, o,
al., 2000, passion is o' strong inclhinabon or desire toward @ sclf-
defining activity that one likes, that one finds important and in
which oneinvests time amd energy” Dualistie mode] s proposed
that there are twa types of padsion. The firat tepe of pasaion is
harmonions passion and second tepe 15 obaessive passion. Tn
harmonious paszion, a 'llohg dezive o engage in the aclivily
thal remains under Lthe person’z canlral, 'This is mastly ablained
when the person views Lheir aclivily as parl ol Lheir idenlily.
Cnce an activity is part of the person’s identity then the
footivation to continue the activite s evensteonger. In obscssive
pission, a strong dosire to engaee in the activity, but s not
under the person’s own control end forced to engage in the
avkvity. This type of passion has s nesative effect o a persom
where they vould feel they need to engage in their arbvity o
continue.

Passionm influenae the players o engace in hanmonicns oaining
and practice sessions, reanltant to fomuses on improving one's
akillz and perfaormance, In fasl, one mosk love an activity deaely
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and have the desire to keep on practicing if one is to engage in
the activity for long hours over several years. Therefore,
harmonious and obsessive passion lead the athletes to engage in
deliberate practice over in hours, leads to improvement in
performance. Research has shown that achievement goals serves
as mediator in the relationship between both types of passion
and performance. Specifically, people with a harmonious passion
pursue mastery goals that lead to deliberate practice that, in turn,
leads to performance. In contrast, people with an obsessive
passion also pursue mastery goals (that lead to performance
through deliberate practice), but they mostly pursue performance
approach goals (i.e., a focus on the attainment of personal
competence relative to others) and especially performance-
avoidance goals (i.e., a focus on avoiding incompetence relative
to others) that negatively and directly influences performance.
With this stand point, researcher is interested to study on passion
towards sports among the tribal players in different competitive
sports of Tripura.
Objective of the Study

To study on passion towards sports among the tribal players
in different competitive sports of Tripura.
Significance of the Study
% The study will help to the people of Tripura to know how
much passion the tribal players have.
% The study will help to different tribal players to realizing their
present existences in the field of sports.
% The study will help to the tribal players to understand the
psychological barrier in their respective sports.
% The study will help to the all players to understand the
passionate behaviour in sports.
Methodology
Selection of Subjects

For the purpose of the study, a total number of one hundred
(100) state and national level tribal players of different sports
disciplines were selected. These participants were selected by
taking the consent of them and their coaches to participate in
this study. The entire subjects were selected from the North-
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Fastern atate of Tripura omly. Trihal players belomgring to Sifferent
age-rabemmries were selected from different sports disciplines.
Sampling I'echnique of the Study

For understanding the various lealures ol Lhe study, Lhe
P posive samplicg techiigue was emploved ndrawing the
sinples ol selocted stunples were treated as the subjocts ol my
study.

Research “Taol

In owder to justife the objectives of the shady, reseanch bools
weere prepanitd weith Ave point likert scale have heen employed.
Whether vou agree or disagree with each staterment by ticking
{7 where IIJ_."']_.':-[JLr.'I.l'_'IlI_" using the follivirg code: Strongly agroe
(03], Agres (014}, Uncertaim (03], TJum;;:rt.i* (0271 and Sbrongly
disarres: (7).

Callectiom of Data

The questHommaire waa administrated in thedr resper Hve sports
rentara. Tnebctions were wivan bo subjects by the researcher that
“rezd sach statement and then dck (%) the appropriate namber,
Statistical Analysls of Data

A stotistical amalysis wore used bo address the purposse of this
study. The data collected throuph questionnaire were computed
and data wene amalyeed by peroertile method.

Analysis of [Jata and Hesults of the Study
Analysis of [data

The slalislical anabysis of dala of plavers ol dillerent sports using
has bean presertad in this chapler, The data related 1o the plavers
passion lowards sporls have been examined by percentile method.
Findinyg

Findings of the study on plavees” possion Tuvee been presenbod
Lazlorw i the talles - 1.

Result of the stedy reveuals that in vesponse to the
gquestionnaire, 86 % of plavers bave shown passion for thedr
respective sports and 14 % of plavers normally ageees it “one nf
the players hias been found that go have no passion in sporrs,
Dripcussion of Finding

Bazed on Ardings, the presant shacy conclrdes that the iribal
plavers have sporls passion bul Lthey co not seach to the dosire
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level i.e. national or international level of performance due to
the lake of guidance by the community and insufficient facilities
around them.

Table-1
Passion towards sports of Tribal Players

Contents Weightage |Frequency [Percentage (%)
Strongly Agree |05 86 86

Agree 04 14 14

Uncertain 03 00 00

Disagree 02 00 00

Strongly Disagree| 01 00 00

Total : 100 100

Source : Field survey
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Emotional Intelligence and Self Efficacy of
the Tribal Higher Secondary School
Students : Its Relation with Educational
Attitude

Dr. Deepa Ghosh
Abstract

Emotional intelligence and self-efficacy play a vital role in achieving
success in one’s life. The study aimed at determining the level of
emotional intelligence and self efficacy of the tribal boys and girls
higher secondary school students. Further this study aimed at
determining botlii the group’s attitude towardseducation. This study
also aimed. to examine the gender effect on emotional intelligence,
self efficacy and educational attitudes of tribal students. It is also
planned to determine the relationship between emotional intelligence,
self efficacy and educational attitude. The study” was conducted on a
sample of 85 tribal higher secondary school students (Boys = 41; Girls=
44). The sample was randomly collected from three government higher
secondary schools of Udaipur, Gomati district. Their age ranged from
14-18 years. Mode value of their age was 16. Three validated
instruments viz., educational attitude scale (EAS) by C. Bhasin,
General Shelf-efficacy scale by Schwarzer and Jerusalem and Emotional
intelligencetest by Ekta Sharma were used for the collection of data.
Findings of the study revealed that the boyspossess moderate level of
positive attitude towards education whereas girls possess poor
educational attitude. Gender effect had not been found on self efficacy
and educational attitude, but significant difference *was found between
boys and girls on emotional intelligence. Further, significant positive
relation was found between self efficacy and emotional intelligence;
self efficacy and educational attitude. Besides, descriptive statistics t-
test was done through SPSS Version 23. The result of the study can
be used retrospectively for ensuring psychological intervention to
improve the emotional intelligence, self efficacy of the tribal students
in Tripura.
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Fander.
Introduction

The tevn erno lional Intelligence wias frsl used by Peler Salovey
ard John Maver, Acoording to theo (L9990 emotivnal ntelligence
is the ability to maoriter vpe’'s own and others feelings and
ernotions, to discriminate among thern and to wse this mformation
to mide one’s owr thirking and actiom. Tt has been further
detined as “the ability o monitor ome’s own and other people’s
emcttons, B discrimminate bebween ditferent ermobions and label
them appropriately, and to use emotional information to guide
thirking and behavior (Mayer & Saloees, 199770 [t has the
tollovwing common components or factors: perceiving,
understemding, nsing, and manaeing emotions (Faver & Salovey,
1997, Tt iz made up of "intrapersonal® ane “interpersonal”
intelligencea (Gardner, 20001, Tntra persomal intelli genoe indica bes
an awarensss of one’s own fealings, motwvations, and shilibes.
L the ather hand inferpersonal inkelligence indica ks an alermess
and understandivg of olher people and oy 1o nleract will ther.
Therefuore, cmotivnal intellipenoe requires abstroct reasuning,
including the ability to perceive and understand emaetion, and
the: ability to understend howe emaotions facilitebe and influenee
themgght Ovlaver & Cobb, 20000,

Accomding b Celemar, (1995) emational intelligence comaists
ol [ive components e knowing avr emolicrs (zell swaneness),
Managing them, maolivaling, oussahreas, recognizing emolionz in
olhers [empathy), and handling relationships. Emolional
intellipence skill can potentially be enhanced by traming [(Caruso
& Wolfe, 20000 Tideed. peoples with Jugh levels of ciootional
intellisence can manage their cmotions more offectively, con be
more successtul st solving emotional proalems and managing
stress, and can as a result be more productive and positive in
their famaly and social relations (Mdatthews & Feidner, 20000).
I Hgher emotional intellizence leads people o nse effective coping
atrateyries for the aolution of problemns of their lite, ndeed such
akills aam make us more fAexible, adaplakle and emolionally
malure (Hananno, Fapa, Lalande & Westzhal, 2004), On the
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contrary poor emotional skills can contribute to depression, eating
disorders, unwanted pregnancy, aggression, violent crime, and
poor academic performance (Parker, Summerfeldt, Hogan, &
Majeski, 2004). On the contrary poor emotional skills can
contribute to depression, eating disorders, unwanted pregnancy,
aggression, violent crime, and poor academic performance
(Parker, Summerfeldt, Hogan, & Majeski, 2004). Dulewicz, &
Higgs (2000) found that in many life circumstances emotional
intelligence is as important as intelligence quotient (IQ).Thus, it
plays a vital role in achievement and success of the individual.
It is generally agreed upon that EQ is an ability or competency,
or set of abilities or competencies, and that individuals differ in
terms of their level of emotional intelligence (Geher, 2004).
Emotional intelligence is the ability or tendency to perceive,
understand, regulate and harness emotions adaptively in self and
in others (Schutte, et al., 1998).

Sometimes it is found that a person’s emotional intelligence
quotient (EQ) is more important than their IQ. Thus emotional
intelligence is certainly a better predictor of success, quality of
relationships, stress management and happiness. According to
Singh (2003) some psychological dimensions such as emotional
competency, emotional maturity and emotional sensitivity
consisting of emotional intelligence motivate the individual to
manage and lead others as well as empathize them.

Self efficacy is the one’s capabilities to organize and execute
the course of action required to manage prospective situation
(Bandura, 1995). Self-efficacy beliefs have also received increasing
attention in educational research, primarily in studies of academic
motivation and of self-regulation (Pintrich & Schunk, 1995).
Having high self-efficacy in a specific area or domain does not
imply that a person will have high self-efficacy in a different
domain (Bruning, Schraw, & Ronning, 1999). However self-
efficacy beliefs have been found related to clinical problems such
as phobias (Bandura, 1983), addiction (Marlatt, Baer, & Quigley,
1995), depression (Davis & Yates, 1982), social skills (Moe & Zeiss,
1982), assertiveness (Lee, 1983, 1984); to stress in a variety of
contexts (Jerusalem & Mittag, 1995); to smoking behavior (Garcia,
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Schmrits, & Doerfler, T9490; to pain eomibro] MManming & Wright,
1953); to health (O Leary, 1985); and to athlatic performance
{harling & Abel, T985; Lee, 195, Self-efficacy can be developed
b1, [oursources: mastery experience, vicariows experience, verbal
persuasion, and plysiological state (Alderman, 1999 Bandura,
1986; Dwveck & Lopgett, 1985 Maocks & Pinteich, 1H95),

Amomny these mastery experience is the most influential
lencing o twar peksti bl outoommes that influenoe self-efficacy:
the: perceprHom af success or the percephion of failore. Perception
iff anocess of one’s performance brings about a greater senae of
self-efficacy. The ontcome believed tobe a filore lowers it (hachs
& Pintrich, 1497, According to Banduora (1456, 1997 0 pesson’s
attritnrtiomes about b performmanee are related to his motivation
to achieve. Thus Fichly efficaciones studerts set higher goals, oy
harder to reach their goals, improve upon esisting efficacy as
theewr make progress, vae critical thinking skills and stratejnes,
and do ot ive up as easily [Bandura & Schunk, 19657; Douffard-
Bonachard, 1990; Lent, lirown, & Larkic, 7984; Pajarss, 1990
Schunk & Hanson, 1945), Thus highly ellicacious sludenls are
more likely to svccecd. Rescarches 2oint out that signiticant
e kive correlation exist between total sulf efficacy, d.l.ﬂdl’."‘[ 1
i ]f efficacy amd deprassiom ard anxiety [Karainch, 21 1y . Thus
higher the “tirtal sl efficac: v oor academmic self efficacy, the lower
will be the deprassion amd anxic v, Regarding the 1:];|l1:311r—.h1}'.|
kel wean sell-ellicary ard sludent satizlac lion, Pajares and Schimbk
{2007 zlated Thal a :.Lr-;'rn-:r sense of ellicacy enhances human well-
being: [or inslance, :n:II'-I:I'IJLa-::f beliels influerce the amanl of
stress and anxiety that peeple experience as they engage m an
ackivity (Tajares anc Millee, 193], and probally when studonts
cngiee i a course, Self-efficocy alse prodicts coumse sutistection
in traditional face-to face dasscoomes (Bandure, 195 Although
there 35 empirical evidenoe to support the posidve affeats of self-
efficacy bueliefs on students’ well-being and ronrvse salisfaefion
{DeWite and Walsh, 2002), Student satisfacton is related to
improved academic performance and the deciviom to take
adcitiomal classea {Booker and Rebman, 20U5), Maoreaver,
galisfaclion al achonl i Mardamental Tor the judgments that
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students make of their own general well-being (Cummins and
Tomyn, 2011).

Tripura is a state where two types of community i.e. the tribals
and non-tribals reside together. Tribal constitute 8.6% of total
population of India whereas in Tripura 31.78 % of state population
is tribal. The STs in the state are predominantly rural (97.4 per
cent). One third of the total ST population of the state is living in
West Tripura district (39 per cent), followed by South Tripura
(29.1 per cent), Dhalai (16.7 per cent), and North Tripura (15.1
per cent). Dhalai district, however, has recorded the highest
proportion (54 per cent) of ST population (Census of India, 2011).
In order to develop the state, both the communities should be
developed. It is unanimously accepted that the standard of
education, attitude towards education are the indicators for the
development of a community. The Central government and the
state government in Tripura have taken up several programmes
for their overall development. But, unfortunately the attendance
of the tribal students is comparatively lower than the non-tribals
both in school and colleges. The literacy rate in the state is 87.22%,
but the tribal literacy is 79.05% (Census, 2011). Statistics reveal
that the enrolment among the tribals at the secondary level is
3.5% of the total enrolment which comes down to 1.1% at the
Higher Secondary level and further reducing at the college level
(http:/ /tripuraschooleducation.in). The drop-out rate at the
Secondary level is 70.9 out of which the boys dropout rate is 70.6
and the girls dropout rate 71.3 (www.tribal.nic.in).

In our society there exist separate expectations for male and
female children on the basis of their biological sex. Gender
socialization occur primarily through family, school, peer groups,
neighbour and mass media, when children perform gender
specific behavior conforming to the expectations of the society
is reinforced by different groups.. Thus, each of the agent of
socialization affect children” attitude, belief, interest, personality
and overall behavior pattern. The status of women in the tribal
societies is better in comparison to the women in general society —
apparently so. Bhasin (2007) also writes that though tribes too
have son preference, they do not discriminate against girls by
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temale infanticide or sex determinabion tests. Ch the basia of the

abowve background prasent researcher hea taken initiativa tn

understand the problam from the psychological perspechves,

Thus the lollessing, objectives have been underlaken

Objectives

L T stuely the level emotional Intellizence of tribal hiph school

students

2. Tofimd ot the level self efficacy of the tribal high school

atudents

A To determiine the neture of educatiomal atbiode of e tribal

high zcheol students

4. To study the attect of gender on emotional inkellisence, scelf

efficacy amd educational ettitude of the fribal ~bodents.

2. To study the relatiorship between emaotional intellizenoe, self

efficacy and educadomal attitude of tibal shodents.

Hypothesea

1. Fmodonal intellience of tribal bovs and givla high achool

sfudents differs sigrificantly,

2, Sell ellicacy ol ribal boys and girls high school sludenls dillers

sigriticantly.

3. Edueational attitude of tribal buys and pirls high schol

students differs sigrificantly.

4. There ia ¢ significant relationship etweer emotional

intelligence, self efficacy and  educational attitude of the tribal

aludents

Sample- A sample Tor he zludy comprised of 83 high wchool

sludents are selecled randomly from 2 government schools of

Udaipur, Gomati District. Among them 41 ave tribal boys and 44

arebrioal  gitls, Their age ranged foom L3-16 vears, Mode valuc

of their age 1514,

Proceduare- A prior permission was taken from the Headmaster/

DPrineipal of the schowls and sttempt was made o apprise themn

about the motto of this study,  After nhtaining neressary

permission, 100 nos. data were collected following a simple

random zampling technique. Tefore commencement af the

process of data collection, the abjective of the sludy, and

conlidentiality of (he responaawere Irankly discusscee with them,
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Thus 100 data were collected. Out of these 85 data were finally
taken because the response sheets of 15 data were found to be
incomplete. The obtained data were prepared for statistical
analysis. Besides descriptive statistics t-test was applied for
verification of the Hypotheses.

Tools Used

a. Emotional Intelligence Test: This test was developed and
validated by Dr. Ekta Sharma. It measures the five major
dimensions or domains of emotional intelligence. The five
domains are - self awareness, managing emotions, motivating
oneself, empathy and handling relationship. This Inventory
consists 60 items and takes 10 to 15 minutes to complete. Each
item in this scale is rated on 5 point Likert scale ranging from
always to never. The test has a good test-retest reliability and
good construct and criterion related validity.

b. General Self-Efficacy Scale: This scale was developed and
validated by Schwarzer & Jerusalem in 1995. It consists of 10 items
with four possible responses, ranging from 1-(not at all true) to
4-(exactly true). It has internal consistencies between alpha 0.75
and 0.91. The test retest reliability coefficient is 0.55. The validity
coefficients of the test when correlated with optimism are 0.49
and 0.45.

c. Educational Attitude Scale: This scale was developed by
C.Bhasin. It consists of 40 items related to educational attitude
of adolescents. Among them 20 are positive statements and 20
items are negative statements. It is a 2 point scale that follows a
simple Yes/No format. Higher score indicates more positive
attitude towards education. The reliability coefficient correlation
by split-half method and test-retest method are 0.72 and 0.69
respectively. The validity coefficient of the test is 0.86.

The Table 1 (see next page) shows the emotional intelligence
of tribal higher secondary boys and girls school students. For
‘self awareness’ the mean value of the tribal boys is 39.68(SD=
5.11) and the mean value of the tribal girls is 41.12(SD=4.51).
Significant mean difference is not found between the two group
indicating that both the group possess average level of self
awareness. Self awareness makes the people confident in decision
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Result and [Discosaion

l'able 1 Sigmificance of the Mean difference between lovs and
Girls scores ineach sub-scale of the Emolional Intelligence Test

Drecstionnoiee Subscale | Cender | Mean | 500 | tvalue
Self Avwareness Buwys 2MeB 0 A I R

aitls 4112 | 451
Mlamigring Tonotioms Fanws 1997 hell | 1550

(irls Hl5e 272
Motivating Oneself Banws A R | 2027
Carls Sed 73
Fmpathy Fianys ENEY S FL B IR AR
LLitls ML 1.4

Hardling Relatiomahip | Thows B17 | T | 35RM
(Hirls 2,34 Rl
Emotional lodellizence | Boys Z1L45 | 1717 | 2450
wirls 475 | 1546
p <0 T p= 005 M Nl significant
making, gives sirenglh Lo [ace Whe adversilies ol lile, The linding
of the prosent study = supporting the provious rescancd work
whoere it s sodd that tribul higher scoondary schoeol students
pussess moTe negative self evaloation thar nontribal students
{Ghosh, 2014), Turther, previons research shows that
disacvanlaged children pozzess negalive sell-imagea (Willy, 11347
larmenbam, 1906,

Furiher lor the domain of "managing emolions', Lhe mean
value ol 1he tribal boys and girls sludents are TRSFSD=5.50]
and 20L5R{51=271) respactively, Boath the mean values ncicate
thal they paccess average level of managing cmotions. No
aignilican, dillerence is found between them. The result of the
prosent stucly s supported by the report of the previews study
whure it 16 sand that the bisal, irrespective of their gender, are
more ansdous and maladjusted {Sompeh, 2000
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However for ‘motivating oneself’ it is clearly evident that the
mean value of the tribal girls is (Mean=50.63; 5.D.=7.34) much
lower than that of tribal boys (Mean=53.24; S.D. =6.58). Significant
difference (t=2.027; p<0.05) is found between the two groups.
Thus, the tribal girl students are less self motivated in comparison
to tribal boy students. Previous studies show that tribal students
possess low need for academic achievement irrespective of their
gender (Ghosh, 2013). There are many studies which established
that tribal are low in need achievement as compared to nontribal
students (Gokulnathan and Mehta, 1972; Singh, 1997; Sujatha and
Yasodhara, 1986; Fatima, 1986; Nayak, 1990; Taluja and
Zainuddin, 1993; Narain, 1996, Bharsakle, 1997). Their academic
results are also very poor in spite of huge facilities given by the
government. Rather they are less bothered about their academic
results. Their low attendance in schools is a precursor to the high
rate of drop out (66.07%) at the Secondary (IX & X) level. Statistics
further reveal that the enrolment of the tribal students’ at the
Secondary stage is 28,351. This comes down to 9,214 at the HS
(+2) level. [http:/tripuraschooleducation.in]. So this indicates that,
they are not motivated at all. They need intrinsic motivation for
continuing their academic pursuits. Because, there is a positive
correlation between levels of intrinsic motivation and self
actualization, self efficacy, academic performance and positive
psychological effect (Barrera, 2010). Thus the dropout rate,
percentage of presence in the classes indicates their poor
motivation to take initative and strive to improve and to persevere
in the face of setbacks and frustrations.

Further, for ‘empathy’ it is clearly evident that the mean value
of the tribal girls is (Mean=30.09; S5.D.=3.18) much lower than
that of tribal boys (Mean=32.31; S.D. =3.18). High significant
difference (t=3.021; p<0.01) is found between the two groups
indicating that boys possess comparatively more agreeableness
than girls. In other words they are more altruistic than girls.

Further for the domain of ‘handling relationship” the mean
value of the tribal girls student is (Mean=62.34; S.D.=5.90) much
lower than that of tribal boys students (Mean=66.17; S.D.=7.46)
indicating that tribal girls students are less efficient than tribal
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bowrs students in hand ling relationahip (E3058; p <01, They
are inefficient in handling sndial i tuations, they canmat intsract
propetly with the people of other cornmumity. they are unable o
negoliate and sellle dispurles. In case ol group aclivilies Lheir
valvement and pecformances are generally poorer o toilal
Ly s students, The peasen may be because of their low capacity
to handle relationships with cthers which 15 an im2ortant
compenert Of emotional intellimemee.

[ Trvweerver, when overall comparisom has been dome bebween
the: bwen gmoup it 44 seer that the meam value of the tribal hows
students is 211,305 [0=17.17] whereas the mean value of the ribal
girls stuclents is 204,75 (5.0 =15468 ). Siendicant ditberonce
{t=Z.4R0; = < 11} is found bebween the two grovp on their
emnotional inoelligence indicating that bows stodents pogssess more
emotional intellience than mirl stodents. Towever, the first
lwpatheais i.e. ‘Iribal bays am:l girla higher secomdary school
atudents differ on their emotional intelligence is p:ﬂha]]}r
accepted. Only on some of the domain af emotbomal inrellipsnce
gender allect has been lownd on ¢l the wibal school students.
There are many studics wheru it s seen thet no significent gender
differences are cbtaired in emotivnal intelligence [ Tyap, 1999,
Far-Urm, 1955 Caelerman, T398; Aguino, Z20006; Brackett and Maver,
2M003; Bonsibihar and Pethan, 2004 Tiwari and Srivastava, 2004,
Calean and Altan, 2005; Browne and Schutte, H00; Tepape etal,,
200y and Shah and Thincgam, 20E), However, signilicant
gender dilferencez in emolional inlelligencs have been raporied
by another group of researchers (Brackell, 2000; Mandell and
Mherwani, 20053 Day and Carroll, 2004, Coldenberg et al., 2006;
rocgy, 2000; and Csborne, 20080, But in these stucios females
have been reported b hove higher emotiooal obellipence than
that of males (Bhosle, 1999 Thm, 1999; Sutarao, 1999; Wing and
Lo, 2001; Singh, 2002, Brackett et al, 2004; ane Katyal and
Aowasthi, 2003). TTowever there are few shidies also where it 1=
found that males are more emotiomally intelligent than their
female coumiterparts {Chu, 2002; and Perides ang bumbam,
20005, Moreowver the veaultof the svesentaludy dinect v coincides
with the previous sludies where il is obscrvedl that tribal Lisle
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secondary girl students possess comparatively poorer emotional
attitude than tribal higher secondary boy students (Ghosh, 2015;
Sandhu & Mehrotra (1999); Chu (2002) and Sanchez-Nunez et
al., (2004).

Table 2: Significance of the Mean difference between Tribal
Boys and Girls scores on Self Efficacy.

Category | N Mean | StandardDeviation | t-score
Boys 41 29.92 5.00 0.354"

Girls 44 30.29 5.51
** p <0.01; * p< 0.05; » Not significant

From Table 2 it is observed that the Mean values of the tribal
boys and girls students are 29.92 (SD=5.00) and 30.29 (SD=5.51)
respectively. There is no significant difference between the two
groups. Thus the second hypotheis is not supported by the
statistical analysis. Indeed, both the mean scores indicate that
the tribal students irrespective of their gender possess moderate
level of self efficacy. According to Pajares (2002), the people with
weaker level of self efficacy take the assignments harder than
what they truly are which result in sickness, depression and a
limited view on problem solving. Thus Self-efficacy is a
considerable factor in academic achievement (Shahrzad, Kourosh
et. al., 2011). Previous research establishes that there is a
significant negative correlation between total self efficacy,
academic self efficacy and depression and anxiety (Karainch,
2011) indicating that higher the total self efficacy or academic
self efficacy, the lower will be the depression and anxiety and
vice versa.. There are lot of studies which establishes that tribal
students irrespective of their gender possess more anxiety and
depression than non-tribal students (Srividhya, 2007). Further
they possess comparatively poor self esteem than non-tribal
students (Yadav & Patil, 2013). Therefore the result of the study
may be an indicator about the reasons of comparatively high
depression, anxiety and other mental health problems of the
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atndents of tribal community. Forther research om this aspeat i=
needed to identdfy the achial raason.

Lalle 3 Signilicance ol Lhe Mean dillerence belween Boys
sl Cirls seores on Bducatioml Atitade,

Cender I} Wean =D E-values
[avys +l 253 A.00 (.43
Lirls 44 2207 a0

* Mot efgnificant

Table 3 shows the level of eduvational atbitudes of the fribal
boys andd girls students. The mesn valuoe of the boys stodents is
2263 (SD=4.0/ indicating that they possess moderate Tevel of
educatiomal acbtude. Um the odther hand, the Bean valoe of the
girl sludents is 2517 {51=506) indicaling thal they posses poor
alliluce lowards education, lhere are many shindies indicaling
that educational allitude play an imyporiznl role lor e acadermic
aclievement of the students. I the students attitude s not
tavoreble then it will defimitely affect shudents’ mobivation,
academic achievement need. Thus, dropout rate, personality
problems, addiction problema will arisa. The result of the pressnt
sfudy i in comsistent with the resnltof the previous stody; where
aimilar no aignilicant dilferenos ia apparsnt beween bovs and
girla aludenta in allilude lewards educalion [13as, Halder and
Mishra, 2014}, Indoed the reasons behind their moderzte or poor
cuducational attitude moy be linked with the improper behavior
of the teachers, language proalem, location of the school,
ecenormie backwardness ete.

In general, the medium of instructon in more or less every
state 15 imparted through the verraenlor language. Tn Tripura
since the populetion is dominated by Bengali speaking people,
hence the clissroom lectures ane imparted ir Tangali. Tut the
Iribal slucents soeak and lellow a separale dialect due Lawhich
they face immmense problem in understanding, e meaning of
the lectires deliversd by the teachers, Therelore, e Leibal
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students feel uncomfortable in the class. They prefer themselves
to be silent in the class inspite of their zeal to know many things
from the teachers. Thus loneliness, anxiety, depression develop
in them compelling them to lag behind academically and socially
from the students of non tribal community. Rani ( 2000)
observed in her study that due to language barrier the tribal
children are unable to establish communication link with the
teacher and thus leading to termination of their education in
some point or the other. Further, being the students of minority
community they feel ashamed to mix up with the other students
of the different community in the classroom. Thus they become
introvert, less talkative with their peer groups. Under such
circumstances, if the teachers” behavior is not positive or
emphatic towards them then gradually they become alienated
from the school.

In addition, family environment also plays an important role
in the life of the children. Majority of the tribal people live in the
villages where it is a common practice that children will help
their parents in carrying out their livelihood activities such as
cattle grazing, collection of wood or forest production, and
bringing water from the remote areas, cooking etc. Without
finishing all the household jobs they will not be permitted to
attend the school. After returning from school, again they have
to perform some household chores. Indeed in majority of tribal
families parents do not possess positive attitude towards
education (Mishra, 1997). These might be the reasons behind their
lack of positive attitude towards education.

Table 4 (see next page) shows the inter correlation between
the different variables of the study. Significant positive
associations are found between the different domains of
emotional intelligence and self efficacy and educational attitude
except few domains. Further significant positive relationship
(r=0.388, p<0.01) is obtained between the overall emotional
intelligence scores and self efficacy scores which indicates that
more the emotional intelligence of the students, higher the level
of self efficacy of them and vice versa. Indeed, individuals low
in emotional stability is more likely to encode and recall negative
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information (Watson and Clark, 1984; Weiss and Cropanzano,
1996) and they tend to have negative perceptions of themselves
and their environment (Watson, Clark, Tellegen, 1988; Burke,
Brief and George, 1993). According to Borse (2012), there is a clear
relationship between emotional intelligence and self esteem.
Further previous research also establishes that there is a
significant negative correlation between total self efficacy,
academic self efficacy and depression and anxiety indicating that
higher the total self efficacy or academic self efficacy, the lower
will be the depression and anxiety.

However significant positive relationship (r=0.260, p<0.05)
is obtained between the overall emotional intelligence scores
and educational attitude scores which indicates that more the
emotional intelligence of the students, higher the level of
educational attitude of them and vice versa. Researchers have
found that self evaluation, self directing and self regulation are
correlated with academic achievement (Shahrzad Elahi Motlagh,
Kourosh et. al., 2011). Further significant positive relationship
(r=0.464, p<0.01) is obtained between the self efficacy scores
and educational attitude scores which indicates that more the
self efficacy of the students, higher the level of educational
attitude of them and vice versa. Previous study also found
significant positive correlation between attitude towards
education and academic achievement (Das, Halder and Mishra,
2014). There are many studies which showed that majority of
the tribal students irrespective of their gender possess poor
emotional intelligence (Joshi and Nandwana, 2017; Ghosh, 2012;
Singh and Mishra, 1997) argue that tribal children can perform
well in school if the intervention programmes directed at them
can overcome their deprivation. Thus the 5" hypothesis has
also been accepted.

Concluding Remarks

1. It is concluded that significant difference is found between
the two group in emotional intelligence. Tribal girl higher
secondary school school students possess poor emotional
intelligence in comparison to their boys counterpart. Girls are
comparatively less motivated, possess less empathy towards
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the sociehy. However both the group of stodents podsesses
aimilar ahility to manage their emobione and similar amoant of
sell awareTess.
2. Gender dillerences ave nel lound or sell ellicacy and
educational attitile, Both the group possess moderate level of
self etticacy, But incase of coucational attitude giels possess poot
attitude whereas bovs pusses mnoderate level of athtode tovards
education.
A Turther significant positve associabons are foond betweer the
differemt domains of enmotonal intelligence, aelf efficacy and
educariomal atifude except few domains. In acditior, overall
sigriticant positive coceelation s obtained between cimotional
imtelligenee and self efficacy which indicates that mors the
ermotiomal irtellivenee of the students, higher the Teval of self
efficacy of theamn and wioe versa.
4. Tieaid e these significant positive correl aHom i3 obtained bebwiee
emational intelligence and educatiomal attitnde which indicabes
that more the emational inrelligerce of the smdents, higher fhe
level el edicalional alltude ol them and vice versa,
5. Further, signiticant positive relabon is tound beteeeen self
efficacy and educational attitude which indicetes that more the
self efficacy of the students, higher the Tevel of educe tomal
attituc e of them and vioe versa.
i Trerefore stedents who are the cibizers of tomorross ae
required 1o possess gond emalianal inlelligence, posilive
educational allilude and sall ellfcacy o achieving zuccess along
wilh pepularity in Lheir academic and soecial lile.
7. Indeed only external amenities are not enouagh for
motivating the teibal students towasds studics. They need some
lifir skdll for the proper developoent of their personality und
then onrly it will be possible to bring them in the mainstream
of the sowiety. Otherwise the human resource will he nipped
in the bud.
Implications of the Study
1. This shudy instjzates further research in emnational intelligence
of the tribal mirl students in arder b invesligale Lhe reasons of
lerwr emnlional inlelligence ol them,
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2. This study also instigates further research on self efficacy of
the tribal students in order to investigate the reasons of low self
efficacy of them.

3. This study clearly reports that psychological intervention is
urgently required for the proper development of the tribal
students irrespective of their gender.

4. This study shows that only educational, economical amenities,
reservation policies are not enough for the psycho-social
upliftment of the tribal student because necessary life skills are
required so that they could get amalgamated with the mainstream
and hence contributing to national integration.

5. This study focuses the importance of professional school
psychologist for the betterment of all tribal students particularly
the female tribal students who are suffering more from emotional
problems.

Suggestions

1. In addition to teaching competence, teachers’ fanaticism
towards the development of tribal students is essential. So in
collaboration with written teaching aptitude test necessary
psychological test for the measurement of interest, personality
and others psychological states are essential in the recruitment
process of the teachers. Thus dedicated and committed teachers
should be specially appointed for the development of the tribal
students.

2. In order to develop different life skill and eradicate emotional
problems of the tribal students” one efficient school psychologist
should be appointed in each school.

3. Elaborative research should be undertaken in order to disclose
the actual reasons of their poor educational attitude.

4. For the development of self efficacy parents-teachers and
coaches should set high standards and achievable goals for
children and encourage them to learn from their mistakes and to
persevere until they succeed.

5. Different arrangements should be made by the school authority
for the presentation of the life of tribal skill personalities so that
they may develop self efficacy. Always watching unsuccessful
ones can undermine self efficacy.
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Limitabiona

11 Sample size is not very large.

it] Keasoma of poor ednrational arfimde are noridentifies by this
gludy.

i) Daka s collected ondy from coe district,
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The Present Scenario of Higher Education of
Tribal Girls in Tripura : A Case Study

Dr. Rita Das Nayak

Abstract

We all know, the future of India depends on Education. It does not
necessarily mean that industry and commerce are unimportant; but
things are only possible in an educated environment. On the other
way the unity of our country will be ineffective, if one class of the
people is retained in distant matrics of main stream education. We
have to build up the sacred duty of providing education to all sections
of people.

The age old weakness of India rests on two main facets i.e. neglect of
masses and neglect of women. The main goal of Women education is to
manifest ‘Mahasakti” disquised in simplicity. Not that, the India is not
advancing. In 1900, literacy of women was only 1.5% of the country’s
total population whereas literacy of men was 9%. But now, women
literacy is around 70% in contrast to male literacy of 80%.

For lack of education women remain superstitious during the long
period of past. But now it is time to recognise Women as ‘Sakti’ the
power.

Within the ambit of this paper, the impact of adoption of semester
system from earlier

1+ 1+ 1system in Higher Education has been searched. An attempt
has been made to compare the two systems as per the data revealed in
Women'’s College, Tripura. To cater the education among women,-how
far the present system is effective, is also the focal point of the paper.
Higher education is necessary since mere literacy does not serve the
purpose of development. We must have higher education of women
parallel to that of men. Our civilization remains backward if we fail to
notify the policy-makers about the hindrances of ongoing system of
Graduation. This paper is a modest endeavour to this end.

Key Words : 1+1+1 system, semester system, dropout, holistic
measurement, value inculcation ‘shakti’.
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Introduction

Fducation i1 assipgned with the task of unfalding the inner
aplendour of an individieal. [t helps the individnal from loseer
plane o higher plane, Educalion is a wi-pelar provess which
vvolves the inberaction o the ecducator, the educint and the social
process, 1t is very potertiol instrument, & powertul medicm of
bringing ebout chenges in the society. Chargges broughkt abont
b irvvasion, revelution or any other abrost oceasions donit hawve
permanent impact. Tduaation eFects changes slowly butateadily.
Cherges brought about by education are permanent and
transcendent in nanure,

Modern world is changing wory fast. With the help of new
communication media, modern methodology and Tatest
irstrnctional material, education brings about changes in the
ancietv. The largest part of our educration 5 state systemn. So
naturall v Covermmert decidea the polior for ecucatbon which
bririgs bt changea in the society. Fducabion appears new
dimension and should invent new merhods fo be adopted in this
new Civilisalon o evolke creallve lalenls in Lhe learners, S0 a
helistic coneeption of cducation must be developed for sroducing
a curmplete man. Cducation must be imparbed in such a manmner
that enirdividual is alale o think, feel and comarmuamicate Fas ideas
with clarity and precisiom, The function of the educational
msdbitioms is o equip the individeal with the most excellent
lechrolagical proficiency so thal he mav (unclion will clarily

and elliciency in the madern |n:-g|‘mn::-|ng1-ﬁ||1,' advarced world,
Education should give Lhe individual an epporiunily 1o Hower
in goodness so that he s rightly related to people, things, ideas
and to the whole of Life. In the wider serse life s education and
cducation is L,

The future of India depends on education especizlly higher
education. Leonomic upliftment necessitates higher edncakion.
Industry, commernce, technolugy absorpHon - all depends o
higher educativr. In o similar way tribal development deperds
(¥ h1j:h:-1' aducationm in broad apectrum and higher education in
deeper apectrum. The uniby of our conmley will be inelleclive i
ane clazaal the peaple is relained in distant matrix of rainsteeim
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education. We have to build up the sacred duty of imparting
education to all sections of people.

The age-old weakness of India rests on two main facets which
are neglect of masses and neglect of women. The main goal of
women education is to manifest “‘mahashakti’ disguised in
simplicity. The focal point of masses of India is in Tribal
population and in this sector the women set are more deprived.
If we are to build modern India in post globalisation era we must
lay emphasis on Tribal women.

The paper focuses on arena of women education in Tripura.
The study is based on only one women'’s college of the state i.e.
Women’s College, Agartala.

In the tiny nature enshrined state of Tripura we noticed that
the lack of education women remained superstitious during the
long period of past but now it is time to recognise women as
‘shakti’ i.e. power.

For lack of time and resources the present study is based on
something in restricted sense. A comparison is made between
1+1+1 system of graduation and ongoing semester system.

Table Showing comparative features of (1+1+1) System and
Semester system (Based on data from Women’s college Agartala)

Areas (1+1+1) Semester
System System

Admission ST percentage

on total admission 37% 38.5%

Passed out of admission 48% 51%

ST passed out of admission 47% 62%

ST passed out of total passed 37% 42%

Total admission in one session

(Based on representative year) | 1386 1698

Appeared in final year /

semester 72% 56%

Drop out within session 28% 44%
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Analyais

Statistical aralvsis shows 5T, women sfudents are naot at all
far away from average scove of total students - in terms of
acimizsicn, wiversity results and promolion in higher classes
within graduation both in 1+0-1 system ancd semester svsten,
The picture is ceally encewraping for acodemicians and policy
miaking bodies. The data alsoreveals adoption of sernester sysbemn
improves the university results of stodents buat it is very
interesting that development of brinal female students is in hetter
position in comperisor o overs | positon.

The endv saortcoming 15 dropout within the tenure of graduation.
[E rargges from U4 which s o great concern, The cause may e
o others socie] factors may be marriage, eoomomic status of
paremis et The detad ] research moay reviea] thae chasal relatiomship.

et a siding other guality factors show hetter posidon of
gradnating 5T women with the semester avstemn. We have seen
that fer adoptiom of semester system 5T pass percertage omt of
admizaion of corresponding vear raises from A7 m G2Y where as
in total students il raises [rom 4 10 51%,
Suppestion and Concluding Words
1. Detailed analvsss of drsp out is to carry on, which now exists
arommnd 0% during the ten vear of yradoation. The project may
b undertakem by higher educatiom institute or may be initiated
by 5T welfare gronp.
2, Fmplovment incenlive lor 51 wamen graduale may ualifl ikbe
gilualion. Fmployment ) -
Qpporlunily belore gradualion may be one causal [aclor of
dropout.
3. Pressure of marrage, sestricting in dwelling with in local arca
meybe the factor of nen groduation of tribal woinen, Socal
awareness in this regard is the need of the hour.
4. Cducation for employment as well a5 value inculoation may
uplift the sitwation. To imbibe human vahies midance from
teackurs or mentors, motivational workshop may beundertaken,
Ending Words: We should nat segregate tribal stodents inoall
programmes. Holistic mes surement comprising tribal and non-
Irilbaal is alao inviled, Any segregaled siTorts muy be disosters.
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We know the power of women. Spiritual foundation is a main
cord of women’s life. We must nurture and promote it in the
midst of scientific education.

Thus, for the survival of future generation and to save the
mankind the system of education has to be kept burning by
infusing new values, attitudes, morals and ideals in the minds of
the students.
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Measurement Aspect of Quality Education :
Selection of Indicators and Index Building

Tapesh Ranjan Chakraborty
&
Krishna Shil

Abstract

The concept of quality education has come into forefront chiefly due
to expansion of education in quantitative terms. Education often doesn’t
result in moral excellence and gainful employment. These propel to the
key importance of quality education for employment and elevation of
the level of education which reinforce social amity & bondage. Quality
education is an illusive term and this concept always migrates to one
area of notion to other.

Quality Education represents a comprehensive concept which
facilitates to attain knowledge, moral values and employability along
with some holistic characteristics. Quality Education is used by different
schools of thoughts in different ways. In other sense quality education
is some sort of effective education in all possible senses. The concept is
very dynamic and has no end point as long as human civilization will
survive and sustain.

However measuring rod for quality education is of strategic
importance to mentor & monitor quality education in a given
economy. The concept of quality education is very comprehensive
and there are some degrees of variation in the conceptualization
process. Effective knowledge of the learners which is expected to
generate moral values, remunerative employment and creativity. To
focus on this area and to suggest a measure of level of education and
index building recognizing different prevailing measures is perhaps
one of the way to redress the problem. This index will facilitate to
know the level of quality education in a given area, region or economy
and to compare in between different castes, communities and genders.
The built up index in this paper is titled as Functional Index on
Quality Education (FIQE). This index affords to amalgamate some
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principal & popular sdicabors /aub-indizatoes for armiiag of e
altarnafine weasire.

Keay Words : Chaalihy Bdunetios, (ndice o, Sub-idicakor, | Hiersion
Lte, Dyorcdione! Dedex af Qienir Edveglian,

Education is that kev featuse of human beings that makes
Lo Leings :ﬂtu:--*utm-: difterent teem other living ceganisme,
Thuere are four kr:],' agpects of humean beings: p}.} sival,
peveholeirical, intellectual amd spiritoal. Loter thres aspects are
emmiched by educatior. Tducation shapes a sovnd mind with
aptirnum maychologbaal reaction teany phenomener. Tt leaca to
inrellectual excellerce and it is the kev element in social
perception and creativity, Somebody recogiises ceocation as a
cnlminator of spiritoe D well being.

A the humen eings ane striving to mather more information
and comrentrate maxvimum possible effores to economic
developrent by memms of advanaement of scienoe and tachnology
tov Cifferent dimensions of human livelihood. The concept of
human education comes ine being, Increass in the literacy rate
and higher level of educalion Lo a signilicanl segimenl of
populativn in o piven sedety the implication of quulity cducation
bucormnes self-pvident. Stark growth of educated 2opulation
adverely impacts npon the Lm]'v]n'. ahility and some I:.I'l'lr]'l"t{ ruf

avademia and moralists comment on the moral S grrandatiim auross
the suocessive generatiors. Thess have driven the Hteramre
around Lhe concepl of quality educalion, The [asl pace ol
development of zcience and lechnalaey has balsiered (hiz
signilicanty. Thos the concepl ol qualily educalior: hovers around
ke ledie, ethics, creativity and gainful emplovability.

Quality education is o multidimensional conoept. The
acadeimia, intelligentsia, peliticians eaccutives, scientist und
others have first perceived amd explained the concept of quality
education from their own perspectivea. o sxplanabon is
apparently wrong but covrdination of different percephons in
the ideally mixed way can give & comprehensive and improved
comaept of quality education.

There have been different popular concepls on qualily
educalian, Somelirmes qualily is adjud ged by the level of degrees
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acquired by a person or the marks obtained by a personina given
system of education. Sometimes quality education is measured
by the expenditure made for the attainment of a particular level
of education or the level of economic success achieved by a person
in his own stake. These are misnomers and misconceptions.

However quality education embodies at least four types of
values:

% Existence or Certificate Value,

% Knowledge or Academic Value,

% Moral or Ethical Value and

< Employment or Income Generation Value.

Quality education is a relative term. If an educational system
becomes structurally and functionally improved, arguably it is a
pointer to the quality education. Quality education may become
quite nonsense when it is used synonymously with expensive
education in one way or the other. It is also true that without
critical level of capitalisation of an educational institution it is
very difficult to hatch quality education. There have been inter-
temporal and interspatial variations in the concept of quality
education. One thing cannot be vouchsafed that quality education
is very limited and it can’t encompass all the apparently educated
human beings as the yardstick of quality education changes
continuously. Quality education is conceptually pervasive.
Quality education prevails across different professions and it is
not necessary to consider all of the well educated persons to
epitomise quality education.

Ways of Conceptualising Quality Education

By simple diagram in economics the quality education can be
conceptualised. It should be kept in mind :

I. There are inputs and outputs of education at any level. Different
factors or inputs are used in different proportion to attain quality
education. To constitutive one input one output relationship it is
convenient to represent the heterogeneous mix of educational
inputs in terms of money. The output of educational process can
be measured by the level of knowledge attained by a person.

II. Given the level of education it is possible diagrammatically to
point out the zone of quality education. In this analysis the term

79




Tribal Educalion In Search of Guaklily
krmiwledme 34 used in stead of edueation to project at least some
off fhe features nf quality education.
1, ke ather producter Aumction the komeledse foncion will
also Lollow Lhe law of diminishing preduclivily and al the absence
of ecucational expenditure {money equivalent of npub mix
peguired tor attaivoment of Llonowledge oy Lnstitutional edweation)
the attainment of knowledgne is assumed to be nothing.. Thus the
knonwledue production fanetion starts from the origin and
thereafrer inareases at a dinvinishing rate.
V. The efforts of quality eduratdom bears sense if the present level
of education and knewledge is coneeived ro be iracequate ox
Ll the thresholod of quality edocation as conceptualioed. So
the: present Tewvel of education 1s notquahity Tess education rather
it is pointed treards the quality educatiom of higher degres. Tn
itther way the present level of quality education and loowled ge
iA repreaembed by the drawn knowledge prodection fockon.
In the diagram let F be the point representing the present level
of impuk miy in momey rerms and know ledze ouanput [0 8O0,
I mix ol inpuls in money lenms increase bevond OX level
krww ledpe output alse nereases at o dimindshing rate.
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It is enhancement of knowledge output at a higher cost. But if
there occurs a break through in terms of technical progress in
teaching mechanism the knowledge output will increase at any
point of zone A at previous level of educational cost. Sometimes
higher input cost may result in downfall of knowledge output or
quality education and it is a stark situation of distortion of quality
education (zone B). Thus more expenditure on educational inputs
at the critically minimum level is necessary but not sufficient to
harbour quality education. A radical shift in teaching mechanism
will be more effective for quality education as it will shift the
knowledge production function in the upward direction
notwithstanding suitable infrastructural build up.

Some Features of Index Construction

Index building is a common practice in social science to
understand and compare the levels of a achievement of human
beings in a given dimension.

An index must have at least the following key features

< Simplicity in selection of indicators and sub-indicators if any.
% Simplicity in the predictable range of values with complete
knowledge on minimum and maximum values of the index.

% Simplicity in mathematical formulation so that it can be used
by academic and researchers over a good range of situations.

% Adoption of weightage to some or all of the indicators/sub
indicators depending on the necessity and justification.

% Other elements can also be focused depending on the nature
of issue and objectives.

% Well behaved mathematical formula is desired to be adopted.
It requires that even a small change of values of the indicators/
sub-indicators will affect the index in some way.

% Value judgement can be introduced in cases of indices built on
some socio economic issues where numerical values of indicators/
sub indicators fail to produce morally desired outcomes.

% All the sequences of index construction should be well
explained.

Need for Index Building

Index represents the single most and precise value of a
particular phenomenon. A well built and comprehensive index
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o any igsnef feoet of human development can mraject both
peaitive (ohservational] and normative (ethical] aspects
depending om which exisfing policy can be verifiad and new palicy
can be adopled 1o Iullill ane cr more objectives focused. Educalion
Leeirygg the main focus of modern processes of development any
sart of cducational indices can facilitate the social scicntists,
exgcutives, politicians and others to channelise the precicos
EUUILTITG TESOITCES For strme socially convineine objectives.
Cibjective of FuncHonal Index on Cality Educabion (FIQL)
oame of the important oljecdves of FTOE can be inranmeratid
i3 UMCET
% T assess the level of Quality cducation on a particular level
{elermemtary; secondary or tertiory levels).
% Tor optimise the utilisatiom of preciows finanaal and real
resoaes b atkain highest possibla level of qualiby educabion in
a given area, Zome or nation.
& To compare and aomtrast the values of different prevailing
indices on quality education,
# To lacililale researchers 1o know and comprehend Lhe level of
gquality cducation of a particular community or aree in the
suientific manner.
% To preveribe differemt gpnideposts or submit propesals to the
overnment necessary for attainment of gquality education.
# To fadlitate the social acientists in emploving new indicabors
and =ub indicalars ol qualily educalicr apparently unknoymn Lo
the acadamia, ' -
Shorl Explanations on Indicators of FIQE

There are 3 broad irdicators which can 2e marked for the
colstruction of o functional indes on quality educationiTHOE)
1) In-Caumpus and Oub-Campus Infrastracture (Input)T,

2) Teaching Mechanism {"rocess)/L.
3) Students Txcellence and Equity fDntput],-’lE_

Any production of poods and services has o folfill three
SUCCESSIVE SOl LETes: input process and mahpnt, They are inteqral
components of amy avatemn. Bducation represents the produckion
of services and effectual aducation characlervized by elleciual
knowrledgs having secial and evonomic productivity of its ow
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Further it can improve the level of human resource or capital in
presence of moral and ethical values in a significant way. Given
the demand elasticity of employment effectual or quality
education results in gainful employment at the tertiary level of
education. The input of education has to broad components:

1) In-Campus Infrastructure and

2) Out-Campus Infrastructure.

In campus infrastructure represents the physical infrastructure
or assets facilitating the educational process in an educational
institution as a whole. It includes school building, school library,
school ground, level of drinking water and sanitation facilities
etc. Similarly road connectivity to schools, incidence of schools
specially the English medium and pucca schools over a given
area etc. represent the out campus infrastructure. Both the in
campus and out campus infrastructure are in close
complementarities to provide the access to education.

The educational process is comprehensive concept. It includes
among others the curricula, frequency of examinations (internal
and external), methodology and philosophy of evaluation, the
number and quality of teachers, teaching methodology &
appliances. Most of the components of teaching processes are
not numerically measurable and conceptually clumsy lacking
concreteness. This is why such sub indicators are very difficult
to construct or suggest. Only some sub indicators those are
comfortable to recognize and measure are incorporated into the
process indicator.

Outputs or sometimes outcomes of education are numerous
despite the fact that the process broadly representing teaching
endowment including the nature of teaching personnel along
with the methodology and tools of teaching are of key importance
in determining the outcomes at the end of educational system.
Nonetheless the learning skill of students cannot be altogether
avoided and it is process determined to a significant extent though
not completely. The representation of SC/ST pass out students
among the respective enrollment or the representation of girls
pass out students among the respective enrollment instead of
examinees are to be looked at. It focuses on the level of equity
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attained by the offsprings fchildren of the andemprivileged
gectiom of e ancieby. T fact the leval of knowladgs and creativity
those are rthe key elements af quality educatiom can not ke
properly examined withoul having specilic lest procedure, For a
lazge nuiber obf population with heterogeneous abtitucdes and
abiliticos it is almost noest b Lopessible to aclmindster a woideemly
avveptable pandstick to this directon. The onbcemmes of guoality
education in terme of stuadents” excellmoe ond eovity cen be
detemained im some other proey measures as delineated.

Ita Implications

@ The value of FIOE lies sithin the close interval of Q& 1 (0 d”
FIQE ™1y,

% The higher the valoe of TTOT, the higher wall be the Tevel of
guality pducation.

& ITOT canbe adopted formeasuring the extent of in the primary,
accomdary or terHary levels over a miven area, mome 0T eoomnmny
as a whole.

It s subject oo incomporation of new sab indicarors according
Lo avadlabilily ard Dnporliance,

Clawsification of Tndicators and Sub-Tndicators in Tndex
Building

sl [ Indicators Comesponding Sub Indicators

1 |& In Campus and Out (In Campus

Campus Infrastrocture | ¢ MNumboer of Schools with
(gt )1, Drinking Wiaber Cocilities bo
I'otal Schols, -

& Mumnber of Sehools with Proper
Sandtation o Tokal Schoels,

% umber of Sehools with Tibrary
Acrers to Talal Srhonls,
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Out Campus

% Number of Schools per 1000
Children,

% Number of English Medium
Schools to Total Schools,

< Number of Pucca Schools to
Total Schools.

> Teaching Mechanism |% Average Students Teachers
(Process) /I, Ratio (Teachers),
< Number of Professionally
Trained Teachers to Total Teachers
(Teachers),

% Number of Schools with Smart
Classroom to Total Schools
(Methodology),

% Average Percentage of Classes
Attended by Teachers on a
Working Day (Methodology),

% Average Percentage of Home
Works Submitted by Students on
a Working Day (Methodology).

>Students Excellence |4 Average Percentage of Marks
and Equity (Output)/I, |Obtained by Students in Mathe-
matics in the Last Annual Exami-
nation (Quantitative Aptitude),
% Average Percentage of Marks
Obtained by Students in English
in the Last Annual Examination
(Linguistic Aptitude),

% Average Percentage of Students
Who Increased their Overall
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Percentigge of hurlas i the Cocnent
Year over the Lagt Year (Academic
Progress),

# Average Dercentape of Passod
Dl o Toal S50 Slndents
Frnerlled in the Last Year (Caste
Equity),

# Average Hercenlage ol Paszed
Chat to Total Sirls Stadends

Tonredled in the Tast Year (Gender

Equiky).

Its Construction Procedure

The construchion procedure s bised on the following stapes
% The ircicefors are to be selected in such a wayw that it well foeos
o the hagher degree of precision im a single value of index. All
off the sigmiticantly influencing dirmemsions of ardssoe shoald be
taken ke consideration o the owles building, Iecicators ace
nothing but the brood spectrum of couses or determinants of an
s o phoneomenon.
% Inclicotors aee further determined by soime other factors, those
are called sal swdicaters. The noember of sub bedicobors are
numerous. All of the apparently dentifiable and quentifinble
aub indicztora are not of recognizable nfluences on the values
ol indicalors direclly or index indirectly, Only a manageable
nurihor aof sely ird Iqﬁhn‘ﬂ. shirilel b akun irkn .iu_-:}l_]l'lt thnse
are ol signilicant influences on Lhe values ol indicaless. The
valuez ol sub ndicalors may be posilively oo negalively
correlaled with the walue of indicalor. Either or both of the
positive ool negative sub indicators can be incorporated into
Irlies bl ing,.
# The values of sub pwlicatess sheald be nermaliced by using
the concept and formula of dimension imdes, THmension index
iz reprusented by
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Best Value- Observed Value/ Best Value - Worst Value.

Sometimes best value & worst value are alternatively known
as maximum value & minimum value.
% Dimension index has the mathematical property of confining
the value of a sub indicator within the close intervals of zero &
unity.
% In the present context simple arithmetic mean of the values of
sub indicators under an indicator is recommended. Though other
types of mean like geometric or harmonic means and weightage
to the values of sub indicators can be assigned in other areas.
% The simple arithmetic means calculated in each case of the
three indicators are to be further used to determine the value of
the FIQE by the following expression :
FIQE=I +1,+1,/3, whereI,& I, are the values of three indicators
(input, process & output or outcome of an educational system) based
on the simple arithmetic means calculated from the values of
corresponding sub indicators.
its worth mentioning;:
1. The element of value judgments is not introduced in this
calculation.
2. Best & worst values in some of the cases of sub indicators are
100 and 0 respectively.
3. Best and worst values can be explained for a sub-index on the
basis of a predefined area which are attained in the past.
Some Limitations of the Measure

The measure of quality education (FIQE) has some limitations
of its own :
% No negative dimension or sub indicator is introduced in
shaping the value of the indicator as such. It is attempted to make
the measure conceptually easy. In reality negative dimension or
sub indicator is very much present.
% Number of indicators are kept to the minimum of three (Input,
Process and Output) which is scientific in classification.
% Subjective or non quantifiable Sub indicators are not introduced
due to non measurability or non quantifiability features.
% The element of value judgment is absent in this index
formulation. Value judgement is necessary for projecting the
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petcephon of gondness and badnesa of an dssue from e social
perspective. Tt reprasents aome sort of ethical and moral
judgement on an issue.

& The weighlage 1o sub indicalors are also nol ssued. Proper iz
Ileally very cifficult to assign, Sometioes iF happens that some
indlicators have procedence cver othees i terms of nwmerical
impact on the mde.

% Tha reliaale best and wanst values exoept when they are 100
P and {t pooare very diffice 1t o find & apply dus b lack of
properrecotd keeping and research findings . Ofbjer tive, coat and
time consideration may atfect them.
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A Study on Present Status of Tribal Education in
South Tripura District under the State of Tripura

Dipa Saha

Abstract

Education is a very important factor of human resource development.
Not only it plays a vital role in the life of every human being but also
occupies an important place in the development process of a country,
its growth and welfare. It is one of the most important indicators of
development in a country according to quality-of-life approach. In India
the importance of education has been highlighted in the Constitution
{Article 15(4), 29, 46, 350, 23, 24, 244, 275, 164(1), 330, 337, 334,
243, 371}, which provides various provisions for Scheduled Tribe.

The present study aimed to analyse the present status of tribal
education in South Tripura District. The analysis is based on secondary
data of U-DISE (Unified District Information System for Education)
& House hold survey of last 5 years (2013-2017) to draw the comparison,
collected from District Education Office.

There are 8 Blocks and 3 Sub-Divisions in South Tripura District.
About 47.9% of the population in South Tripura District lives in
TTAADC Areas. Major tribes in the district are- Tripuri, Jamatia,
Reang, Chakma and Halam. Total no. of GPs/Villages, 160 (Non-ADC=
90 & ADC= 70). The study identifies some issues about the academic
status among the tribal students. Data reveals that the number of
enrolment of Tribal student is decreasing year by year in schools. It has
been found that, students are to move a large distance to reach their
schools. In most of the ADC areas, there are very few numbers of higher
schools in comparison with the number of primary and upper primary
schools. That’s one of the reasons why the rate of drop out is found to be
very high for the tribal students. The students are very obedient, diligent,
physically sound and have many good habits but they perform very
poor in academics.
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Key Ward @ TTAATHT, South Tripore Dhiatrice,
Introduction

Meed of educatiom is like watering a plant, ome of the important
nutrienls, W we avold walering owr Lite, we'll grow bul will lack
i capabilities & fruits of lite, Eclucation is an Inportant ncicatos
o ueclesstoedd huenan development and socly ccomenis status
of the State as well as Distract. It s alse an essential component
for the: weell beinge of the mankind.

Ndues Eon of the massaes is ome of the most oadal concerns of
democratic, socialistic countriea. Tt 18 an secause of the
Indispenzable nathire of education in modern socety which is
inceeasingly becoming more scientific anc bxchnological. Cuether
education cpens up to the individuaal the central experiences of a
rnlture thus personal griveeth eeonomic advancement and social
efferiveness- all ave appreciably emhanoed by education which
ia irdizpersable For suoresa inoa competbve socieee.

Fduczbiom is so far as it iq basic o the full enjovment of the
right ard regpongihilides of an individual, vightly com=idered as
e vervy embodiment of social justice, I is repasded nel only as
ar end initselt butalso s o means in the lorg range pempective
of bringing about soctal equality and quality educabon.

The Tndian comstitution identifies for social consideration
comtaine ethmic oimority groups, trad itiomally referned tooas tribes
o tribal as Scheduled tribes (ST who comstibate around eight
percent of he lalal population ol the country, Mast of Lhe [rikal
communilies have Lheir own language dilferant 'rom the
lanpuage spoken in Lhe slale where Lhev are localed. The wibal
language i India belonges to all major language families and
which the Deavidian, Tibeto-chinese and Incde-E oeopenn familics
are the dommiiant ones. e of the distingaisbing feataees of 5T :
15 that the majority of them live in seattered hasitbons located
in inkerior, remuote ard inaccessible hilly and forest aress of the
District.

InSouth Trizura District there are 70 villages under 1 FAATHL
areas. Thers are 3 {thres) no of ADC Blocks named- 15,0, Many,
Ratanour & Rupaichar. Tn South Tripura Dislricl thers are 176
no ol achaols umder these 2 Blacks,
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Objectives of the Paper

1. To review the present status on quality education with special

reference to Tribal Education in South Tripura District.

2. To find out some innovative interventions on promotion of

quality education with reference to Tribal Education under South

Tripura District.

3. To detect the challenges and scope on quality education with

reference to Tribal population under South Tripura District.

4. To get about with policy dimension for strengthening quality

of Tribal Education of South Tripura District.

Statement of the Problem

The statement of the present study can be formulated as, ‘A study

on - present status of Tribal Education in South Tripura District

under the state of Tripura.’

Delimitation of the Study

Researcher, being a domicile of Tripura, selected South Tripura

District as a study area in the State of Tripura. Data is of five

years (2013-17).

Challenges and Opportunities in Primary and Secondary

Education

(A) Policy perspective- i. Recommendation of Kothari

Commission for Tribal Education.

ii. Tribal Education anddd NPE - 1986.

iii. POA - 1992.

iv. Sarva Shiksha Abhiyan (SSA) scheme for elementary level.

v. Rastriya Madhyamik Shiksha Abhiyan (RMSA) scheme for

secondary level.

(B) Gender Issues- In South Tripura District it seems, many tribal

communities, parents give minimal importance to girl’s education

due to economic and social limitations, send them to school only

intermittently, or keep the girls sheltered from the outside world.

Most frequently, girls, apart from taking part in agricultural

activities and collection of forest products are engaged in sibling

care. They are often forcibly pulled out from schools, and become

child laborers, never to return to education.

(C) Life Skill Education- As a child’s first exposure to education,

there is debate around the language used for instruction and

communication. Tribal children have limited contact with the
91




Tribal Educalion In Search of Guaklily

stute lanpguape, and tend to speak in their oven local dialect.
Covoriment schools use the stote longuaee foc teaching and
communicalior, which is most ollen not Lamiliar woa Leibal child
al Lhe pre-primary and peimary levels, They ave thos woable Lo
tully comprehend dlassroom teaching and activities, read in the
state languawe or imderstand the etk prooery.

{7 5kill and Personality Development- Studics sumeest that
teacher motivation conkeibates maore o the teaching-learning
pracess Lhan leacher comoelence. Thera i3 a need 1o evolve a
aemsitive model nf tribal edocatiom raated in the pavchnloggical
streneths of fribal childven, Tor masimmuom effectiveness, teacher
lraining has 1o be an ongoing, process, and nol a one-1ime ellar,
Im additiom to brainirg, capacity building of teachers om acac emic
competenee and pedarosy s needed.

@ Sensitteation to cultural ard behaviooral steengeths of erilal
children.

# Fmphasia om ath tudinal training of teachera.

% Increase motivation levels so keachers can gererate interest
armeng tribal children bowards cducation by attcmpting to link
conlenls ol cureicelum with exisling realilies of Lribal
Colrunnities,

(E) Bthnicity, Identily and Mullicultural 1gsues-"I'e peaple
off Somth Tripora District shows a diverae erhmicity, The Indo-
Whmggleids are represented by o few other communmitivs like the
Tripuris, the Reangs, the Jamatias, the MNoabos, the Kokas, the
Halames, the Chobare, the Mog and the Lushio, Apact feom ke
above mentioned major tribes, Lhere are alze wen moere Lribes and
these 19 [uweteen) teibes oaee collectively cliossified as Schedaled
Iriles’. )

The people of South Trpura District re-noted for & rich cultural
heesitage with i blend of music, fine arts, podorming acts and
handicrallz, The cullure as a whale is a blend of various ethnoe-
lingmiatic groups.

Issues on Tribal Languapge and Comumunication in Cantext of
Chuadily Educalion

The Libal language mecion bas been viewed as a bacricr to
infegration b aelect ribes, Despite the beliel in e pedagogical
goumdness of educating in mother rongues al the primary level,
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the situation in Tripura is in sharp contrast. Major tribes in this
area have demanded that their children do not learn to read in
their own language. Most of the schools has library books, activity
materials and works around the State textbooks, but does not
have any separate text books in their local language so that they
can learn themselves. But Eklavya Residential Schools encourages
multilingualism to enrich conceptualization and skills
development.

In South Tripura District, to recover the language barrier in
elementary schools in tribal locality there are assigned some
kokborok teacher (KBTs) in every elementary Schools under ADC
areas. The posting of teachers is also allocated for the need of
students. Most of the ST teachers are posted in such schools where
the number of tribal students are more than other students, to
make teaching-learning fruitful.

Here is the present status of teacher under South Tripura
District-

Designation Social Number Total No. of

Category | of Teacher | Teacher in the
District

Kokborok

Teacher (KBT) ST 188 188

UGT ST 706 2362

GT ST 177 1603

PGT ST 145 805

Moral Education and Value Education among the Tribes in
Context of Quality Improvement

Emphasize holistic education developing social, moral and
spiritual values (respect, honesty, discipline, cleanliness etc).
Teacher can take the initiative to aware the student, as well as
parents and society too. Morality & values can only transfer by
spearing quality education that can improve the quality of life of
an individual. To inculcate the values among the tribal students,
that’s why the teacher must have to learn all these himself/herself
about the strength & limitations of every culture and also their
cultural values.
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Innavative Interventinma and Best Practices Relatad to Chality
Education Concerning the Tribes

I he Sarva Shikzha Abhivan is a historic strice towaros
achieving the long cherished goal ol uriversalisalion of
EFlementary Eduacation in partnerstus with State, 554, whuch
prownises to cliwee e face of the elementaey coducation sector
of the country, aimes b provide oseful and guality elementary
education to &1 children in the / 214 age mronp.

The 554 i an effort to recoymize the need for improving the
petfrmance of the achonl svstemn end b provide commmmity
owned guality elementary education in mizsion mode. If also
crvigares bridging of sencder and social gaps.

a. Twinming of School

In spite of having latent facualtivs, 2 creat nomber of leamers
otf enrarabvely remote, interior and maral arcas do not get
emomgh saope b irmprove their perfomiance ard even perfommn
at all. Here the pracios of Twinmirg becomes quite handy and
mav work wondera g inidation and kindling a rav to showe fhe
pith Lo zell-discovery Lo venluse inlo the World ol learning as
thiz pives opportunity o bring such prospechve to schools of
comperabively advanced areas as well as urban areas and therely
enabling them avcess to g more enriched teaching lesrming
emviromment. 554 aims at achieving guality education for eech
learner irmespective of Caste, creed and region. To achieve this
more and more Lhe praciice of ‘Twinning needs o be carried oul
al regular basis.

Qulcomes of the Programme

{1} Luchange visits offer a bundle of 2enefits, well beyend jost
acuiring information. Ar intellectual amd phesicol joorney
crentes cotmimon ciderstanding, selotionslaps forged me the fun
and hardships of shared experience, commmitmaents b new
approaches, and friendships s foundation for Fobove netweorking.
{11 Wisits allive travelers and hosts bo fucis Hme and atrention
on o topic, learming deeply, sharing ideas, and assessing the
relevanoe of news approaches.

{111 Tformation comes alive, in dialog delailed in respanse Lo
apecilic queries, conversalions enriched by the perspoctive of
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distance and difference. The chance to look behind the scenes, to
get acquainted with real people, understanding their problems
and achievements, can create inspiration to keep working and
launch new initiatives.
(iv) Under the exchange programme from rural schools may be
brought to schools in urban areas for one week where two or
more school may work together on particular project, exchanges
of staff between school to improve skills, correlation and
knowledge.One school with rich resources with high percentage
will share their will be ideas with a less developed selected school
for academic improvement, group discussion, quiz competition,
debate competition may be organized.
b. UDDIPAN
UDDIPAN - an initiative of SSA Tripura for enhancing early-
grades-learning in classes I & Il in Educationally Backward Blocks
(EBB) in Tripura. It is observed that if early grade students are
lagging behind in 3RS it effects his/her letter learning. Formal
method of teaching learning could not attract the early grade
learners.
Features of UDDIPAN
1. Class rooms are decorated with attractive materials .like-chart,
multiplication table, pictures of grate man and self drawn pictures
by the students etc.
2. Learners able to learn in a joyful environment through
individual care of the teacher who act as a facilitator.
3. Unlike previous system the teaching learning takes place
through play way, peer guidance, self evaluation and multiple
sensory stimulations in a friendly environment.
4. Replacing joint bench which is uncomfortable for this learners
mattresses are provided which brings the teacher closer the
learners.
5. Unlike traditional blackboard on the wall, a green board
provided at the lower part of the wall.
Progress in the District

In South Tripura district in the year 2016-17 only Rupaichari
block is selected for UDDIPAN programme. On the basis of
reports collected from the monitoring members, reveals that
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teaching leamming scemaric in class T e the block havee chamgged
dramatically. As per report from tzachers, students have heen
gnjoving the achoal hours, raking parf in interaction and
improvement in learning alphabels, reading, writing and
arithonetic aze more as compacative to the previous veass, 156
Mo of teacker was teainesd tor the successtul Implewentation of
the programme. Later in the year 2017-18, TDDIPAN was
implemented in more 23 no of schools under RO Namar Block,
Movwe the provmramme is suacesstully nmring in 100 no of schools.
Lucrcead Story of UDDIPAN

Dwriiy the year 2006-17, the Scubit Dizhvict of Tripera side efiorfs
fo el W alreann of Ldve psalas i of Exstacedari f_.:i:..'n' pind Hira g
i et coodteed LIT2THP AN, ot i conerse of fivae wlsg Belims: o e i
e el o S Sliksho Al Wecler e Project of Trimera Disfnct
fries bt gume dwe omportance b 388 for chaldren of classes T I T His
r:n"r'f'lu: !Hﬂmdrz.'t.m frvmided sirbing mak, maberials for ART {Achiving
Tl mandie itention bekind fe progect s

l.'nfr-i T jogli ."f'-t rr‘.'rl,g ermiromeint i e plesaroom ol i dep
rep.i. oaled prachicaily in e schicels under e disiricl, The axicoines -.1_."
the pruivct 15 cony profthcee, chalidren’s moa wre abde £ ddentify the
Caylisi & EEIII',{HI! .u_.:,'.lzr.'be'f!-, they wre wlae oble foorend vl write
ailwtirier fus been feioeht Dy therr respeched Tewcloos, The chnidvess of
pdaes T & TT howe Decosiie sery much anterested 10 doing & r111:lf=
nuethemmhical mvddems Diee- addition ot subfraction. Te frwee, Sonth
(datpial bedipmas [hal sush Daee of prajoc! wdl) definilcly Insvanse he
idecest af shildrea & wil) able bo prowids Qualidy & cclion in lone
serise. Most o the schards are I (it sapndaled areas wlere LIGDHDPAN
& iemny iniplemen el
¢. Self Defense Training for Girls- Tripurn i a peogeaphically
Laclowird state of moeth cast Tndio. Maximuoo arcas of Tripura
ave covered by hills and forest Tor this reasom, somedmes the
aziv] oof the hilly areas feels insecure to go to achoal and maximom
time remains absent.

That's why self-defense training 15 very mnch required for
thean and 55A fulfilling that raguirement far elementary school
leve] tribal & mon-tribal mivla by giving Sell Defense Training, Lo
the girle ol 2ome blacks where maximum hilly areas and aeeas
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covered by forest. In South Tripura District, Rupaichari Block is
one of the same type of block covered by hills and forest & mostly
are tribal populated area where self-defense training was
arranged.

SSA arranged Self Defense Training for all the students of class-
VI to VIIIin all S.B Schools of Rupaichari Block. By this initiative
total number of 648 students (girls) of 28 Schools got Self Defense
Training and they learned how to Defense self. Now they feel
more secured. Thus their attendance in the school has been
increased. RMSA arrange this training for girls of class IX-XIIL
This programme has an great effect on tribal girl children’s
education.

d. Residential School / Hostel for ST Girls- In Satchand Block,
there is one residential School facility only for 50 ST girl students
namely Dasharath Deb Memorial Residential (DDMR) School.
The school was sanctioned in the year 2011-12 under SSA scheme.
Till now the residential school is running smoothly with 50 no of
ST girl student.

Achievement of Hostel Facility

i) In every month the hostel authority arrange for health checkup
of the girls.

ii) The authority also provided notorious food to the students.
iii) Authority also provided coaching to the students.

iv) Self-defense training was conducted for the girl for their self
security.

Another residential hostel is running in Rupaichari block
under Rastriya Madhyamik Shiksha Abhiyan (RMSA) scheme.
The hostel area is attached with the area of Manu Bankul H.S.
School. The intake capacity of the hostel is 100. Till now this hostel
also successfully running with 100 ST girls from secondary level.
Govt. has taken all the initiatives related to the education of those
girls.

e. Enrichment of Co-Curricular Activities- Besides all the
academic matter, the tribal student of south Tripura District are
very much enriched in cultural & co-curricular activities. They
are good in sports, good in music, good in handicraft & also in
dance. There are many popular dance teams in Sangrai, Hojagiri
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et These are ust because of the dedicated teachers, whe spent
their quzlity Hmea to appreciate & take forward the strength of
their shudents with their acadernic works,

On 26% [anwary, 2014 Loy e Liest Lme, 150 wibal studends
selected froi 25 schools of Teipera was peclogimed the teaditional
“Sangrad danoe in the ceremonions Kepublic Doy pagacle i e
Rajpath of Delh:. hMuostof the stodents ane fromm Sabroom & Belonia
Sub-division under South Tripura Thstrict.

f. In-sevvice 'l eacher I'vaining, both Llementary and Secomdary
Level

Growth and character cevelopment of children is the goal of
school cducation. Thas training is very important and the course
of olwdienee, discapline, creativity and talent development are
the: reneral said. There are provisions of frainirg of in-service
teachers under 55A [for elementary leve] teachers) & RRSA (for
accomdary level] b ot fhe duties 8 respomsibilibes boserards
thesir pmf:—*ﬁf-ﬂnn Tre primary ehjectives of Traiming of Tntrained
in-=ervice leachers include;

L Murturing talent and hel ping students develop Lheir crealivily.
2. [urees physical education of studuents.

3. Develop basic skills in reading, writing, counting.

4. Traiming of health tips to follow in the famaly and commnamity
hualth issnes,

5. Used to familiarvize childven and their families to lve ontside
ol The collective,

B, Prepara children for higher educalion,

Folicy Perspectives on Quality Eduwcation [or the Tribal
Tribal Cducation after Independence

Tribal children canleorn as other childeen of thewr age but they
can derive a litde from the curricalom which is frumed and
designed by keepinyg the general population of urhanised and
serni urbansed children in mind. They can derive litde beneft
fromn the programmes which ave framed for the peneral mass. T
wak unly after independence that preaber thmast has been rade
towvards edncational development of the scheduled fribes. Itwas
realised that reservation of sweats and posis were nol Lhe anly
anlution (or their age-old apalhy lowards education, o 1948 449,
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the Government of India started scholarships for them. In the

tirst three, five year plans, importance was given to the expansion

of facilities and provision of school and teacher even in remote

areas. Thereafter in the Fourth Five Year Plan, the scheme of

economic incentives was introduced:

% To provide reservation in admission;

% To provide facilities and concession to the tribal students to

pursue their studies;

% To provide incentives to the parents to send their children to

schools;

% To provide scholarships etc. to attract children for higher

education.

Tribal Education-Recommendations of Kothari Commission
The following recommendations were then made by Kothari

Commission for strengthening primary education of STs :

i. Intensive efforts will have to be made among the tribal people to

provide five years effective education for all children by 1975-76.

ii. There will be an intensive programme of parental education.

iii. Special encouragement should be given to the education of

girls.

iv. The teachers should be invariably conversant with the tribal

languages. The medium of education in the first two years of

the schools should be specially prepared in these languages

for use at this stage. During this period, the children should

be taught by oral instruction in the regional language and their

familiarity and command over it should be improved.

v. By the third year, the regional language shall be the medium

of education.

vi. It is necessary to improve the provision of educational

facilities which are often very meagre.

vii. To attract children to school and to hold them, the working

and programmes of the schools should be harmonized with

the environment.

viii. Vacations and holidays should coincide with agricultural

and forest operations and social festivities.

ix. The school hours should be fixed to suit the work, the

children are required to do for their families.
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x. The introdusHon of work-sxaerience and emphasia on art
educatiom waulc attrect the tribal children as werld the eaching
off Folk somga, stories ane rida les which are very popular with
e Lribal's. Tribal games and archery as well as ibal music and
danwes should be intrecuced as extra-cucricular activities, And
Lol AL,
Tribal Cduecation and Mational Molicy on Cducation 1986

According o the Natitmal Policy on Dduoation, 1986, the
projportion of ermohment of 5T children was found to be muach
less tham the proporbon of their population and the drop-ont
rate contimaed to e very high at all levels of education. The
problem was more sovere incase of sivls, It calledd for sy stematic
efforts divected wewands the edoe mnrml developmenrt of 5T, Tt
advoated the followine policy, targets and implications for
ahrakegy-
i. The facus ia om educatiomal desselopanent of 5T ao a8 to achieve
equaliration with the non-RT population at all stages and lavels
of education,
i, Ivadms al allaining cenl pencent ervolnent ol 51 children in
the agre proup 6-11 (Classes [-W) ensuning their rebention in schoal
leading to satisfactory completion of the primary stage of
education or its egquivalent thmough the non-formal stream by
19910,
ifi. The operational strateyye for achieving the above gnals and
largels lar implementalion.
Tribal Education and National Policy on Fducation Maodilied
in 1992

A number of centrally sponsored schemes were continued in
the 8 Five Year Tlan {19%2-97) for 3Ts. Thoey covered (1) Tost-
meteic scholarshiz: (i) Grant-in-aid to u}]uuh.tr, o st
{iit) [re-metric :-r_hu]dn-h:q.w fur children of those engamed in
senveniange oveupations; (iv) Book 2anke; (v) Tovs and Garls
TTostel; (vi] Coaching and allied schemes (i) EdnezHomal
complex in low literacy tribal pockets for development of
winnen's literacy. Taking inbe account the experience gaingd in
the: implementation af MPE, 1986 and Programme ol Aclion
{PLIAY 1586, The (ollowing slralegies ware proposc i POA, 1992,
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1. Every scheduled tribe habitation will be provided with a
primary school or other suitable institution before the end of 8th
Five Year Plan in order to ensure universal enrolment and
participation.

2. In tribal areas, educational plan will be implemented in an
integrated manner. The integrated educational complex will be
responsible for total education within its area serving all children
in the age group 6-14 and adults in the group 15 and above.

3. It will be the responsibility of the teachers to organise drives at
the beginning of every academic session to enrol all school-age
children specially girls belonging to STs and others. For this
purpose active assistance of voluntary agencies and local
communities shall be taken. Traditional and folk media can be
very effective in reaching parents and children in remote areas
to motivate them.

4. Adequate incentives will be provided for the children of ST in
the form of scholarships, uniforms, text books, stationery and
mid-day meals.

5. All schools, Non Formal Education Centres and pre-school
centres in ST habitations will be equipped with necessary and
essential infrastructural facilities in accordance with the norms
laid down for Operation Black Board (OBB) and for achieving
Minimum Levels of Learning (MLL).

6. Operation Blackboard shall cover, within a period of two years,
all schools in tribal areas.

7. The indigent families among ST will be given incentives to
send their children, particularly girls, to schools.

8. Children from tribal communities will be taught the mother
tongue in the earlier stages in primary school. Teaching / learning
material in the tribal language will be prepared providing for a
transition to the regional language by class III.

9.Standard teaching / learning material will be re-written to make
them intelligible to ST children especially in areas where the
standard language and the learners’ dialect are different.

10. It will be ensured that MLL already set-up for primary schools
will be achieved. Effective methodologies for measurement of
MLL will be implemented. And many more.
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Evaluation Methodology For Asseaament of Cuality Education
and the I'ribal Children

Students are required o participate in activity sessions or
classroom discussion. Regular presence and aclive volvement
are essential i the learning process. Examns ace hormal knowledge-
Lased eviluation methocoloey. All exiuns ane to be cemploted
withm a sevified time.

Armemament methods are the stre teries, echnigues, tools and
nstruments for collecdng information to determine the extent o
whirh shndents demomatrate desived leeming outcomes. Teacher
can follow several guidelines to assess the students-

. Collect intormation that will answer the program’s quoestions.
b TTarve Bor e v tiple method s to assess vach student Tearning
CHI BT,

. Tnclude both indirect & divect assessmert method.

d. Tclude both qualitative & quanbitative methoda.

g, Choose mathods that allows the asseasment of bath strenths
and weakneases,

Curricwlum and Text Books; Relevance and Qualily Lor the Telbes

[n primary prades, the children learn kokborek {which
tollows the Benpgali Script) and English from class T onwards
the children are introdveed to Bengali, which i the offical
lamguage of the state of Trpoura. This unigue situation while
creates a lat of scope For irteresting work on language
development, alaa pases saricus problema of lransilion ol
language l'ram lirvzl Lo second 1o thind. 'T'he Tact thal Bangla and
kokborok have a comuman scripl aul are dillerert languases
altogether is o different problem.

During the review of language resources available in the
District, it 15 found wvery poor amd limibed weritben resources in
Tribul languages, Under 554 scheme, for Universalizabionm of
Clementary Cducation, there is a provision of distribution of free
text books for the students of elementary Tevel., Tnsonth Tripara
District some text boeks on some tribal languare are dismmibured
evaTy year. Hers is the report-

Languazme Classes
{aaro Class [t W
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Chakma Class [ to VIII
Mog Class I to V
Kokborok ClassItoV

Wastage and Stagnation among the Tribal Students

Some reason of wastage and stagnation among the Tribal
student’s are-

i. Lack of awareness about educational policies & scope.
ii. Lack of support from family member.

iii. Less scholarship facility.

iv. Lack of study centres for secondary level students.
v. Students staying in remote areas.

vi. Financial problems of family.

vii. Lack of proper guidance.

viii. Accommodation problems.

ix. Lack of interest of parent’s towards education.

x. Accessibility and Migration.

By conducting House-Hold survey all the drop-out & nevel
enrolled students are identified in the District. Later, through
Vidyalaya Chalo Abhiyan (SSA) & Vidyalaya Fire Chalo Abhiyan
(RMSA), all the drop-out & never enrolled students are admitted
in the age appropriate classes between 1 to 7 January, every
year to erase the wastage.

Policy on Tribal Language and Quality Development

Language is a social phenomenon best learned through social
interaction. Our language bears the mark of our culture and
society. In Tripura, however language has proved to be more of
an impediment to learning. Many children, with little exposure
to Bengali have to start with a new language and it becomes an
additional burden to them.

In kokborok medium schools, children do not get exposure to
different kinds of reading materials because there is hardly
anything available for young learners other than the Text- Books.
As language is the basis of all learning, lack of proficiency in
language leads to low achievements in other subject areas,
particularly where the home language of children is different from
the official medium of instruction.
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I'ribal Cultare and Education

The culture af the people of South Trisura i3 not amplete
without the music and cance of the Iribal people of the | ismict,
All the sovial and veligicus galherings like weddings anc other
testivals are acoompanded by music and dance pertaiiong ho theis
own tribal community, Some of the main musical instruments
e by the people are savinds, chongpreng and sumui.

The peeple belorging to the Tripuri and Jamatia tribal
com i by perform goria dance during the Canda puja ard Tham
dance in the harvest season. Some of the ather tribal dances
performed by the seople are lebang dance, mamita dance and
inosak sulmdni dance. The hojegirn dance performed by voung
children balaneing on varther prtchers i@ very famons perbining
to the Reane community. Tn Bokafa Ashram TLE Sctoo] ocated
atGamtr Barar, Gouth Tripura District, thers ia a popular team of
tribal Taovya & ;.Ilr]-._. performa hojagin at their level hest. Al the
childrent are from respectve school.

[Juring the liizhu festival the Chakmas perform rhe dirhn
dance, Oher Lribal dances of e Beang, coruminily are wWidlgila
dance of the Garo people, hai-hal: dance of the | lalam’s, Sangrai
dance ard owa dance of the Muog tribe and otbers,

Tribal Girl Child Cducatiom

In Surva Shiksha Abhivan Scheme under Tlementary
Feveaton, some important innovabve Schemes heve heen
ifroduced in the Stale lor zugmenting everall improvement of
girls" educalion in 1he Kducationally Backwrard Blocks and some
clber beckward places having predominant populalion belonging
to Scheduled Caste, Scheduled Tribe, Relistous MMinority and
Other Bacloward Commmunitios.

KGBV: The Government of Tndi lounched o sclwne
called Kasturba Gandha Balika Vidyalavs (RO ino A st H104
to prowvide wducational facilities for the drooout and never
enrulled girl children between the ape gronp =14 pears
belonging tu SC/5T/O0BC and Minority comrmunites and
tanmlies bel v the }'.nm':-rt' linein educationallv backward blocks,
The: abjective of KOV i8 b ersure access and qualily educalion
o the girls af dicadvaniaged graupe of socicty by sctting up
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residential schools with boarding facilities at elementary level
and merged with SSA programme. This very important
programme is formulated for promoting status of girls” education
at the upper primary stage for the girls belonging predominantly
to SC, ST, OBC and Minority communities in the educationally
backwards blocks.

National Programme for Education of Girls at Elementary Level
(NPEGEL)

In SSA scheme there is another important programme for Girls’

Education named ‘National Programme for Education of Girls at
Elementary Level’ launched in the country in July, 2003 as a
separate Gender distinct with a view to reaching out to the
“Hardest to Reach” girls, particularly those who are never
enrolled in school or dropped out of schooling system.
Subsequently, the programme was amended in July 2007 to
extend and expand the facility of education for the girls at risk /
difficult circumstances in life. Now the focus aim of this
programme is to provide additional support for both the “in” and
‘out’ of school girls so that they can be retained in the schooling
system till successful completion of elementary education. In
South Tripura District, under Rupaichari Block, a model cluster
school was set up under NPEGEL, named- Purba Sabroom High
School, in the year 2006-07. The coverage of children in 2013 was
65 nos.
Residential School / Hostels for ST Girls: In Satchand Block,
there is one residential School facility only for 50 ST girl students
namely Dasharath Deb Memorial Residential (DDMR) School.
The school was sanctioned in the year 2011-12 under SSA scheme.
Till now the residential school is running smoothly with 50 no of
ST girl student.

Another residential hostel is running in Rupaichari block
under Rastriya Madhyamik Shiksha Abhiyan (RMSA) scheme.
The hostel area is attached with the area of Manu Bankul H.S.
School. The intake capacity of the hostel is 100. Till now this hostel
also successfully running with 100 ST girls from secondary level.
Govt. has taken all the initiatives related to the education of those
girls.
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Rale of Government and Man-Government Chganizations For
Improvrement of (uality Education

% Initiatives T'aken by Gosermment

Tribal Wellare Deparliment

The Department of Wellare for Scheduled Taibes and
Sehedulod Castes was established in 24th Octobor, TS70 with the
objuctive of providing more focosed attention on the intesrated
sortiv-economic development of the maost vnder-privilegged
sectiony of the ITndian sndete namely, the Scheduled Tribes (5Tx)
de beheduled Caates [SCx), in acoordinated and planned manmer.
Subsequently it was bifurcated as Directorate of Welfare fox
Schoeduled Trioes and Dicectorabe of ¥Welfare for Scheduled Cosbes
in 1982 The Department of Tribal Welfare is the Nodal
Department for the overall police, planning and coordination of
provrammes for development of Scheduled Tribes.

I'ripura I'ribal Welfare Keaidential Institutiona Society
{I"'IMAYREIS) -

With a view o impact quality educatior o 51 bovs & givls of
e Interior ribal villages of Tripura a socdely called “Tripura
Tribul Weltare Hesidential Cducational Insttutions Socicty
{TTWRLIS}Y was established on 2™ Mayv, 1997 under the
administrative control of Tribal Welfare Department, Canet. of
Tripura.

The prime object of the society is teestablishy, maintain, conbrol
and running Fklavya Madel Residential Beheol {(EME) and
Azhrambelool in the'Tribal Sulplan {15 area of The slalewhere
the sluderts ol inlerior lribal villages mav gelqualily education
in English medinm to prepare them in vanous enbrence /
competitive caamination stay ing in the hostels of the schools with
froe uf cost of cducation amd lodging.

At present 2 (two] LME schools are tuonnming nnder the
TTWELIS in South Tripura Thistrict. The sonrees of fmding of
the TWE Schowels are Govt of India, Ministry of Trilal Affairs
and fer Residential School s Gowt. of Tripura,

Presently achools mimming under the T TWEELS are under the
network of Computer Fducation & Compuler Aicec Learning
{CRCALY programme, brem the academic vear 2010 11, Computer
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Education & Computer Aided Learning (CECAL) programme
for the students of class VI to XII had been introduced in
residential School at Bhuratali, Sabroom.

The students of class X & XII of EMR B.C. Manu are appearing
in the AISSE & AISSCE under CBSE, New Delhi since 2007-08.
The performance of the students in those examination is very
much faithful.

Details of EMR & Residential Schools under TTWREIS in South
Tripura District :

School Year of Sub-division / Intake
Establishment| District Capacity

EMR School | 06-08-2003 Santir Bazar 420 Seated
at B.C. Manu Sub-division, South

Tripura District
Residential | 27-07-2007 Sabroom Sub- 420 Seated
School at Division, South
Bhuratali Tripura District

Academic performance of EMR School in AISSE (10+) under
CBSE, New Delhi :

EMR Academic | Students | Students| Remarks
School | Year Appeared| Passed
EMR 2012-13 100% Success,
School, | (6% Batch) [68 68 First division- 36
Manu, | 2013-14
Santir | (7" Batch) [73 73 100% Success,
Bazar, First division- 71
Tripura | 2014-15
(8™ Batch) |75 75 100% Success,
First division- 68
2015-16
(9™ Batch) |63 63 100% Success,
First division- 63
2016-17
(10* Batch) [ 66 66 100% Success,
First division- 36
students
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Academic perfrrmance of FEAVE schonl in ATSSE (12+) under
CTSE, New Thalhi ¢

[ S Academic | Students | Students| Kemarks
School | Year Appeared| Fassed
F %Al A 2-15 TIKEE. Sucress,
Schoel, | (4% Bately |47 42 First divisioen 35
B . stucdonts
Mo, | 20F13-14
Gilrkir {5" But:l) |44 a8 50.26'% Sureess,
Bivesar, First division- 29
Soulh gludenls
Tripura| 24 15
{6" Batch) | el 4 B0 Sureess,
First division- 19
studients
2FLe-1a
{#"" Batch) |62 37 2GR Suuoess.
First divisiomn-14
students
MEe-17
{#™ Batcly |47 3 FHAIS Suroess,
Fiest dlivisiom- 20
students

# Non-Government Organiration- NGOs need to create
platforrms that can dluence mainsteeam education svstems Wito
institutionalang better support mechs nisms tor tribal ckild ren
ter thrive in achanis whera they ave the minority groep. This can
include stromgr linkawes between the trikal communities and the
mainstream schools, and providing suppirt that creates self
comfAdence amd identibe.

Ratanmani Vidvalaya

Ratanmani Vidvalaya, a Residential Primary Schaal for 'ribal
Childven m Remote mascessible Avea of Tripura,

Ralanmani Vidvalava i3 a medel project lor promolion of
primary education ol the ribal children in rerole hilly anea of
Tripuga, This year Uus project recetved support foe T hoestel
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children from State Tribal Welfare Department and for another
100 children from Sir Dorabji Tata Trust, Mumbai .The project
was started as a part of KHOJ project has been working in
Rupaichari Block of South Tripura District for last 19 years. Some
important features of the project are -

In 2012, 300 children from various panchayats of Rupaichari
Block under the Tribal Area Autonomous District Council
admitted in Ratanmani Vidyalaya and 200 children were
accommodated in the hostel. Almost all the children passed from
their respective classes and promoted to the next upper classes.
In January 2013, 304 children from various panchayats of
Rupaichari Block were admitted in the school. The present
statistics of the students is given below :-

Class | Male Female | Day Staying | Total
students | students | Scholar | in hostel | students

I 21 29 23 27 50

II 37 33 08 62 70

III 24 41 20 45 65

v 25 32 26 31 57

A% 31 31 25 37 62

Total | 138 166 102 202 304

The human resource of the project was competent for
catalyzing the formal education as well as extra-curricular
activities for development of the children.

The project has been playing effective role in promoting
primary education, sports and cultural activities, environmental
orientation, health and hygiene awareness, plant and animal
caring.

Although the project continues to have some constraints due
toits operation in inaccessible area, yet it created lot of enthusiasm
in the community. Active community participation in the school
and hostel decision making bodies reflects the effectiveness and
relevance of the project.

All the teachers are residential and giving extra effort to
improve the quality of the Education.

109



Tribal Educalion In Search of Guaklily

Education in the Schaal

i. Thera are nine fUll dime and baso part Hme eachers, of which
three were fermale and eight are male teachers,

ii. The lormal education is bazed on Lhe clericulum of the Tripura
Buard of Seconclary Education ancl the books are supplied by the
stote povernment education department wicler Serea Shiksha
Abhiyan {S54].

ifi. The school as weell as the hoste] stodents geelife skill training,
vir. tailoring, envircnment education, animal rearing ard plant
THITEETY.

iv. The students from class [ to Class ¥ ztandard get health
cducation class onee ina week on prevention amd conteel of
diarrhoes, fever mane gement and first aic. They also leam some
s in Wl Tanguage on diarrhoea amd moalaria comtrol [the samea
15 endemic to hoth these diseases).

v, The shndemts of claaa TV & WV are getdng exposure i Hhe basics
off computer edurabion.

Cultural Education- | he studerts ave vegularly practicing ke
lolk songs and dances under wained leacher, Thev parlicipale
in the ditferent cultural functions of the school and community
and also in government proprams in Block & Sub-Dhvisicnmal
leveel.

Sporte- All the students partici pate in the sporks events after the
rless hour. The teachers guide them for differert grmes.

Lasl Annual Sporls was organized an 7Lth Apeil, 2002, 'T'ke

parenls were alzo parlicipaled in the sporis,
Capacily Bullding of thte Teachers- This year Four leachers have
undergene the Vocational Training on Certificate Course on Garly
Chilcbwmd Care aowd Education under Waticnal Initiotive of Open
Schooling (NIOS), Mindstey 0f Human Fesoorce Doevelopiment,
Carvernment of Indaa (Voluntary TTealth Association of Tripura
is the state Coordinator of the NTOS for marming the Vocational
studies in Tripura).

Five Teachers were sent to Vikrashila and Loveto Dav School
in Kalkata for exposurs as per edvice from v, Amina Charania,
fronm Sir Dovakji Tata Trust, Mumbai, whe came lor monilaring
ol the praject activilies,
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Yearly Monitoring and Evaluation- It was done by the VHAT
Monitoring and Evaluation Committee with Executive Director.
This monitoring was extremely necessary to keep the project on
track and to full fill the targeted activities.
Impact- The project has created enthusiasm in the poor and less
illiterate tribal population of the area. The active participation of
the people in changing their attitude to education, health and
environment is the major impact of the project. The poor people
of this inaccessible hilly area are demanding more hostel
accommodation for their children. The project has gained
sufficient popularity and acceptance among the tribal population.
So, it may be termed as the successful replicable model for
development of primary education in the hilly areas of the North-
East India.
Impact of Quality-Based School Education on Higher Education

Higher education or post-secondary education refers to a level
of education that is provided at academics, universities, colleges,
seminars, institutes of technology and certain other collegiate -
level institutions. Such as vocational schools, trade schools and
career colleges that award academic degrees or professional
certifications. After completion of school education, enrolment
of Tribal student’s increasing in higher education but slowly and
steadily. Gender inequalities are also decreasing slowly in Higher
Education among tribal Students.
Quality Development and Language Problem among Tribal
Students

Education has recently witnessed a rapid transformation,
particularly in the areas of access, pedagogic reform and
community participation in tribal areas. Emphasis has been on
improving access to primary education through schemes of non-
formal education (NFE), and attempts to improve quality via
training, using local teachers, adapting curriculum and providing
locally relevant teaching-learning materials to tribal students.
The use of the tribal language in the initial years can develop a
sense of comfort for the tribal child. It must be the first language
and taught as a means of acquiring knowledge of tribal culture,
ethnicity, literature and the arts. The child can be exposed to the
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atate lanpuage steadily, which ia imperabve for inbegradon into
mainatreamn schonls and society.

Further Suggestions

Parenl educalion and comununily invelvemenl are pre-
requisites for the optimum functioning of the school and ke
shcoess of its pupils, Adult education should theeetere became o
must ine all the rural areas of the District, further parent-teacher
ausociation [FTA) should be organiced which should held
frequient meetings and organized programmes of nmtal help
and co-operatiom by further the cause and quality of education
and development of tribal children in the rural areas.

Toturthor the improsvement of quality of education in the rural
aresy amony the tribal children in South Tripura Thistrict,
enrichment programmes of smdies, discussion, visitations,
erorursiomys and areative work should be provided all rough the
achonl for exposing fhese children o extra achool and out of
achool experiences which will broacen their perspective and
deepen their love and appreciadon for life, oreexra programme
in mathemalics, lang wage, social studies ele showld organized
tor the weak students after school hours, More gualified
experienced, enthusiastic and committed teacher should be
appointed in the raral anens.

Residential schools, including Ashram sokools, can be
extablished on a latge saale.

Incenlives Schoemes weill be Tormurlaled Tar the schedile
Iriles, kn:-{-piﬂg in view Their a=ecial needz and lire 5.lj_.r||:-.
Scholarship [or seconcary education will emphasize lechinical,
professivnal and parsprofessional courses. Speciz] remedial
classes and other programmes to remove pavclho-sociol
impediments will be provided to Donprove theie pedformene
T wErious CouTses.

The currculum at all stages of education will be desigmed to create
an awareness of the rich cultural icentity of the mibal penple as
alsr wf their enormoews creative talent.
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A Study on Association between Nutritional
Status and Simple Reaction Time in Rural Tribal
Boys of South Tripura and their Impacts on
Academic Performance

Prasanta Deb
&
Prakash Chandra Dhara

Abstract

The present study is aimed at assessment of Socio-economic status,
anthropometric variables, nutritional status and psychomotor ability
of tribal school going children of South Tripura. 391 Tripuri children
(195 boys and 196 girls) subjects age ranging from 10 to 15 years from
two sub-divisions of South Tripura namely Belonia and Santirbazar
were selected for the study. The study is restricted to the anthropometric
variables, socio-economic status by modified Kuppuswamy scale and
reaction ability to measure the psychomotor ability of tribal school going
children respectively. Association of anthropometric variables with socio-
economic status, nutritional status and psychomotor ability of Tribal
school children of South Tripura has been examined by using correlation
technique. The nutritional status has been assessed by comparing with
RDA (ICMR,2010), socio-economic status based on modified
Kuppuswamy scale and psychomotor ability of Tribal School Children
of South Tripura by comparing with percentile scale. Further, several
studies showed the correlation between psychomotor ability with the
level of intelligence which would certainly influence their educational
quality.

Key Words : Tribal children, anthropometric variables, nutritional
status, socio-economic status and psychomotor ability.
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Introduction

The FPaychomotor Ability deals with physical and motor
development. In the poychomotor demain we are providing
opporiunilies o develop balance, eve-hand coordinatlion,
agility, tlexibility, strength, reaction ability and other
compeents of the domain, Keaction time is the interval
between the onset of a sigmal (stimulus] and the indbation of a
mareement resporse [Wagill RATSE, Development of the
pavchomotor domain can be important For the individuals
health and well-being, as well as For that of the community.
Reacrion time refers to the time when the individuzl enlyv reacts
to a specibic stimulos, such as whon subjects must proess a
button hearing a vedce ar seeing ¢ vidual stimulos.
Determination of reactior time is a valuable indicator for
asseAsing the pavchomotor ability. Several researchars have
povinbid fmt a Aaignifoant nhhnﬂr—lhq‘.- exists hebareen 10 and
reacton fime Reactiom time was reported to influence the
academic performance as well, U'he reaction time varies with
age, gender, personalily, leaming disorders, dislraclion, deug
adciction, zhysical activity, health related fitness,
sovioecenomic status ete. which ultimately influences the
pavehomotor ability [Bouchard smd Shephard, 1994},

Very feva literatures ame available to define psychomotor abdlity
inrespectof nubribonal stabas of school going childrer. With sech
backgraund researcherwas delermine Lhe relalionships belween
selecles pevchomalor abilily with nutritional slalus among Lribal
school soing students. Possibly Lhe resall would be helplul Lo
initiate intervention programs by the Government and other
INCEY 3 for thie Iimpres cinent of the roteitions] status of the schiool
going tribal stedents of South Tripura.

Objectives

1. The presentstud v was carried out te assear the Socio-ecomnomic
status, anthropometric variables, nubridnmal stabis and
psvchuomotor ability of tribal scheol gping ckildren of Sonth
Tripura.

2. Amociation of rmoiteonal skatus and paychomaolor abilily was
delermined,
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Methods and Materials

The cross-sectional study involved 391 healthy school children
( 195 Boys, 196 Girls) aged from 10 to 15 years living in rural
areas of South district of Tripura. All children studying in class
V to Class X were recruited from six schools, randomly selected
from two sub-divisions Belonia and Santirbazar of the South
district. Exclusion criteria included students who are not willing
to participate in the study were excluded, students other than
this age group were also excluded.

The study was carried out with written informed permission
obtained from the Head of the Institution. The purpose and
objective of the study was explained to the institutional head and
teachers. Informed consent was obtained from the subjects and
was as per the Helsinki declaration.

Socio-economic status was determined using modified
Kuppuswamy’s scale (Gururaj and Maheshwaran,2014).

Different anthropometric measurements of the subjects were
taken under standardized condition. The height was measured
to the nearest 0.5 cm without shoes using a anthropometer with
head in Frankfort plane and weight was recorded using a
mechanical beam balance, and was recorded to the nearest 0.1
Kg, using standard technique Lee RD and Nieman DC.(2003)*.
The body mass index (BMI) of a subject was determined by
dividing the weight (kg) by the squared value of height
(meter).[BMI = weight / height?]. Body mass index was calculated
to assess whether they are obese, underweight or normal.

24-hours recall method :Dietary intake of 30 boys and 30 girls
was conducted for Tripuri boys and girls for each age group 10
to 15 years by face to face interview based on 24 hour recall
method (Swaminathan,1999). Using the approximate amount of
raw material that could go into the preparation of the cooked
foods the amount of energy, protein and fats obtained per day
from the foods consumed by the subjects was calculated based
on the ‘Nutritive value of Indian foods” (Gopalan et.al., 1985).
The percent adequacy was computed for energy, proteins and
fats with the help of recommended dietary allowances (RDA)
for Indian by the ICMR expert group (2010).
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Fer cent adequacy of food intake: Talance diet for children (8
15 years) reoommended b ICWME- 2000 wes vsed b analyse the
percentadequacy of food intake, calenlakion was cone as fellows

Per cent adequacy = Pooel inkake = 101}
of food intake Recomunended divtoey Dl (IR

Muotrient intake: Nutrient intoke was calmlated vsing foomd
compositon tables {Gopalan et 2l 2004). Mean rmbrient intalke
tor emie davw was comparmizd with recommmended dietery allesvamees
{ICME - 20100 and per cent adequacy was calcnlated as follows

Per cent adequacy = Mutrient mtake = 100
of nutrient intake  Recommended dietary allowanee [RT240

BMWIT for age was alsn nsed for ratriberal assessment.

Pavehomotor ability wes asaessed by Welson Hand Eeaction
lest to measume teaction akility and was recorded o mearsst
sevonds,

Amsociation of anthropometric varables, socio-coomomic
stetus, nutritivnal status and psy chemnotor ability was determamed
wsing correlation echnigque. TForther, tor assess paychomnbor
ability of Tribal Schoed Children percemtile scale were used.
Results and Discussion
Lable 1 1istribulicn of Pripur sludents wilh respect loage and
gender

. |8E Male Female Tolal

= [{in years]

< ~ 5 | M ;3 M ™
=R SR 17.35 [ 65 16 52
= [11 3L [1590 a0 1331 | 61 1560
L O ED 1855 | 65 17.39
= (13 IR EE 1.5 | 67 1714
= |1 35 [17.95 |32 N 1714
= |15 33 |16.9Z [0 1550 | 62 1611
= [ Total 195 (100 | 196 100 | 39 100
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Table 1 showed age wise distribution of male and female
Tripuri students. A total of 391 students were selected by random
sampling for the present study of which 195 were males and 196
were females.

In table 2 Mean£SD of different anthropometric variables were
shown according to age and sex. No significant difference was
observed between male and female subjects among the
anthropometric variables. Boys showed slightly better mean
values in comparison to girls.

Table-2: Anthropometric variables (MEAN *SD) of Tripuri

students

Sl. |Age| Sex Height (cm) | Weight (kg) | BMI (kg/m?)
No.
1 |10+ | Boys | 127.9+0.83 | 23.68+0.47 | 14.44+0.16
Girls | 127.60+1.05 | 23.5840.59 | 14.39+0.15
2 |11+ | Boys | 132.32+0.71 | 26.03£0.48 | 14.82+0.14
Girls | 132.13+0.87 | 25.91+0.51 | 14.80+0.15
3 |12+ | Boys | 136.96%1.17 | 28.83+£0.56 | 15.33+0.16
Girls | 137.25+1.06 | 29.16+£0.56 | 15.43+0.10
4 |13+ [ Boys | 141.86%1.01 | 31.66+0.73 | 15.67+0.20
Girls | 142.47+1.16 | 32.531£0.68 | 15.97+0.16
5 |14+ | Boys | 145.25%1.62 | 35.05£0.75 | 16.57+0.14
Girls | 144.69+0.59 | 35.35£0.47 | 16.87+0.16
6 |15+ | Boys | 151.98+1.14 | 39.59+0.79 | 17.11+0.23
Girls | 145.75+1.74 | 38.904£0.97 | 18.25+0.23

Table 3 showed that most of the children belonged to the lower

socio-economic status
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Tahle 3 ehowed poor soco-ecrmomiz atahas of Tripor ckildren
as determinad by modified Koppuawamy's sodcecomomic indeaw.
Marents of most af the students were forest dwellers ard daily
laborers, most ol them had studied up o e primasy and middle
stage level (Shown in Tablel), Similar nwling were also seported

Ly Dl [ ol Dibvaea INC(2013)

Fig-1: Cducational status ot parents of tripuri students
Postgraduz e Stage i
Llrdlerarndiints Shages i
Setiiv dmtoncdary Slape "J
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Ho schoolng
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d Pareats of Ielpur giels B Parsnts of Iipai b
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Figa Comparison of weight of Tripusi
bays with [AP Standard hesizht
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Height and weight of Tripuri boys and girls were compared
with Indian standard height and weight (IAP,2017). Both boys
and girls showed the prevalence of stunting and underweight.
This may be due to poor socioeconomic status, poor nutritional
status and lower levels of physical activity.

Fig &: Mean food intake per day by 10-12 years tnpuri students
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=
v N -
Fats & Oils ;2733
Pulses e

Coreal: 7977

Fercent of RDA

Figure 6 and 7 showed that the daily food intake by the Tripuri
boys and girls of 10-12 years and 13-15 years age group was below
than the recommended consumption values by ICMR,2010, this
was revealed from the 24 hours recall method for diet survey
analysis. Several studies reported lower consumption of food
stuffs below as recommended by ICMR. In a study conducted by
Ghosh ] and Pati R R (2015) on Santal-Munda tribal children of
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Fig 7 Fuod i Lahe prerday by 1315 guars Wripesd sladenis

N THIFUIE] GIFLS

Wik & Milk products S— 10
TRIFUIE] 3OS

Fruits

O Ll g etohies E— LS

Nocts B Tuzer T -

Sreen leafy Vegetable I i

Sugnr & Aggery
N T
I |

Lo

Cepgals I, 77

™ Igrn

L] A 1} LU C ] LIL
Jarcait of RDA

21 Maraganas, ¥WWesl lengal, India reported the existence of acule
and chronic notritional stress inthe form of underweight, stunting
» wasting and thinmess indicabing the reguirement of appropriote
public bealth nutritional mtervention progrannme. Bisod ob 21 2008
sl the provalence of wndernoteition amengz Lodha chaldren
of 1 o 14 wears children of Paschion Medinipur, West Bengal,
Indiz. Dok TP and Dhara T'C, 2013 alse seported the privalence of
uncernuteition arwaey the Tripuei teibal school children of South
Tripmra. Simpgh Taned Womdal M {20005 reporied the prevalence of
thitness among anwmg the Somowal Kachari children aged #-18
yaars of Jibrugarh district of Assam, Morvtheast ndia,
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Fig & Mean dally intake of nutrients as percent of rda by 10-12 years
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Fig 9 Mean daily intake of nutrients as percent of rda by 13-15 years
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Talle 4 : Categorization of malnutritinn based on BEMI for age
(WHO, 2007)
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Lharbours orwe Wiirel ol e stuctecd, swasled ancd malowoweisbed
childleen of the weorld (Viemand, 2013) The recent study of Cole
et oal 2007 his statecl that cocleenoteition coa be betber assessed
a5 thinness (Jow body moss index for ame) than os wasting {low
wirht for height), Thirmess has been assessed using the indicator
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Reaction ability of the Tripuri students was found to be in the
“below average” and “Poor” status. Tripuri girls showed poor
reaction ability in comparison to boys. Academic activities and
learning involves skills which require the development of
psychomotor abilities. From the present study it was clear that
girls due to their less physical activities in comparison to boys
developed poor skills which will certainly interfere with their
academic performances. Thus, for better academic performances
healthy and nutritious diet, physical activities and games and
sports are also essential to remain fit, which would improve the
psychomotor skills for better performances.

Fig 10 Comparison of reaction time in tripuri children

| d TRIPLRIBCS
| ‘ B | RIFURTGIRLS
] 1 15

10 1 12 13 14 5
Age{years)
Girls showed significantly higher reaction time in comparison
to boys (P’<0.001). With increasing age the reaction time reduces
in both boys and girls.

=
[m

Reaction Time {sec)
= =
b P
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Table -6 Correlations botween BRI ang Heaction time in
Tri poatd bovs

BMI

0758

P<0.00%
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Fig 12 Association between BMI and reaction

oy time in Tripuri girls

-
45

01|  *f.3

.35

0.3 -

Reaction time [Sec]

025 - el

0.2

101112 13 14 15 16 17 1819 20 21 2 23
BMI fkg/m2]

Table -7 Correlations between BMI and Reaction time in
Tripuri girls

BMI | -0.560

P<0.001
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BMT ahoweed negative corelations with reactom tme i hoth
boys and girls, thus with increase in GMI, reactdon ahbility
decreases, Increaged 1iM1is an indicator for increased weirhre
which would cerlainly due 1o less phvsizal activilies among (ke
school golng stodents, BML withie normal pange s very important
tor better pey chomotor azdlity, learning and ma_m} tuture life,
Several studies resorted the prevalence of obesity and early
childhood hypertersion amiemg the school children with less
phwsical activities and pocr invalvement in sports achivides.
MWnreover, a positve asaociabion was reported Te Saha COCHT4
between secip-ecencmic status with health relatec physical
fitness, Thus, bother coonormic conditions prometes bettor health
with better physice] fitness.

In the present study under nutrition was prevalent (almost
A% ) among the students but at the same Eme endenoy of less
phyaical actvities amogs thesestodents would certainly interfere
with their acradamiz as well as physical performarces.
Conclusion

The presenl sludy revealed Lhat the Tripwi boys and ginls of
rural areas of Suuth Tripura are undernourisked. lurtht:rmmt:
it was evident from the result that crevalence of stunting and
wasting exists amony the school stodents i comparison with
TAT standards in Tndia.

The stronyz degree of comrelation between o tritional stabes
and r.-s:v-z'l'u{rm{r-ln-r ability (reaction lime] was Teund Tram he
sludy, Associalion ol peychomaolor ability with () and
academic perlarmarce were reporled by many researchers
{Brito et ], 20060Glewwe et al, 2001; Grantham-MoGreger et
al. 1999,

Mutritional stabus would certainly e o deberminiog fucbor for
Py chomotor abality in addstion to the other factors. Thus, the
presentt study wonld simply relates the imporeence of proper and
adeguate nubrition fr better academic performance and fhis oo
from the very beginning of the childhood,

Thiz =tdy frrther demands the implementatdon of varions
interventdon programa by the Fm'f'mmeﬂlal arganizalions Lo
improve 1he nulrilional slatus of (he eibal childeen, Yoeious
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NGOs may also be involved to impart nutritional education in
rural tribal areas of Tripura.
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Role of Education among the Tribes : An
Overview of the Census Data of Tripura

Prosenjit Nath Choudhury

Abstract

The Scheduled Tribes are officially designated groups of historically
disadvantaged people in India. The total Scheduled Tribe (ST) population
of Tripura comprises a large percentage , 31.8% of the total population
of the State as per the Census 2011 Data . Therefore it becomes very
important and justified to have a specific insight into the status of tribal
group of people between the age group (5-19) yrs which is vulnerable
and plays a significant role which needs special care. The other Census
data reveals that in the state of Tripura the Sex ratio of ST population
is 983 as compared to that of overall state sex ratio of 960, literacy rate
of 79.1% against the overall rate of 87.2%, work participation rate (
WPR) is 43.8% against the overall rate of 40.0%, proportion of total
ST population in urban areas is only 4.2% against the overall figure of
26.2%. Tripura, the main ST in the state has earned its name “Tripura’,
alone accounts for more than half of the total ST population of the state
(54.7% and 50.47% in 2001 and 2011 Censuses respectively) . Poor
preparation for school, disproportionate high school dropout rates,
cultural differences and limited financial resources were just some of
the hurdles that prevented tribes from attending schools. The lower
literacy rate accompanied with low educational level against the higher
WPR for the Tribes than the state figure indicates poor working status.

Thus, in this background the present paper will focus on the different
aspects of tribal life in the field of education in the state of Tripura.
Key Words : Literacy Rate, WPR
Introduction

The Scheduled Tribes are officially designated groups of
historically disadvantaged people in India. The total Scheduled
Tribe (ST) population of Tripura comprises a large percentage ,

133



Tribal Educalion In Search of Guaklily

A E% of the botal popalation of the State as per the Cenaas 24071
Mata . Trerefore it becomes vary important and juatified o hawve
a specific ingight into the stafos of ribal group of peeple in
working age group whichis vulnerable and plays a signilicant
role wtu-:.h nweeds special care, The 2011 Census data ceveals that
i the state of Tripura the Sex eatio of ST population is Y83 as
compared to that of overall stete sex ratio of 960, literacy rabe of
T4 % agminst the vverall vate of BY. 2%, work participe tiom rage |
WT'TR) is 410.5% . hmnr—it the: overall rate of H0%, proportion of
tokal 5T pepulatom inurhan areas ia onlv 4.2% againat the owverall
figure of 26.2% . Inrmaral areas of Tripura 4.9% of total adolescent
populotion (10-1% vrs) are schoc ulec teibe and 4155 & of total youth
popnalation (15-24vrs] are scheduled tribe. Tn urzan sareas the
corresponding fisnres are T0% and 6.2% respeotively ad per
remsta 20771 data.

The viaingg o renerabion, mainly compr 1'-TI'I"I:'|.TI:1-|: adolescent
and vonth, comipies a apacial ].TI]H’EF in the aocial development.
I hew are the backbome of the nation ard can changs the fature of
sociely wilh Leir knowledge and well-being. There Is no denying
the fact that therw is o direct relationship bebwoeen Hberacy and
develepment. Literacy benefits not only individueals but also
commumitivs and the entire social strocture and is a key for sooio-
eovmomic development . The acolescentand vouth 8T pn]'ﬂﬂnhnn
in Tripura consttute arnd 53% of total 5T populatior and
araund WE ol lolal population of Iripura as per Census 2011
dala,

Literacy rale of adelescent and youths ameng 5T population
weas 92.8% and 597 respectively as per Census 20011 data. There
Is percentage change in litcracy of 17.3% end 20.2% respoctively
for adelescent and youths from 2001 Census, The rele of
improvised schooling, plays an impartant rale of moat
develupmental stratewies, has again bocome aontroversial becanae
oo achievement fgurne of school attainment has nok maranieed
improwvad econormic conditions automatically,

Determinatiom of Scheculed Tribea population ia mandatory
in each decenmial Cenanaes siree 1957, The lisla ol the Schedirled
I ribes are nalified in respect ol each State wud Union Tegritory
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separately in pursuance of Articles 342 of the Constitution. These
lists are State and Area specific and are valid only within the
jurisdiction of that State or Union Territory and not outside. In
each decennial census since 1951, Scheduled Tribes population
have been enumerated.

One of the vital dynamics of segment of a population is its sex
composition which holds a prime place in demographic studies
as an imbalance affects social and economic relationships. An
imbalanced Population composition to an extent exacerbates
inequality, widening the gap in privileges and opportunities
between men and women. This disparity could be in access to
resources, education ,training or employment. As regards overall
sex ratio, there are 984 females per 1000 males globally in 2010 as
per latest estimates.

Statement -1 : Population and Proportion of Major STs, 2001

and 2011 Census

SI Name Total Proportion Literacy
No of the Population to the Total ST | Rate (in %)

Scheduled Population

Tribe

2001 | 2011 2001 | 2011 2011

1 Al

Scheduled

Tribes 993426 1166813 100%| 100% 79.10%
Tripura 543848 | 592255 | 54.70| 50.80 81.07
Riang 165103 | 188220 | 16.60| 16.10 70.23
Jamatia 74949 ([ 83347 7.50 | 7.10 86.02
Chakma 64293 | 79813 6.50 | 6.80 74.83
Halam 47245 | 57210 480 | 4.90 86.91
Mog 30385 | 37893 3.10 | 3.25 7291
Munda 12416 | 14544 1.20 | 1.30 66.69
Noatia 6655 14298 0.67 | 1.20 77.45
10 Garo 11180 | 12952 1.10 | 1.10 88.10
Source- Census 2001 & 2011

O 0| \J| O\ O x| W N
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In thi: abewe Statement some major oibes with respect to
their poprlation gize in Cenans 2001 and 2017 Canans are
presented for basic atatos in the stake,

“Tripera’, e main 5T in the stale alene accownls lor more
than half of the total ST population of the stake [SOB0%) as per
Consus 2001 Rione {16, 10°% ), lamatia (7.10°% ), Chakma [6580%),
[alarm (4.90%), Meg [ 3.25%), Munda (L3305, Moatia { 1.20%),
Cemian f 1.10% ] e the other major 5Ts in termes of popalation as
pet Cersua 2010 Alonyg with “Triprra’ the nine 5T communmities
comatitute alont 93 % of batal 5T popalation of the stake. Thee rest
of the 51 communibies arve small in their pepulation size in the
some reterence period of Consus 20011

Amomngr all 5T, M0 % of the =opulation has beer recorded as
literate which is higher than the natiomal average for STy (29005,

Fiteracy rate among Caron connmmanity aspears highest,
thewgrh Fhedr population is least amongg majom STa.

Statement 2- Bawic Literacy Levels of Schedoled Tribe and
Cherall Fopulation as a Proporton of Total Literates

Scheduled Tribe | Cwerall population
Frimary P DA 21,1
bawic/ Secondasy ] 7la
Graduate & above 154 ENT]

Sopece- Civizs 2022
Litcracy level s Graduabe and abuoeee iz very o among
Scheduled Tribe population in comparison e overall population
of the stote while with rospect to lower levels of literacy the
Scheduled Tribe population i= marginally in befter position,
Statement 3 Bawic Literacy Levels of all Scheduled Tobes at
the State and Disteict Level { Among Total Literates)

Primacy belatric/ Cravduabe &
Seconclary aboer
Tripura 2050 a0 1.54
Wost Tripura | 2616 1055 2.0
South Tripura | 26,56 =32 14N
Mhalai 2 A7 4497 (RIS
MNorth Trpura | 2727 545 1.16

Soerre- Ueicses 200
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From the statement it appears that the basic literacy levels of
all Scheduled Tribes in Tripura as a proportion of total literates
as Primary 26.80%, Matric /Secondary 7.50% and Graduate &
aboveisonly 1.54% as per Census 2011. The Proportion of literacy
levels at District level range is (25-29) for Primary, (5-11) for
Matric/Secondary and very low and short range (1- 2) for
Graduate and above approximately. The lowest Proportion is
observed in case of Dhalai District at all the three education levels
studied and the highest proportion is observed in case of West
Tripura District for comparatively higher levels i.e. Matric/
Secondary and Graduate and above in comparison to other
Districts.

Statement 4- Proportion of Literacy Levels among Major
Scheduled Tribes in 2011 ( Among total Literates)

Category of | Districts Primary| Matric/ Graduate

Tribes Secondary| and above

1. All West Tripura |26.16 10.85 231

Scheduled |[South Tripura |28.86 5.32 1.01

Tribes Dhalai 24.57 4.97 0.94
North Tripura |27.27 5.45 1.16

2. Tripura |West Tripura |26.14 11.13 2.23
South Tripura |29.80 410 0.71
Dhalai 24.37 5.20 0.97
North Tripura |26.78 5.98 1.0

3. Riang West Tripura |26.92 4.90 5.24
South Tripura |27.82 6.21 1.22
Dhalai 25.18 3.79 0.37
North Tripura |28.84 4.43 0.48

4. Jamatia |West Tripura |24.23 12.48 2.29
South Tripura |28.72 7.05 1.03
Dhalai 26.33 2.96 0.63
North Tripura |13.60 8.80 8.80
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5 Chakma | West Tripura | 910 Gal .27
Suuth Trizurn | 2738 4.75 1.71
Dhalai 22.6f 414 .0
Morth Tripura | 24.29 3.33 1.ae
. I lalam Weut Tripura | 3053 1085 104
South Trizura | 25.08 314 0.2
Dihalui 2563 frol 1.34
Mol Tripura | 3068 5.3 1.1
7. Mo Wesl Tripura | 2228 ;a7 WLH
Searth Trizura | 30020 4.9R .00
Dhalin 270 £22 1.85
Morth Tripura | 23,70 .l 4z
& hunda Wost Tripura | 2505 211 0nz4
Sowlh Trisara [ 17493 iad 1131
| 3halai 225 157 0%
Mol Tripaara [ 21,35 07 12,23
9 Any Fukd|¥West Tripura | 2277 1150 4.4
Lribe Sowlh Trioura | 20.26 1.2y 34
Lhalai 2324 160 346
Morth Iripira | 20000 1oL+ LI
1. Caaro West Tripura | 16005 4.05 1.71
Semith Tri»ura | 2985 a.7h 1.4
Lhalai 2424 711 114
Morth I riprra | 32241 hAl L2
Tl Moatia | West Tripura | 22010 &5 1.53
South Tripura | 27.65 227 1.a2
Drhualiu 2542 aag 1.a%
Morth I ripcra | LOL 2202 (L0

sopee Coiiews S0
From the above statement it azpears that oy o commoen
phencmenon,  descending lgure of proportions of the basic
13K
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education levels among scheduled tribe population with the
increase in the educational levels in the state concomitantly at
district level. There is also a large gap between the proportion
figures of three basic educational levels with almost uniform
variation within the education levels for districts.

Among all the scheduled tribes, proportion of ‘graduate and
above’ education level is highest in West Tripura district (2.31%)
accompanied with lowest in Dhalai district (0.94%).

When we look into the status of educational levels with
individual scheduled tribes category the proportion of
educational level “graduate and above’ is highest among Chakma
(24.27%) and that in West Tripura district , Any other Kukis are
highest in South Tripura and Dhalai district ( 3.45% and 3.96%
respectively) and Jamatia are highest in North Tripura district
(8.80%)..Whereas Mundas are having very low figure of
proportion for the education level ‘graduate and above’ in all the
four districts.

Statement 5- Literacy and Work Participation Rate (WPR) of
Adolescent (10-19yrs) and Youths ( 15-24yrs)

Literacy WPR
Adolescent | Youth Adolescent | Youth
(10-19) (15-24) (10-19) (15-24)
Overall 95.75 94.30 11.32 32.77
population
ST 92.95 89.66 14.39 40.78

Source-Census 2011

From the statement it appears that the literacy rate of
Adolescent and Youths among STs is less than the corresponding
figure for Overall population but with respect to WPR the status
is reverse. In terms of percentage distribution of economic activity
by their categories it is also observed that ‘Cultivators’” and
‘Agricultural labourers” combined are much higher (includes a
significant share of females) for ST in comparison to overall

population .
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Conclusion

literacy rate of acheduled tribe pecple of the state i in a
complacent staps in comparizon f the comesponding national
ligure of sched uled tribes but il s e less e the overall Lteracy
pate of the State as per Census 201 Ldata, Literacy status with
pespect to basic eolueation levels of scheduled tribe populationin
head yuarter district West Tripura is in e better posibion than the
cther districts of the state and same is the scenario when it is
studied for some major communities of Trike. Chakma
commumiby aspears having aigmificantly higher proportion of
educational level of 'graduate and above’ in comparisen to othex
schedulod tribe communitics, s peeitically Dn West Tripuea districk.
Ceemder wan on literacy appears high fie Riang, Noatia and
Chakrma community. TTigher Wirk participation rate amonyg 5T
populatiom accompanied with lowver literacy level and culbvation
as a mainstay af lvelihood specially anmnyy adolescent and
youths residing mamly in Bural sreas are appears to hawve low
sOCit-ecaromic skams .,

To uplill the socio-sconomic slalus ol 5Ts, cncourapgemenl
tor higher educabion and skill development for self cmployment
Is mecessary by identifying the obstacle in this direction. Cne of
the: olestacle may e the commumication gapoin terms of their
lampage needs atiemtion to ovarcoms.
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Quality Development and Language Problem
Among Tribal Students

Pritilata Debbarma

Abstract

Tripura is a small state situated in the North- East of India. Before
merger with India it was an independent princely state. 19 tribes of
indigenous people lived there with tranquility and harmony since time
immemorial. Thou their languages are different from each other all
belongs to the same Sino-Tibetan Language family group. Their life
style is almost the same. The name of the 19 tribes are: (1)Tripuri
(2)Reang (3)]Jamatia (4) Noatia (5) Murasing (6) Uchoi (7) Rupini (8)
Kalai (9) Chakma (10) Mog (11) Lusai (12) Darlong 13) Molsom (14)
Hrangkhal (15)Garo 16)Kaipeng (17) Halam (18) Bongcher
and(19)Korbong etc. Among these, people of 9 tribes speak the same
major language; Kokborok. With this language 184 kings of Tripura
have ruled the land of Tripura except last two or three kings who used
Bengali language. The main problem of quality development in education
among the tribal students is language barrier. They do not have study
materials in their mother tongue. They have to study their lessons with
languages of other people which they do not know properly. It makes
them hard to understand the subject matter. The other reasons are un-
sound economic condition,communication problem their habitat being
in remote areas, unawareness of the importance of education etc. In
rural areas the infrastructure of educational institution are not up to
the mark. The teaching faculties are also not sufficient. The drops out
children are not properly counseled/encouraged to continue their studies.

Key Words : Quality Education, Development Implication, Tribal
students, Tripura
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Data Highlight the Schduled Tribes Censns of India-20M1
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Fdues Eom s the most important avenye for uparading every
aphere of himan comdifiom. Tt is the nim-measnrable things fhar
ranslorms e whele world; may be econounic, pelilical, social
anwd cultueal et I e developed cownley or nalion, we nolice,
that ccucation 15 the main fackor e beinging qualit life, YWithout
cdusation we can't imapine cevele prwent of iy tation, The majos
drawlack of development of the country is amorg the Trilal
peaple. Thers are so many reaaons why Tribal students are
drawhack in qualine eduratdon. Herve | am chogsing my ropic
“Chality Developmert and Langnape problem among ‘Tribal
Students”, especially in the comtext of Tripura, As we knowe [hal
the: problems are right from the Privhary level 1o Secondary, even
up b the PG Tevel.

Tt is unfortunate that even after sevenly-one years ol
Independence, Tribal zopulation continues to inkabit in
pemeteness comples sweroundings devoid of sHll the clementary
necessities of living, Teibal population development has been
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documented as a leading argument for organizing progress able
efforts to convalesce the livelihood of this precise weaker segment
of civilization. By all standards of dimension, the
accomplishments attained in this pathway are far-away the
purpose beleaguered in terms of Socio-Politico- Economic and
Cultural development of this susceptible subdivision of
civilization.

Nearly all of the troubles of the indigenous populace are due
to the lack of a sustainable livelihood. The sustainable livelihood
is associated with edification considering technical, medical
educations in which indigenous people considerably fall behind.
The current arrangement of higher education in tribal
neighborhoods is substandard because of numerous issues. This
can be classifying as: the rising gap between educators and the
taught; teacher non- attendance; inappropriate discipline
timetables; indifference of the educators; and be short of
contribution of presents in the administration of schools and
colleges etc. An appropriate investigation of the particulars within
reach proposes the regretful situation of the indigenous populace
is the lack of higher education among them, which causes
numerous problems. Education grasps the key to tribal
empowerment and sustainable development. Now, depending
on the above scenario this paper will examine the changes in
Socio-cultural Status of Tribal Population due to higher education,
change in livelihood condition of highly educated Tribal
Population in the study area, to examine the gender
discrimination in higher education and employment of higher
educated Tribal Population, to examine the patterns of
employments and challenges in the place of employment, face
by the Tribal Students, to examine the pattern and problems of
the tribal student’s in completion of their education.

By Dhananjoy Datta, of Socio - Politico - Economic and
Cultural Transformation of Tribal Population in Tripura,

The objective of primary education is to build up a responsible
personality capable at functioning as a useful citizen. The
contribution of Education to development in all socio-economic
development spheres is very significant (Psacharopoulos and
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Wiood Hall 1985 TIT.OR 19801904y Mok only the ecomomiarefurns
tor primary education are ligher than retims to secomdary and
hizgher kBducation, retnms= to Primary Bducation of weaker
Seclions § ez, backward casles and gizls)are also lourd o be
sleeable anc, o fact, higher than returns to their respective
counterpactsivie, Non-Lackward castos and bovs], and eetuens
to upper- primary level of Béucation are higher in rural than in
urban arens. [t is not restricted to economis retumms enly, Tes
"-|1:i.|"1'1'|l.'r'.|1'||! effect on reducton i poverty and improvement in
incoms distribmition, i nemative n Jatiomsh: 1 with fertilite and
population grewth and 1.1:1111th aszsociation with adeptien of
family planning methocs, ard it positive relationship with
gemeral social, political and economic development and overall
guia ity of Tife are well recowmiced. (Tilok, 1994).

Comstitnben visnalized fhat free compulsory educrabion for all
children vnbl the complets the ame of 14 vears would be provided
boy 10 That after &2 years of Tnd:—*p:-mdm'lr:—* this comatioutonal
| Yirective has net been fulfilled, Recertly, the S6- corstmbion
ametdment added clavse 21 A 1o Lhe bigli o lile, and guaranteed
every child bebweoeen the ape of 6 - 14 vears, edvcation: up to the
elementary stage as a fundamental right. Our Tresident,
Shrittmati Tratibha Tkt Sirg Tatil has also emphasiced on the
importance of Wid- Thay meal Programmiee. Tn her address oo Joint
Sewsion of Parlament on 4 Tune, 2089, she said "Sarva Shiksha
Abhivan has been able Lo provide acoess e children 1o elementany
arhaalz 2nd relention has nereased an account ol the universal
mid- cav imeal programme. The focus will be on making qualily
education a right through the enectment of the Right to Tree and
Compulsory Educetion Bill now onder consideration of
Tarliamment.” This value specch is soon Folluwed, oo Ture 25, ey
a priss bret by our Mimister for T Tuman Resooree Thesrelopment
Kapil Sibal. T e said the movermmment would try boenact the Righits
to Chaldiren te Tree and Compulsory Education Tl and soowemald
see that the Bill was passed in the comimg Bndged sesgion, iy
Dripankar Tiswas; Tmiveralization of Frimary Edueation of Iribal
Population of Triprra and a Possible Rale of Midday Meal: &
Sudy.
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Why Tribal Students are Backward in their Study?

There are so many reasons why tribal students are backward
in their study and unable to maintain standard & quality
education. It is a vast to study about tribal students problems,
which devoured upliftment of the tribal students. It was noted
that political, economic, social, cultural, psychology and language
play a vital part why tribal students cannot get quality education.
If we go to interior tribal villages, we will find clear scenario why
tribal students are still back ward. It cannot be imagine quality
education, their basic need is food , without food they cannot
imagine education. Here I will discuss briefly those reasons why
tribal students are cannot get the quality education. There is a
proverbs in Kokborok “ Khonjon mwsama swrwngna thangtini
tokhasa barsai himo”. It's meaning in English “Imitating the
dance of khonjon (a kind of bird which dances beautifully) a
crow walks jumping.”

Socio-Politico-Economic and Cultural Background

The focus of development in North-East India ethnically have
politically significant minority groups. Ethnicity minorities
almost everywhere decided that the best way to seek social,
economic and political justice is through self government and
regional autonomy arrangements. In North- East India there face
a acute political, Social, Economic and Cultural problem. Because
of all these problems, good and genuine government policies,
both at the Central and State level, is indispensable. Successful
policies will promote peaceful relations, order and stability, and
deliver political, economic and social justice.

Marginalization con be very complex in its actual operation,
but the problem of marginalization can be viewed from cultural,
social and political marginalization which in turn will lead to
economic marginalization. Cultural marginalization would refer
to a situation where a minority group shares some cultural
aspects of the dominant group, but also share other cultural
features with one or more minority groups. The marginalized
group is alienated from some cultural characteristics of the
dominant society. Social marginalization is a situation in which
a minority group is not allowed to participate fully in the
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institutors of the dominant sedety throngh disoriminatdms and
prauciog.
Language I'roblem is Major Barrier to Quality Fducations

[n Tripura there are 19 libes, Among those wibes koborok
language is major language - 9 of themspeak this linguage, This
koborak lanpuage has deeived froom the Sino - Tibeton Languape

As we all know the seript of Kokborok was called “Toluma®.
The Chromicle of the Borok(Tipra) kings were written ina ook
ralled the Rarehiabar. This ook was oviginally written dowmin
Kiikborok vsing the Koloma seript by Darlabendra Chontai, The
last few kings used Bengali for running administration of ke
state; this brought much ditheult to the peeple of Tipra and thos
started meglectmyr the larguage of the indigenoas people. The
to problem of understanding other Tenguage seoole lost interest
in leemmingg and thas qualiby education became a far dream.

Pﬁt}ﬂv of Tripura comld not stad v sweith their o lamgmiage as
itis rmuch difAcnlt for fhem. That is why Kokbomok eminent writer
[orendra Chandra | ebharmma have mentioned in his bssavs RO
BORKO N HORETE KOS THALSA™

M Al BT, whs -tv|ur1-.;'.'.'r.'-::l11'.,.1:|' ki, o sk - chomn
femineg '|:-'.-"""'.___',".'-'."!|'.:' O TR MM el T!-."I':IL- et Jcred s
reicr Ehahrun wciao Do .F'Lm;z Kk B Tekcha e murrnn;.,,rﬂ.uh brozrsenlsg
fowrak, humwelae fafuk aoviayl din l.j-:im = abvr - chamy wows wao
Trrir lenha clisng stlkesgo watse ploann seknd ook i'1:i=a"n.;"|1| ciz
ok e smipprg e e, e poriye tha A WoRG B0 Ao alke fok sonal
Intigdelaw brmengrog el plie it e iasler g - B0 TR o
Citrairng o pari Mael Ly dirstek Wkfalgmd (oiidefid abono SDa
rw':-ukglur . Taprss boosamo pors manise Jz:.':l 0 — DI seier
s Nz Tothimeist iosnd pelako it D00 BRCRT A 1 T gl
N kot -G Dorogr D0 CREeen peea s s saboan Lok kliky wo
soiittE kot Ioia ok e men porviyi bemi Bokbar ma sy’

Crplial wxremuny af the wiifing of Jogendre Chandra Debharima

By learnings uthers’ language only one nr bvo could Fatefulby
succeed for their own personal life and it could not bring success
for the mass peaple nf Tipuris. Becanse ey a suatter iy a
wene alien language swas wch difficnlt for the Tipeei people and:
e oot cowdd wrders tand o hard if soontd haee been, They huve
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never learnt other language nor read or write before as well; the
teachers are also from other’s community and language, which
caused more difficulties to communicate and to make understand
for the student. As the student got tougher to learn, read and
write; they did not know most of the meanings of the lessons
taught. And teachers’ perception grew that the Tipuris are very
weak in memories, they are too lazy to study, as they cannot
understand how hard it was to learn, read and write from the
other language. From their childhood, even from generations
before, they knew not the other languages.
Survey of Primary School to Higher Secondary Level

I have conducted some survey; from Primary level to Higher
Secondary School and collected data how they study and learned,
and I observed how they maintained in the class and I collected
all the information from the school. I shall mention here with
pictures, the name of teachers and students.
Hari Krishna Para J. B. School, Jampuijala, Sepahijala, Tripura
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Stnff of Hari Frishna Para Tunicr Tasic Schonl
Teacher s Strenigth -

1.Prabir [}ebbarma (K117 {Im-charze)

2, Sandnva Ealad, KBT; 2, Banila Kalai. KBT;

4 Samiz Debbarma, CT5 5, Sundl Deblbarma, CT,

Sludent Strenglh ol Hari Krishna Fara LK Schonl

Boys {5irls Tualal

Cliss - T 2 2 4
Class - 11 2 2 4
Class - W 4 1 1
Class - 1V 4 3 7
Closs - 3 2 5
Total 1l 10 21

M Wiemes of TTari Kriskna Pare 1T Gohonl

A% In my opinion 1o Wis School the villagers are very poor
and backward and they are not much educated to send thedr
childrens for the school as we can see in this pichore.
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Kashipur (Amtali) S. B. School

——

About the Kashipur (Amtali) S.B. School is located at Takarjala,
Sepaihijala. It is 24.km far from the Agartala city and it is in rural
area is run by Govt. of Tripura. The total no. of student here in
this school is 55. And the total no. of teacher is 12. The name of
the teacher’s are given below.

1.Rajendra Debbarma,GT, H/M 2.Sarathi Debbarma.
UGT,3.Gunamani Debbarma.KBT 4.Swapan Debbarma UGT
5.Bhulto Debbarma GT6.Manish Debbarma GT 7.Budhiram
Hrangkhwal GT 8.Prasanta Debbarma CT 9.Diptanu Debbarma
UGT 10.Sudharshan Sarkar UGT11.Smt. Rangita Debbarma UGT
and 11.Suresh Debbarma UGT.

St. Peter School

149



Tribal Educalion In Search of Guaklily

=t Peter Schoal 2 an English madivm School and it is located
in Takarjala, Sepaihijala Txstrict And it is v b an NGOL The
Classas are fromm Kg 1 ke class 1.

The Lotal number of studenl is 482,

Total puinber of teacher’'s Is 20, Thelr nines ave giver belaw,

Maune of the Teachers of St Peter School

1L 5ushenta Singha BSe Principel 2.5atyvalal Debberma BoAL
Vive-Trincipal 3. 5udhavanjan Thebbarmes VLA 4. Joseph
Debkarma BoAL 5 5urjva Debbamma MUA . Pinh Debbarma T
YJubika Debbharma  TiA S8hankar Molsom TA 9% Tanmik
Debbbarma BA 10 AmIt Debbarma BA 11.5aranjev Debbarma
H.5 12 Ram Deblbarma HES 13 Varnalata Kala HES 14 CGayatri
Dekbarma TLE125ushmita Debbarma TTST0.Mibar Debbarma
T35 1% Jeremiah Thebbarma TS 18.5hanti Debbarma T1=
18 Tratap Dekbarma TA 20.Mitham Kaipeng BA.

=t Peter Schonl is ane of the English Mediom acloal
edtablished fin the edncational development of the trihal people.
lhis schaol fs ram by the GOL I i3 a very good schoal, From
here many sludents have passed owl wilh good marks and some
of the students has bocome even Doctors, Engineers, The names
to be mentioned are L.Ram Debbarma [Engireer) 2. Shyam
Debburma (Thoctor], 30 Biswas ThebbarmaiThoctor), 4. Sanijit
Dawbalsarmna (Toggineer) A Jitendra Debbarmea Tnginesr] 7. Trasenjit
DebkarmaTioctw) B Mandalal Debbarma (Veterinary Thctor)
and 9, lahavlal 1Jebhkrma(Assl Prof), Thiz schoal nesd more
infrasiruciura and also Government aid 1o (asler more
development which will lead 1o qualily educalion.

In English Muedivm Schoal also need to introdoce Koldaorol.

To foster quality education among teizal students it need to
introduces Kokborok subject

Kukborek as Modern Indian Language (M1 it is very
edsentinl to have a clear comeept buth the Tanguage oo toenrich
it"s literature.

It will bielp to et good marks; and thos grow self comfident,

Tt will help the brihal shudents b create nterest in their atudy
without jargom.

[l help reasaning powear amaong leibal stuclonts,

150




Quality Development and Language ... Students

It can easily learn and understand as well as other language
too, because the idea it already perceived it own self language.
It will help the tribal student beautiful expression with their
own language in their study.
Takarjala (North) High School

Name of the Teachers

1.Anita Debbarma B.A (H/M), 2.Swapan Kr.Deb B.Com, 3.
Suchitra Singha B.A, 4.Bidhan Debbarma B.A, 5.Uttam Dey B.A,
6. Ratan Choudhury B.Sc, 7.Sujit Bhoumik B.Sc,8.Debashish
Debbarma B.A 9.Sukanta Debbarma B.A, 10.Debashis Sil B.Sc,
11.Susta Kr. Debbarma B.A 12.Pramila Debbarma B.A
13.Budhiram Debbarma B.A 14.Suparna Debnath M.A 15.Pinki
Paul M.A 16.Mithu Rani Saha Paul M.A 17.Sukla Acharjee M.A
18.Kishim Debbarma Madhyamik passed

Total number of Students from class 6 to 10 = 63

Uttam Dey teaching History subject & describing in kokborok
language.
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Ad e can see in the previons picoorve a8 teacher onows
Kakhorok and he tries b explain the stodent with their oaswn
mther tomgae ard comsequertly the stodent easily and clearly
understand the subject maller, ln Lhis case see how much
Lmypoogtaunt it @s to Deacn i thelr ovwn kokborok language, [ makes
the stuclent vasiee be learn el they canscore pood marks i thei
examunation. In this school before Kobborok subject was not
introduce the result of the Madhvamik s very poer. Sow wee can
notas that after Kokborek aulject had introduce in this school
the:mmnmber of pass studentinereaaed. That i why my sugeestion
to infroduce Kokborok sabject ir all the school te Foster quality
cducation among the teibal stodents as it is very cssentials,

Takarjala (North) High Schiool Assessment of Student’s
Macdhyamik Resull.

Years | Totad Students | Passed | 14 DIV| 29° DIV | 3%° DIV
Appearpd

2114 | 2l 1 1

arls |8 2 1 1

A4 ) 3

T |7 1 1 A

By vlwsurving this data we hove notice thot the numbor of
students 15 increasmgs
I'akarjala (Suath] ITigh Secomdary School

&i g, S
A R

Mamue of the Teacher's
L Manvranjan Debbarma ST TT/AM 2 AjiItE Debnath GT

35udhan ch. Biswos ST -“Ll":l:luﬁ-g;mta Dehbarma PGT 3.5umnita
I

- -0
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Debbarma PGT 6.Rabalaxmi Debbarma PGT 7.Champa
Debbarma PGT 8.Jiban Debbarma PGT 9.Ashalata Debbarma
PGT 10.Rajendra Debbarma PGT,11.Papia das PGT,12.Rakesh
Debbarma PGT,13.Anima Barman PGT,14.Tanushree PGT,15.
Prabha Debbarma GT,16.Bidhalaxmi Debbarma GT 17.Uttam
Kr. Das GT 18.Prabir Debbarma GT 19.Isha Debbarma GT
20.Prabhu Debbarma GT 21.Aditi Paul GT 22.Jaba Rani
Debbarma UGT 23.Sanjib Debbarma UGT 24.Bimal Debbarma
UGT 25.Sunil Debbarma UGT 26.Binay Debbarma PI
27.Chandan Saha (CT) SSA 28.Nidhar Roy(Asst. H/M).
Takarjala (South) H.S School
Strength of Students of the Year of 2018

Class Boys Girls Total
Class- VI 17 20 37
Class - VII 24 26 50
Class - VIII 19 29 48
Class -IX 41 34 75
Class - X 22 40 62
Class - XII 13 16 29
Total 136 165 301

Why Tribal Student Needs Hostel?
As we have seen many students come for their education and
they cannot effort in their home, they need proper guide for the
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turther atudy and good ecucation for their 1ife ame that is wly

haste] i needed for the proper meidanee where their wearden can
ook after flheir studies as well as proper education,

Talkeajala [Somth) Ho5 Sohonl has introduaed Ealdorak aubjact
in the yvear 2{11{ from clasa VI Heare we have seen that after taking
Kokborok subject smacents are improving their quality of
education Earlier in Lthis school Madbhyamik resull Iz very poor
aril nonw they have score thueir marks inoa good position. 1o
we came H know that of we use cur own mother tonpgue o
much it can improving in stodies. We see that mome of the
student can passed 0 thedr metric in some of the interior village
achool as heranse they canmot learn through other language which
iz much lougher Tor them as well as teacher's alao lind much
difliculi lo teach 1o sludents wilh the language which is nol their
molher longue.

Avsower can see here the student’s ave deangg well in their exam
s well as in their Meteic and o the Higher Secondory caonm.

Assegsment of Madhyamik Resull

Years | Tolal S(udeniz| Fazsed| 19 MY| 297 DIV | 3*F DIV
Appeared

A | A 15 il 1 14

014 | 33 23 1 3 n

2017 | el 20 2 3 N
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The assessment of Madhyamik result in the year 2017 is
decreasing due to the syllabus change and resent condition of
teachers, informed by the Head Master.

Assessment of HS (+2 Stage) Result

Years| Total Students| Passed| 1st DIV| 2NP DIV | 3RP DIV
Appeared

2015 | 28 26 0 2 24

2016 | 10 10 0 7 3

2017 | 20 20 4 14 2

As we can see in the book of “Marginalised Tribals in Tripura”
where it is written about the Tribal students as—

‘Another problems involves these often Tribal youth who
successfully complete primary and even secondary cannot
continue because of limited resources for the further study.
Poverty, uneducated parent’s and language difficulties lead these
young people to experience as a rejection of themselves and their
hopes. Though the states has a number of schools and educational
institutions, still only 56.5% of tribal population has been recorded
as literate which is lower then the state average of 73.2% in census
in 2001. The male literacy rate of 68.0% and female of 44.6% show
high gender disparity in literacy (Table no.5) (see next page). The
trends should be immediately reverse. If English medium school
are necessary good education, they should set up at the cycling
distances from the villages. And, all government schools should
also redraw their courses to compete with best private schools.’
Problems and Prospects of Tribal Youth in Tripura

Removal of illiteracy is an important component of tribal
development. Further, the insignificant literacy rate among tribal
women is of great concern and education is more than a mere
asset for tribal communities; investment in education is, in way,
crucial for their existence. There is little we can do about without
any education, as Kofi Annan, former UN Secretary General says
“without education, we cannot see ourselves and our narrow

surroundings to the reality of the global interdependence.
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Tabhle na. & Scheduled Tribe Literacy Rate in ‘I ripura, Cenaua
20M {Per cent)

Mame ol 5T Male Female Tofal
Iripuiri i 5.2 2.1
Roang a5.8 273 2l
Jarmatia 725 479 o2
Chakma a9.5 RN 471
Halam Fail Ath Hal
Mog al.a 404 5l4
Blurda 438 223 36
Ary Kuki Tribe A1.49 R AN
Lo 3 AR i
Toatal k.0 A B

Sadaerr t Censase M, BT

Withaul educalion, we canmnl realime how peaple of the races
and religions share the zame draame, (ke zame hopes, Wilthoul
education, we cannol recagnize Lhe universalily of human aims
and azpiralions",
Conclusion

Asowe ko Telpura s hilly and toy stabe, Inthis state neaely
311 pereent people are Tribal, most of the Tribal’s are Livingg in
interior hilly areas, They are facmye venons prohlems in fhose
areas, like malnutrition, lack of sale drinking waler, lranzpar,
glectririty, poor hygiene and envirnnmental saritadon ahowve
all peveerty. In such comdition it is very difficult fo nagine rhe
quality development amorg ribal studenta. Thal is why i iz
very essential the Stale Governmert o Loprowve all sorts of
prablerns, Ard the ather hand il need to introduce Kokborok
subject in all o the schoal in Pripura slabe, “Tor theoogh oy this
timwe vou aught b be teachers, you noeed someone o teach you
agait the Hest peinciples and vou have some te need milk, and
Lok selid dood ™,
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Educational Development among the
Scheduled Tribes of Tripura: Initiatives, Issues
and Challenges

Dr. Dipankar Biswas
&
Shyam Sundar Sarkar

Abstract

Scheduled Tribes are geographically, socially isolated and economically
marginalized communities. In the post-Independence period, sincere and
concerted efforts were made for the economic and educational development
of tribals. Despite these efforts the performance of the tribes in education
is much lower than the other communities of the state. As the studies
on tribal education suggests that the policy makers approach paid little
attention to culturally linked education. This has led to drop outs and
directly impacted their overall educational status. This study tries to
identify the initiatives taken by Govt. of Tripura and issues to be
discussed for future development of Tribal of our state.

Key Words : Educational Development, scheduled tribes, initiates,
challenges.

Introduction

Education is the process of facilitating learning, or the
acquisition of knowledge, skills, values, beliefs, and behaviours.
Educational methods include storytelling, discussion, teaching,
training, and directed research. Education provides us knowledge
of the world around us and changes it into something better. It
develops in us a perspective of looking at life. It helps us build
opinions and have points of view on things in life. People debate
over the subject of whether education is the only thing that gives
knowledge.
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Fduez tiom shonld be a means toermnpower childver and adual ts
alika to become active partci=ants in the transfrmation of their
societies. Learming should also give atfention fo the values,
perceplions and bebaviours which permil individuals 1o learn
to live together in @ woreld charactericed by diversity and
plusalison Every sinele hoenan belng needs osvgen to suevive In
the world. Cducation is as crudal as this because education
provides people the knowdedee and skills they reguire. Tducation
is important to people of all ages and it has no Timit. CRildren
requirs educatiom inerder foe them bo Tearn lowe Bo speal also b
write, Education is a furdamental Fuman right and essenrdal fox
the cxcrcise of all other homan rghts, This promaotes incividoal
trevedom amd empowerment amd yvields immportant develspment
bmefits.

Development should not be researched in isclation.
Dievelopment 15 not aynmsmons with the growth of a few
affluent paraoms. As Amartya Gen (197 1111=ﬂhm19d nmless of
comrae the furcioms amone Fuman being beings are adegquarely
addreszed and depuivalions laced by marginalized groups are
overcome, develupment cormot take place. [n fact be strossed on
the functions and humar freedoms, end this freedom can only
b achieved when the people are muaranteed political freedom,
wwmrmical facilities, docial opportunities, tremsparenoy, and
aerutity. Although these comdidons are different from ome

anclher, they are all inlerconnecled. India has a rich glovious
herilage, hul a sizeahle part of Indian population is wel o gel
benelils oul ol it They are still tribal communilies which are
primitive and lve insecloded areas (Verma, 1996). The Tmperial
Gagetteor of India, 1911 defines teibe as o " colloction of families
Learing & cormmon nme, spealing a conunun dialedt, occupying
of professing to occupy a commen berritory end is not usvally
encinzamons though originally it might have beem 5o [N1rh_1_.-a
204y According to DO Majomdar “A tribe i2 3 =o0ial prong
with territorial fflation, endopamons with no specalization of
functiona, rule by tribal officers, Feraditary or otherysise united
in langagre: and dialact, reaoymizing aocial dislance wilh olher
Lribaes orcaslewilhoul any =acial n:il.'-lnqu'_u attoching to thein, as it

lal)
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does in the caste structure, following tribal traditions, beliefs and
customs, illiberal of naturalization of ideas, from alien sources,
above all conscious of homogeneity of ethnic and territorial
integration” (quoted in Varma 1996). The tribes in India usually
reside in hill areas, forests, near the seas, and in islands. Their
life style is quite different from non-tribals (Preet 1994). It is not
that their societies are static, but the pace of social change in tribal
society is very slow. Since they are materially and economically
backward, attempts have been made by the Government to
develop them. Today, the governments in all countries are paying
special attention to development of the tribes (Nithya 2014).
Though our national leaders and constitutional makers are
committed to uplift the tribal people, a desired level of
development has not been achieved yet (Chandra Guru et. al:
2015).

Scheduled Tribes of Tripura

Tribes of Tripura, who inhabit a major part of Tripura,
generally resemble the Tibeto- Burman origins. The territory is
inhabited by 19 tribes who are enlisted as planned tribes under
the Constitution of India. These tribes include Bhil, Bhutia,
Chaimal, Chakma, Garoo, Halam, Jamatia, Khasia, Kuki, Lepcha,
Lushai, Mog, Munda, Noatia, Orang, Reang, Santhal, Tripuri and
Uchui. Among these the dominating tribes are Tripuri, Riang,
Jamatia, Chakma, Halam, Noatia and Mog and so forth. Mainly
Tripura is inhabited by Tripuri, Reang, Chakma, Mog, Halam
and Murasing.

The land of Tripura is generally inhabited by a number of tribes
who form a significant part of Tripura. Largely depending on
agriculture, the tribes of Tripura mainly rely upon the subsistence
agriculture because of their livelihood.

Although the state is small with a society of only over three
million, Tripura is the next most populous state in the North
Eastern Region. The interpersonal composition of the populace
of Tripura is diverse. Around one-third of the population belongs
to the Scheduled Tribes. Matching to 2011 census, the state’s
human population is 36.74 lakh, with a thickness of 350 people
per sq. km.
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FPopulatinon pattern and demograshy will alwaya be
tluctuating. Tn 1901 Triprra’s society was 1.73 lakh, with tribals
creaking nearly 24849 percent of the complete, Hiy 19417, the total
populalion icreased w513 lakhowildya hardly 3004 percent Leibal
Lulk, But By 1981, the teibal people dipped o 2844 percent of a
courplete people of 205 million because of several sevio-political
advancements.
Llata leatures
1. Total number of TTomeowners has increased from 6047534 in
20 by BARERA i 2017 {increased v 2R.8%) whereas tatal People
increased from 31203 in 2000 to 3673917 in 2011 (increased by
IEX-E 0
2. Bew Pereentage 15 960 Jn 2000 it waed 94R8); in every Tndia
situation it iy 947
A Bociehy in the F.Iﬂ'-cm]'u'l'l -ivincreased from G I 220 oo 458004
in 01 {mrn*amtd by R
i. Srhadvls Cast Pﬁa}'&le is 17.8%. of tatal human populabon. Sex
percentame was Wi in 207 which gor risen w9549 in 2011,
ii. Flan Tribe Inbhabitants is 3L.8% of tolal Hwman population.
Sew vt was 970 in 400 now in 2007 1t is Y83 (for rural 982 and
an:h'n:}{.uﬂil:;.' n 10LT).
4. Titeracy rabe, r]i'.ucun:lmg’rnthl 2071 Cemvsngs weas B7.22% (e ainst
TR 0 200 By OFR09 20104, Titerney rate of their stae comae to
1:|]'~ tov 80 A2 percent. Male-Temale Literacy differencs reduced o
7 percenl Lhal was Lhe highest decrease in the counlry [hrough the
2N -2 dacac e, thus lelching theirstale Dacadal | 1|-|:-rﬂ|-~1r awand,
Objeclives of the Siudy

The wapectves of the study s giving bellow:-
1. T studdy the financial support given oy the Qo of Tripuea to
the Schedule Tribe Students for their Educational dev cluopinent.
2. Te study the kind of Tducational courses and programmes
sponsured by the govt of Tripura to the schecule Tribe shadents.
3. To identify the challenges of educatiomal development of
Schedule caste students of Tripura.
Review of Related Literabare

There i comaideralle literabore o tribal development and
growvlh of educalion amang the tribals. Avcording to Vieglnius
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Xaxa (2015), the colonial state did almost nothing to improve the
socio-economic conditions of the tribals other than providing
them protective measures. He says that the post-Independent
India also continued the same policy with little modification such
as providing certain percentage of seats in state sponsored
educational institutions and government services. Under these
provisions, 7.5 per cent jobs were reserved both in central and
state government for tribals. This has opened a large pool of
government services to them. Though reservation provides
employment opportunities, the lack of educational qualifications
and necessary skills denied them of the jobs, and the reserved
seats remain vacant in many cases. In the case of quota for higher
grade services, the condition is even worse as candidates with
necessary qualifications are not available.

Gaurang Rami’s (2012) paper discusses the status of primary
education in the tribal district of Dang in Gujarat. In the district,
there are about 412 primary schools; out of which 378 primary
schools are run by the district panchayat. The paper concludes
that most of the schools have buildings, but they fail to attract
the girl students owing to lack of other essential amenities like
drinking water as well as separate toilets for boys and girls. The
common toilet facility has prevented many tribal girls from
enrolling beyond 5%standard. Hence, the drop out ratio goes
higher among the tribal girls. Another problem that makes tribal
students leave schools is the medium of instruction which is quite
different from their own vernacular dialect.

Pradhan and Sanjay Kumar (2011) describe that despite special
initiatives like Ashram schools, introducing vernacular at primary
level, and teaching in local dialects, the tribals are still lagging
behind the non-tribals. Under such circumstances, the
government and policy makers should put best efforts to improve
their educational status. Arun Kumar Ghosh’s paper (2007)
provides in-depth literature on the tribal education in Jharkhand
and West Bengal. He says that few tribals are badly in need of
special attention for literacy and basic education. He discusses
the causes for low literacy among the tribals of “Ho” and “Mahali”
in Jharkhand and “Lodha” in West Bengal. He observes that the
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temale envolmert ratio of the tribals i muock loweer amomags theae
tribala than that of their males. A Anther sharp decline of
gnrilment was okserved imomediately after the primary
education, and Wds wend continwed amnone males and Lemales,
Druring the cultivation period, the deop-out sahe is more beciase
chileleen aee pegquiced 1o assist their fumily owembers In sowing,
wreding, pluntation, and harvesting activities. Leonomic
hardship is also a major factor for the drop out of the tribal
children. To achivwve mender equity in education, a number of
anmreatioma have been riven by Fhe author such as mativatbon of
parents to send their danghters to schoel, curriculum fo be
customised to the needs of tribal children, separate toldots for
arirla.

Vinobha Gavtam’s papar (2003] on Janasala exparienoe, a
collaborative programme beheeen the Governmert of India and
United MaHons agencies to achieve vniversal elementary
education, eapecially for gitls and children from the desrived
commmunites, working children, and childrer with specific needs,
LLiries o cover nearly Weee millier childven; out of i, 33% would
be tribal childhven. Under Janasala, many favourable interyentions
were undertaken o improve quality education of tribal chaldren.
The »tudy proposes that ab the tribal chald ren possess cognitive
abilitivs, a suitable morricolum and teaching methods need o
devised. Tinally, the paper comcluces that nom-tribal education
has o limited waloe ir teibal coliural milier becarse 11 does
nol match with the i legivle of individualz and the needs of 1le
tribal communily. There iz a need L linking school educalion
with life and the needs of the ribal coonmunities.

Fumar Rana ct.al (2003), while rovicwing the sibuation of
primary cducation in ¥est Bengal, point out moltiple probleos
that the primary education acness India has been facing, such as
infrastructure, shortage of schoels, shovtame of teachers, and
firancial handicap of the parents. TTe alsn obssrved that jusr
addrassing the problems of infrastructure wonld not provide any
guarantes b improsvement either in qualite or spread of primary
educatiom. Toimprove the literacy level, a number of isspes were
auggesied auch as parvents” parlicipalion in mondtorirg and
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governance to improve the delivery of primary education. It can
be cited in this regard that the Bengal government’s “Sishu Siksha
Karmasuchi” (SSK) experiment provides cost-effective primary
education particularly to the most underprivileged sections of
society. Finally, the evils of private tuition must be put to an end.
Data Collection

This study is based on the data which is provided by
Department of Welfare for Schedule Tribe. The data is collected
from the year 2005-06 to 2016-17.
Discussion
1. Boarding House Stipend

Table No-1

Year Financial Assistance (Rs. In Lakh) | No. Of Students
2005-06 | 770.77 13,899
2006-07 | 892.59 14,089
2007-08 | 933.32 15,586
2008-09 | 1121.25 15,940
2009-10 | 1421.76 16,542
2010-11 | 1532.81 20,777
2011-12 | 1865.79 20,508
2012-13 | 1989.796 20,564
2013-14 | 2933.25 21,888
2014-15 | 2683.25 21,892
2015-16 | 3226.00 22,753
2016-17 | 3466.58 25,070
Total 22837.2 2,29,508

From Table No-1 it can be seen that total of 2,29,508 students
from schedule tribe got financial support for staying in the
boarding house from the year 2005-2006 to 2016-17. Rs. 13,827
per student is been spent by Govt of Tripura in the year 2016-17
in comparison to Rs. 5545 per student in the year 2005-06. The
increase of financial assistance by the Govt. for staying in the
boarding house can be clearly evident here.
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2. Fre-Matriculatiom Schalarship (Clasa- ¥1 to VIT):-

I'abile Mn-2

Year Financial Assistonce (Rs, In Lakh)| Mo, Of Students
M EE IR R LR
2ka-7 [ 206,60 FaE2d
SO E] 3RT.59 ERNRE T
EGE R RN
AOEA-T0] A, 26 L S
Q010 11[ 327 b 105
ATT-TZ] 3440.40 T.045973
2012-13[ 255,31 b3,7al
TA-T4 234100 Ron
2014-T5] 250410 71,230
AN3-Ta [ HMEA TH.TAT
AN1e-157 2.0 phELl
Testal HEa 6 TILZF A0R

Pre matriculation scholarvahip i= given to atudents for
encouraging Lhem Lo parlicipale in Lthe educalion process. brom
lable no-? il can be seen Lhal inlal of ML 27,263 studen|s (1 1o
vii] [rom schedule ibe gol pre-malriculalion scholarship Itom
the vear 2005-2006 to 2016-17. Total By, 4065.67 lulh i been spent
by Carvt of Tripura from the yeor 200520006 to 2016-17.
3. Ment Award

lable ho-3
Year Financial Assistance (Rs In Lakh]| Mo, of Students
2005406 2421 3107
ANMEAT? | 2921 2097
AR S| 1,72
2NEEAR 1875 A, Ed2
2T 23735 3,2
ATT0-T ] 181 R
AT -T2 A s Fr L5
ANT2-T14) A2 5% £ 0135
ATTA-T4) Ay (AR )
20714-15] 7HmM SoLHA
2013-16) 41 926 7a2a
2016-17] 125867 11,455
Lolal | GUZ.LZN o, T
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Merit award is given to encourage meritorious schedule tribe
students in their studies. This kind of award motivates fellow
students also to perform better in their studies. Total amount of
Rs. 59752500 was spend by the Govt of Tripura for Merit award
from the year 2005-2006 to 2016-17 for 63,641 meritorious Schedule
tribe students.

4. Post Matriculation Scholarship

Table No-4

Year Financial Assistance (Rs. In Lakh) No. of Students
2005-06| 259.487 8,802
2006-07| 306.332 10,512
2007-08| 317.773 12,890
2008-09| 433.186 15,166
2009-10| 538.257 15,649
2010-11| 111.40 16,744
2011-12| 972.00 17,487
2012-13| 1116.108 20,228
2013-14| 1390.99 21,180
2014-15| 974.817 24,145
2015-16| 1437.96 20,610
2016-17| 1155.43 19,468
Total | 9013.74 2,02,881

The objective of the scheme is to provide financial assistance
to the Scheduled Tribe students studying at post matriculation
or post-secondary stage to enable them to complete their
education. In Tripura govt. has provided Rs. 9013.74 lakh as post
matriculation scholarship to schedule tribe students from 2005-
06 to 2016-17.

5. Sponsoring Students for Job Oriented Course

Table No-5
Year Number of Students Sponsored
2003-04 20
2004-05 243
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ALIRAF !

AOUF R 47
20 B
20094110 5]
2010-11 54
-1z 101
ariz2-13 R2
A114-14 14
1-15 174
rla-1a 44
e n4

Covernunent of Trizura has spansorecd total 84 schoedule tribe
studemts for jolr ariented courses fromn 200004 to 2000 6-17, Coarses
like mursing and tescher education id sponsared by the
department of trbal welfare.

. Supply af Free Text Bonka

I'ahle Mn-B
Year Mo of Studenls| Fimancial Assistance (s, In Lakh)
200500 24,695 8348
200607 24,192 Thoab
20070 28,199 10554
20519 T4.452 94.9%
20UF3-101 HE35Z JLEREL
201011 12,534 52,40
2011-12) 1g,140 2405
2012-13) 42,870 L0 CH]
2013 14| 309 S0.00

To promote education amory achedule triaes, Govl ol
Tripura is prowidingr free test books for students. From table
no-h il iz been cear hal every vear the Govl, ol Tripura is giving
lirancial azaialance 1o the 51 aludenta lor their free bext books
in schonls,
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7. Special Coaching in Core Subjects

Table No-7
Year Financial Assistance (Rs. In Lakh) | Total no of centres
2005-06| 9.59 19
2006-07| 29.46 45
2007-08| 58.00 64
2008-09| 62.80 151
2009-10| 69.00 119
2010-11| 16.00 31
2011-12| 11.80 59
2012-13| 25.00 35
2013-14| 70.00 49

Every year Govt. of Tripura is sponsoring coaching centres
for free special coaching in core subjects for e.g in Economics,
geography in arts, Mathematics, Chemistry in science etc. The
table no-7 is showing details about the financial assistance given
for free special coaching in core subjects.

8. Coaching Center for drop out (Madhyamik) students
Table No-8

year |NGOs | Students Appeared in| Students|% of Pass
Involved| Madhyamik Exam Passed

2005-06| 54 1919 1257 65.50
2006-07| 56 1897 1227 64.68
2007-08( 61 2378 1372 77.40
2008-09( 83 2780 1214 60.85
2009-10| 64 2146 0 0
2010-11| 14 666 0 0
2011-12| 16 684 487 71.19
2012-13| 16 800 0 0

The NGOs are sponsored and given responsibility to
encourage and assist the dropout schedule tribe students to
appear in the Madhyamik examination. From the table no-8 it is
evident that many drop out students appeared in the Madhyamik
and passed the examination.
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9. Supporting Shadents for TTGK MMAIPW Coursea in the State

I'able Ma-9
Year Mumber of Students
RIS A1
EEENS 414
2007 Ak Az
203 424
2008100 iy
-1 AN
2011-12 Rt
2012-12 aha
A13-14 A2

Schedule wibe sludenls is been suzporied by e Govl, of
Teiputa low studeling oo cowrses Lke ITLAGMMAMPW courses in
thwe stabe, Table ne % shoves thaek the omber of stuclents supooched
the: government for different courses it the atate.
11k Sperial Coaching Frogramme for LYifferent ¢ nmpetitive
Fxaminations

Table No-T0

Year | Number of Studenta

20050 Lid (JEEY

M7 | 187 (T

2007065 710 (TEE)

20091 1

20na-10] 10 (T

Q011100 729 JELE, T TAL)

211-12] 182 (L

20T2-TA) T8 CI'{_'H I,-r 1P 49, JEE 13T

ATTA-TA) 510 |:| FE 250, 1AS 2, U A4H)
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The table no-10 is showing year wise that the govt. of
Tripura is sponsoring special coaching programmes for
different competitive examinations, for e.g. Joint Entrance
Examinations, TCS/TPS selection tests of TPSC, TAS
examination etc. This kind of coaching is free for them and
very helpful for especially for economically backward
Schedule tribe students.

11. Challenges of Schedule Tribe Education

There are many critical issues and problems in the field of
tribal education. They can be as follows:

I. Medium of Language -Language is one of the important
constraints of tribal children which prevents them access to
education.

II. The Location of the Village -The physical barriers makes a
barrier for the children of any tribal village to go to the school in
an adjoining village.

III. Economic Condition-The monetary condition of tribal people
is so poor that they cannot desire to spare their children or their
labour power and permit them to attend universities.

IV. Attitude of the Parents-As education does not yield any
immediate monetary return, the tribal parents prefer to engage
their children in remunerative employment which supplements
the family income.

V. Teacher Related Problems -In the distant tribal areas the
instructor absenteeism is a regular phenomenon and this impacts
largely the quality of education.

VI. Lack of Proper Monitoring-Proper monitoring is hindered
by poor coordination between Tribal Welfare Department and
Institution Education Department.

Suggestions

Many advice for improvement of tribal education are as
follows :-

a) Literacy Campaign-

Appropriate awareness campaign should be organized to
create the awareness about the value of education. Extensive
literacy marketing campaign in the tribal centered districts may
be undertaken on the priority basis to literate the tribal.
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Is] Attitude nf Ehe Tribe Marenks-

The attitude of the tribal parents tosvard edocatiom shonld he
improvad thromgh proper counsellire and suidance,
¢] Relevamt Swudy Malerials in Local Dialects -

All stucly materials shouwld be supplied in local larguages of
people,

d) Appointment of Community Instructors and Temale
I'eachers-

That is strongly recommended to designate more tribal
instructors and Female teachers it the ribelaveas. The ecolomcal,
culbaral, psvehological characteristics of fribal children sheuld
Lo consiclerod carefully by the teachers inctribal arcas.

) Stipends and Yarious Scholarships -

Sinee higher education amonyg the set of tribes is less, special
5T scholarshipa should be provided o the fAbe stadents perasing
higrher education, particularly in medical, sngginesring, and other
vocational atreams.

f) Residential Colleges -

More residential schools should be estaslished in each slales
and arvis and extended ap to G Level motribe oreas.
=) Social Securiby-

Inberpersomal security of stodents, especially of adoleseent
ladivi 35 0f grent matter in residentia] schools.

) Correct Momitoring-

Higher lewel represanlalives should check 1he pperaling il
schoalz frequently relaling o the inslrucling methods, working
hours, and ocourrence regislers.

Conclusion

Education is the ley to teibal development. Tribel children
hawve surprisingly low levels of participoation. Though the
advancement the tribes are occurning m Tripura, but the pace of
development has been rather slosw. In the svent moect, will not
take somw drastic steps for the developmert of trile’s ednrakion,
the status of educabion among tribes wonld have been a story of
distress, surrender hope and death. Hence dme hag coma ta think
it seriensly about tribal education and specially groweth,
| herslore, Lhere is cerlainly an urgenl necd for varlous gost,
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concurs, planners and policy makers to deal with this issue and
allocate more funds in the central and express budgets for tribal
education. Easy access and more opportunities should be
provided to the tribal children to be able to bring them to the
mainstream of economical development.
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Higher Education Needs A Strong Foundation

Moriom Zamila Barbhuiya

Abstract

At this hour, the 21% century is regarded as knowledge age or the
information era, due to the advancement in science and technology which
has transformed the world in to a global village. It is the education
which has revolutionalised the entire global economy and its system
through the process of skilled, creative, innovative, informed, and worker-
citizens throughout the countries. Education is one of the powerful
instruments of change towards preparing the mind of individual for
change to have a desired outcome. Education is the crucial and authentic
means through which the overall development of the individual as well
as the development of nation can be assured. Today’s education system
is different from the traditional one where quantity of learners was more
important than the quality of learner. Indian government has been
accepting various policies and programmes for educating the large
masses by providing free and compulsory education. India is a vast
country having large population where the 25% of total population is
school going age and has the potentialities to utilize this inhabitant to
its benefit if the children can be provided quality education that prepare
them for the higher education which has the immense importance for
the development of nation in contemporary age. In order to study the
role of quality based school education in making of effective higher
education and school education curriculum in the light of UEE, RTE,
an effort have been made by the researcher. The study is based on the
documentary analysis of the relevant sources and researches. It is
expected that the study would contribute significantly in understanding
the role of quality education in the school for the strong and effective
higher education for the bringing the desired productive development
of the country.
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Iniroduction

The 21* centuey beings a raclical change inevery sphese of the
erttire world, World has become o clobal villaee w hicl dewards
the people of bnuwledge and mformation. That s why this period
it krnenen as knoeeledyze apge or mfarmation era which i ver ¥
different from th:*]ah*""l'll"l cembury Tndustrial era. T the Tate 2tth

century there was alse a change in the aocial, political and
economic area where vast changes in the knowledge had been
seel in terms of how thoy sepiy o s it Mow at this hoor
krurwledie ape or information era is totally different from the
20 centry, kneeweled e i6 not g substance which i developed
and accumulated and embodied in the minds of the experts,
repreaented in manuscripls and classified inte diacipline. As a
replasernant for, ik is o regard ed a3 a fomm of energy, a strochore
of merweorks and flows which doegs things, or comsmacrs things
ocewr. 1L is described and valued in terms of whal il can ds and
nut what it is. These transifions have furemost connotation for
our eduoabion sestermn, Marry (2009, has diseossed this era 1s a
e, advanoed form of capitalism in which knoeled e and ideas
are the main doumoe of eeonomic growth (more important than
land, lakour, monewy, or other ‘tangible resources). Wew patberns
ol wrork and new business praclices have developed, and, as a
recull, new kinds ol wrorkers, wilh newy and dillererl <kills, are
requined.” [Adarey, 2004]

Cducetion is single of the controlling mechanism of charge
toweards oroaniang and prepering the miod of human being for
transform to have a cesived outcome. Ecucation 1 the
fundamental and bona fide capatal through which the overall
development of the individual as well a= the development of
nation can e guaranbeed. Today s educalon aysream ia different
fromn the traditions] one. Thae te the advancemert af the acisnce
and techmology a drasbc ransformabional change ocours in the
every aves of edueation svstem from the very beginning of grass
el I-:'-vel
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Educational stages are subdivisions of formal learning, typically
covering early childhood education, primary education,
secondary education and higher education. Primary education
is compulsory for students where all the related disciplines the
basic knowledge and necessary, which may include counting,
word formation and understanding of general ethics, norms and
standards of knowledge around. This means ensuring that all
pupils are able to develop their cognitive, social, emotional,
cultural and physical skills to the best of their abilities, preparing
them for their future.
School Education

Education is the process of facilitating learning, or the
acquisition of knowledge, skills, values, beliefs, and
habits. Education is commonly divided formally into such stages
as preschool or kindergarten, primary school, secondary school and
then college, university, or apprenticeship. A school is an
institution designed to provide learning spaces and learning
environments for the teaching learning process. School education
lays the foundation stone in building the personality of a person.
The school education in India today has roughly three divisions:
The Primary education, the Secondary education and the Higher
Secondary education. The importance of school education lies in
the fact that the children of today will become adult citizens of
tomorrow. The growth and future of our country highly
depends upon the quality of the present school education
system. Every child should get quality education. The future of
our country depends upon the children of today. We must
remember that the little child depends more on his teacher than
the advanced student does on his professor. (Srivastav, 2015)

The future of the Society depends on the standard of primary
education. Primary education has to be approached a lot of
creatively wherever dedicated academics nurture young
youngsters who will prepare themselves for the challenges of
the long run .Education sector, one amongst the necessary social
sectors within the developing countries. If the standard can
maintain in primary education, then mechanically all the issues
in primary education i.e. enrollment, drop-out, out of college,
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retention, somplaton snon and step by step resalved. Tk permi b
the kid to reveal his inmer skills in order that the kid deselops is
temperament, v, A M), abdul Kzlam addibonally forced fhe
inpor Lance of |:-1j.tmr1r' collcalion he savs "India’s [ulure deperds
oteguality of primary education” and he savis at the senunar bitled
s “ Evolution of the distinctive.”

At the time of Independence, India inherited a svstem of
educatiom which was not only gquantitatively small bat also
rharacterized by structural imbalances. The lowe levels of
parbtcpatiomn and literacy were £ ggravated by amite regional and
gender disparities. As educatier is vitally linked with the totality
of the development process, the retorm and restructuring of the
educatiomal system was recognised a5 an impaortant area of state
inter vention. [Trembarmar, 2006)

U EL

Universalimatiom of educatiom implies five things namely,
universalization of provision, universalization of :-1111'rﬂ11'|:-r1t
nmiversaliration of rersn fion nmiversalization of participation and
umiversalizatior of achievemenlt. (Swastik, 2012). The role of
Universal Clernentary Cducation {ULEL) tor strengsthening the
soclal fabric of demuecracy thronsh provision of egual
oprortumitivs b all has been accepbed sinee the moeption of oor
Republic [(National Informatics Centre (5NTC), Department of
NMechronics & Dnformation Technology, Ministry of
Communicalions & Inlormation Technology, 20018). Wilth ke
formulation of NPE, India inilialed a wide range of srograrmmes
lor achicving the goal of LEE through several schemalic and
prowramume interventions.

Univeralization of Frovision

Swastile {2012} discossed universal provision that adeguoate
school faeilitizs should be provade to all children bebween age
gruup G told m the country Ttmeans that prime e schools shonld
b st upe within 1 km fromn the habitation of the child. Thneeds m
open a large number of schoals throughout the courny.
Univeraalization of Enrolment

After making provision for children, next thirg iz e see how
loenrell all the students in primary acheals who attain educable
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age. The Government has decided to enroll all children of the
age group 6-14 in primary schools.
Univeralization of Retention
For Univeralization merely enrolment will not enough . The

children should remain in school stage till the completion of school
study. If the child leaves schooling before completion, the thought
of Univeralization of primary education cannot be successful.
Univeralization of Participation

For UEE (Univeralization of Elementary Education)
involvement of society or community is rather unavoidable. The
community is to be activated to take the conscientiousness and
responsibilities for recognizing its own needs and to take crucial
role in ensuring the implementation programme of UEE. For an
effective involvement of educational administrative resources
educational administration needs decentralization. As a result,
the administrative people related to primary education will be
responsible to the local community and in turn, community will
widen its helping hand for UEE through both formal and non-
formal programmes.
Univeralization of Achievement

Learners is to be ascertained for success of UEE achievement .
The strategy is to lay down learning outcomes from learners at
the elementary level. The outcome of the education is to be based
of minimum level of learning (MLL) common to both formal and
non-formal programme. For evaluating and assessing
achievement of MLL, continuous comprehensive evaluation of
students learning is to be accentuated. This will help to achieve
UEE through Education for all (EFA) by 2015 AD.
RTE ACT 2009

The Right of Children to Free and Compulsory Education Act
or Right to Education Act (RTE), is an Act of the Parliament of
India enacted on 4 August 2009, which describes the modalities
of the importance of free and compulsory education for children
between 6 and 14 in India under Article 21a of the Indian
Constitution. India became one of 135 countries to make
education a fundamental right of every child when the Act came
into force on 1 April 2010 (Dhar, 2010).
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The Act makea educatiom a fundaments ] vight of every child
betwaen the ages af i and 14 and apecifies mirinnnm nomms in
glementary schools, I requires all private achools fo reserve 2h %
ol seals Lo children Lo be reimburzed by e slale 25 part ol e
public-privabe pactoerslo p plan), Kids aee admitbed into private
schools basced noecenomic stabus or coste sased pescevations. 1t
al=t prohi zts all unrecogniced schools from practioe, and makes
proveisioms for no domation er capitation fees nd no interviee of
the: child or parvent for admission. The Act alse provides that nn
child shall e held hack, expelled, cr required B pass a board
examination until the cempletion of elementary educabion. There
isalsoa provision bor special training of school drop-outs to 2ring
thern up to par with stndents of the same & e,

ITigher Educatiom

[Tigher education is the most important level of education
beannise it develops the manpower for the country that lee ds the
nation insivinginsightinto its fotureideals, resounoes, problams
and its solatiomns, (COOMIYS, 159645 The fuhare of a natdon deperds
largely en the qualilty of people groomed n the nstilulion of
higrher cducation.

In the World Declarativn on TTigher Bducation adopted by
the World Conferenee on TTigher Twducation in 1998, h:gher
ednuation wis defined as 7 all tepes of studies, treining or training
torvesearch at the post-secondary level, provided by universites
or alher edurcalional eslablishments (LINBSCO, 1993) The recent
rice ol a knowledee-based zociely; sacial, economic and
inlormalion globalizzlion; increased demand lor higher
education; and ckarges in the political and social environment
of developing countrics are all deeply connected and are having
i sugnificant influence en higher cCocation.

% Clozalisation of Society, Coonomy arc Information

% Transitiun from an Industrial Society oa Knowledme Sociaby.
% Chanpes in the Pelifical and Social Tnvivesmment of Teveloping
Countrigs.

Since the remarkable devealopment of information tachnology
in recent vears, the movement of people, commadilies, merey
and irformalion has berome nuch easier and the glebalization
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of the world economy has accelerated. At this hour the
information society has grounded borders to cease to exist, and
if one has entrée to an information network it is probable to get
information from it and distribute recently twisted things with
many people. In this manner, the information insurgency has
provided hurried entrance to knowledge and prompted the
conception of new knowledge. This also contributes to the
fabrication of new wealth and services.

Role of Higher Education .

% Development of Human Resources Necessary for Economic
and Social Development

% Creation and Diffusion of Knowledge

% Development of a Healthy Civil Society and Cultivating Social
Cohesion

% Means of Self-realization

A role in reforming the social system and cultivating social
cohesion is also demanded of higher education. This may be
accomplished through the production of the common asset of
new knowledge, including the spread of democratic values and
respect for multiculturalism, the promotion of political
participation, the strengthening of civil society and promotion
of democratic governance.

For a nation, higher education is a means of developing the
human resources necessary for economic development. At the
same time it is a means to achieve self-realization for individuals.
Concretely, people can improve their income and quality of life
through increasing knowledge or skills and then expand on their
own choices available in life, including those related to work life.

In addition, lifelong education, which constantly renews
individual knowledge and skills, needs to be guaranteed
throughout the lifetime to respond to individual learning needs.
For along time higher education has fulfilled the role of producing
government and private sector leaders. Developing high-level
human resources with the necessary knowledge and skills for
economic and social development has been the most important
role of higher education. Added to this, in the current knowledge
society where an entire society’s knowledge level is at issue,
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higrher eduer tion cannat just develop s small nomber of leaders.
Tt is becoming important to expand higher ecucation ao that a
wide range of Fuman resources can be developed and the entirve
soclely’s level of knowledge can be raised,

Lithe czeation and transmission of koowledge ia knewledge
socioty, lughor cducation s demandoed to play o conteal rede. In
particular, the ability to appely knowledge and technical skalls is
extremely importart to economic development. Thus, higher
education must nat merely teach new tecknologmys, ot muost
develop homan resourass who can evaliate the need for theae
techroloeies ard apply them.

Conclusion

Schoal pducation is regarded as the foundatior of the higher
education. TFor a nation, higher pducetiom s a means of
developing the human resources necessary For economic
dewelopment. At the same Bme it i3 8 means 0 achieve self-
realization for individuals, Primary education is nmiversally
acrepred as the underpirning consigning level of education
in all rations of the world. 1l provides the mini-stewctural
skoleton o which the quality of additional levels of education
s sevured. People tan improve their income and guality of
life thromgh inereasimg knowledoe or skills and then expand
o their owen choioes available in life, incloding those related
tov ol life, A nation canmot expect o Gitizens to realine their
[l polential il we dan’l invesl in every phase ol Lheir
educalion expedilion, We have 1o slarl by |dc~nl|fv1|1g thal early
childhood educalion lays a slrong, [oundation and ensure thal
every child receives it as part of the formal schooling svstem.
As owo nove o primary educotion, we shoald focus on
strengtherimg overy child's literacy wnd numeracy skills.
Secvmdary l:..h.m".ﬂ:lun shuuld focus or enhancing emplovability
and ..u]lr:'r;-_ readiness throush vocatiomal education, -r.:ﬂh—*;.y
preparation and career counseling. Eventoally, a< an
individual pursves higher education, we should ensure she
receives 2l st-century skilla auch aa writing, conmmunication,
critical thinking ard collabaradon, which will make her an
infarmed and productlive ciliren,
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A high-quality education system is a requirement for our
country to realize global excellence. For deal with India’s
education crisis, we need firm political leadership with a clear
vision for education that is able to bring together the forces of
government, corporate houses and civil society associations
towards constructing the nation of our dreams (Dhawan, 2015).
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Tribal Girl Child Education

Biplab Debbarma

Abstract

Tripura is a small state in india.Both the tribal and non-tribals live
in tripura.Tribal girl have living in tripura from the reigns of king and
as well as in the time of democracy.It is really seen that the girl of tribal
child is behind in the field of education and society in our state.The
participation of girl in education is equally important to built up our
society as well as our way nation. There must not be any different
between boy and girl in education so that they will know the value of
both girl and boy.The quality of a tribal girl in education is very bad
specially in rural areas. Parents do not have sufficient economic status
to send their child to the school. The hopes and aspirations of the parents
of tribal child is not fulfilled. There are still numbers of problems of the
tribal child in education and in the eyes of society. Event the drop out
rates among the tribal girl is higher than the states average. The rate of
illiteracy among the girl of tribal scheduled tribe is very low. Almost 90
percent of the tribal peoples are illiterate in 1961. The personality of the
girls of tribal child has to be developed as if they will be able to form
their better life. Looking all the problems the Government has taken
some of the steps for the tribal girl to provide the quality education in
our state. A numbers of residential school for scheduled tribe girl
students have been set up under the scheme of sarva shiksa abhiyan.The
education department has come up with the speacial scholarship,stipend
and coaching tribal students to keep them school. For the successful
formulation and implementation of a tribal development plan,it is
essential to identify the root problem of a particular area. A numbers
of problems usually play negative roles in the development of the girls
of scheduled tribe in Tripura.

Key Words : Tribe, Girl Child, Language, Education.
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Intraduction

=rheduled bibes are the peopla with deferent’™s way of 1iving
and commmuribyin Dripura. ey are Evingin definit seographizal
area moslly In hill area, Thev have Lheir own cullwee, radilional
doess, customs and zeligious beliel which makes them different
trorm others comrumunity, They are cconomically backwaed and
also in edveation. There 1 still less number of school going
¢ hildrem armomge the tritwal Child girl inrural areas for their primary
educatiom. There are nineteen{19) bibes recogmized by the
government in tripura which are devided into diferents
community like Tripwri, Feang Chakma, Halam, Luzat ete. Ibis
found that the tribal gicl inoforal arcos are dlitceate. Trikal Child
girls ame faving various proalem ain the stedy for thear primary
education basically inrural areas, That 1= why mamber of school
goigs children could not complete elementary educabon. Some
itf the factors which affectng tribal vl eduaation ave as followes.,
Language :- T.ansmags problam is themajor sroblem of the tribal
childrem in education. 'he madium of inatrocton is nor their
malher lengue 5o Lhal they Lace problem with the learning in
schoal s well us at home. Children die not understand the concept
of the text bouk. They o not feel the medinm of instroction is
suita e for the stedy. Tver the appoantment of nom grilal teacher
in the non tribal schoel area, the feacher could not know the
language of bribal Child speaks and the children do not
underatand leacher's language. The language of alile becames a
ool of empowerment Tor children ol achieving haller educalion,
Because il gains leaching allention and space in mediam of
education. Mastery of the language means those whe becomes
peoficient in it are coabled to ose it to theie advantage, dicectly
impocting theie cdocotional performoroe. The artiche 35000f our
constitution and recommends the mother fEngue 50 as the
medinm of instruction for linguistics minovibies, the gesremment
of Inclin approved ondy 26 languages as the medinm of inshiac o
in public primary sthool across the country, This means less than
1 perrent of bibal chiléren in Trdia have an opporhenite to be
educated in their mother tmgrae. Tn relalian 1o elleclivensasa of
variaus inlervenlion for improving tribal education the
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qualifications of teachers in some cases is below class x(ten)which
also adversely affect the student’s achievement.

Economic :- The economic condition is also a major factor for the
tribal girl children in education. Parents could not meet the basic
needs of the family which affects children in going to the school.
Instead of going to the school some children are engaged in crucial
family work every day like collecting fire wood from the jungle,
jum cultivation, stone quaring, mining, home base work sush as
processing forest product. Some children are sent seasonaly by
the parents to brick industry and also engaged as day labour in
other family everyday. There is still some family in hilly area
shifting one place to another place for jum cultivation. Shifting
cultivation is a practice prevalent through out the world,
particularly in hilly areas, inhabitanted by the tribals. In shifting
cultivation, cultivator do not stick to a particular place of land for
cultivation. A patch of land is selected, all the shrubs herbs and
trees are cut down and then set on fire. The cleaning thus obtained
is taken up for cultivation. Shifting cultivation is known by different
name in different places like jhum in tripura and Assam, beware
or dahiya in madhya Pradesh, koman or bringu in North orissa,
gudia in South orissa and padu in andhra pradesh. It has been
estimated by some scientists that about 2.6 milion tribal people
living in the interior area, practicing shifting cultivation in India.
Since ancient time the tribal peoples are living in hilly and
untraceable area. Most of their life and livelihood is linked with
the forest. Even during the medieval period they are economically
not developed. Due to this their relation with out side world is
either forced or severed based on their convenience. Education is
an important avenue for upgrating the economic growth of the
tribal peoples and social status of the person in the society .

Lack of Facilities :- The other problem faced by the tribal children
is lack of facilities in school. The finding of the study reveals that
the residential schools are very poor in infrastructural facilities,
poor hygiene and poor noon meal program. it is also found that
the lack of academic help from the teacher exist. Non availability
of teacher are also a major factor in rural areas. Teaching aids are
not sufficient in the school for better teaching. Even the co
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aperabon frmn the slake lalder da alao essential for promobng
educatiom in case of oribal children. Thair funda zre Aowing
threngh a ramber of peraon’s hand ard af last it will reach shodent
hand. The delay and Low of [un crealing problems n Lheir
education

Mature of Habitabe - Most of the teioal giel are seatbered of going
to the school. This entails lemyg travel to the school, Girls are by
hirth physically mot soestromg for longs timae of welle Tnvinonment
off femily -the srmrounding ot ervvdiromiment is ome of theimportant
tactor influemced for the develmpment of a person. Mozt of the
tribal girl are illiterate and ribal fathers are addicted te alochol
and vther boverages wlbuch ad veesely affect the cconomic stotus
of the farmily. Tt is ewamined that the role of parental support on
avadernic achipvements of tribal il stedents, the stwdy found
that the parent of higher achievers exertec sigpificantly more
aupport to their childven. On the other hand the parents of lower
achievers weare not stromgly ambidons of children’s Upwerd
mchilitr, S0 the nature of Fakitzre is alua a major factor of e
lrilxal girl children in educalion,

Suppestion = Cducation is an imeeortant avenue tor upgrating
the economic prowth and social status of a person in the society.
Ttis Tivident that the governmaent has to dooa Tobof improve the
educatiomal system of trilal in Tndia. Tven after implementation
otf srmvea shikasa abhivan, omly B840 percent of ST lonsehol ds were
coverss by primary schoolin a radiuz ol Thm, Thens is a declire
in lhe pe r'-:'nnlag-:: al ol ol school chilsren and droe out childran
arneng Lribal communilies, i il were progressively conlinue, e
curriculum should be prepared in their mother tongue. Also,
whuoewer possible the covernment should appoint the community
membiers as eachers, This will certaindy bring confidenoe and
motivatiom ameng the tribe] students to get snrolled inthe scheal.
The wovernment shovld also take necessary sheps bo open ashrom
school in tribal areas by relaxing the povernment rales so flhar
more children can repister their name in the school. In view of
auch momdition, aector wise plans muat ke prepared and
implemented on a prioriby basia for the bellerment of the Iribal
girl children.
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The dearth of teachers in full filing the eligibility criteria set
out under the right to education (RTE). Act is an Impediment to
achieving the right to education in tribal areas by to address the
current crisis of lack of Teachers in tribal areas, special effort must
be made to produce more qualified teachers who are also willing
to work with commitment in such remote areas .

Most of the educational “Missions “do not reach the tribal areas
and where they reach, it is too rare to have significant impact.
The state machinery is largely responsible for this situation. There
should be proper accountability for the state administration to
end the longstanding stagnation of education in tribal areas.
Inclusion of local culture, folklore and history in curriculum can
help in building conference among children and such an approach
may help in increaching their enrolment in the school. Since dance
and music are a central part of their life, story telling, theatre,
painting should be promoted with their study.

There should be appropriate number of tribal culture Research
and academic centre in all the region for developing better
understanding of tribal culture and their promotion. An
important step in this direction is to reach tribal history and
culture in the school for both tribal and non tribal children which
also indirectly help in addressing the paucity of teachers in tribal
areas. There should be micro project for prevention of dropouts
to the tribal school. Residential school should be set up specially
for tribal girl. The basic principles are :

A) The school should be in places in where the weather is harsh,
B) There should be special security for the children, specially for
girls for whom there should be women warden,

C) The parents of students should be brought to this institution
so that they are informed about the education and the quality of
life of their children.

D) There should be proactive effort by tribal affairs official of the
state to approach every family to help them to make an informed
choice to send their children to the school.

E) The holidays for these schools should be fixed in such a way
that the children can meet their family, when the family returns
to the place where they celebrate festivals , weddings etc.
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There: 1= 7 merled abaence of qualite secomdare and higher
secomdaryin tribal areas. The govermmert resds i estalilish wel
mun residecial achoola such as Jawahar MNavodava vidvalavas,
Eklavya closer o Lheir habilalion, (wilhin a radius ol len
kilometers) up to class xil This school muest provide
comprehensive tacilitios for maeginalised childeen eluding
gquality education, hezlth care and Academy support classes.
Viwmtional institution should be implemented for the tribal
stundents for creatiom of new avenues. Tdenfring trinal groups
tor initatmg irmorrative educatonal progmame at the mioo lesel,
conducting state wise and cistrict wise survey canses of non
crrelment of gicl chilcd in tribal commuonitics i ordar b achicee
the: roals of uriversalivation of elementary eduoeation. stodying
the: problems of drop out, westage and stagenation AT tribal
igirls in scheels and accnszadomal mokilice. The roll of nass media
alsnnesd s ko be assesaed of the adu aatiomal deve loprnent of bribal,
Histh level official should check the functioming of sclaools
frequently rflariﬂg i the reaching method, working hours,
luwnwclioning o school allendance register, Residential lacililies
with all amemities should provide to the teachers and other statf.

The pirl also should understand their rvights, should be
ecimomically independent sand should improve thear stardand
off livimgg, These can be achieved through education and vamios
study comductee in India reveal that the social status of givls 1=
signilicantly relzled 1o their aspiralions, Qppariumilies Tar
education ard emplovment ard improvernent of their stardard
ol living. There is no coubl thal Lhe cullural progress of Lke
country can be judged by the status avorded & woamen in the
sucicty, And since statos is celated to the educational level,
o uzation, ircome, cte. Gir shoold Bave the same oppottunities
ax ment for their education whch alone will egquip them bo occapy
pusition of responsibility insocial and public lite. Education and
krwrwledpme will give il the power te reason and will hirn elp
themn much in thetr flight apainst sodal injustice. Dherefore, to
sTain the ulbmate n*'.nprt BVETY FfFﬂTt shoald be geared up with all
available resources and acarate planring, 1o erhance givl's
ecdircalian,
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Conclusion

Article 46 of the Indian constitution stress to promote the
scheduled tribes and people with special care in the educational
and economic establishment. The spread of education among
the scheduled tribes during the last four decades has been quite
uneven. Ignorance and illiteracy among tribal should be
minimized and routed out by providing proper education of
the tribal. To improve the educational status of the tribal the
opportunities for basic and adult education with training
leading to better employment should be provided. Hostel
facilities to the tribal girl students should be surveyed and
improved. Tribal welfare department may design and launch
new program to generate employment opportunities for tribal
girl. The director of employment and training may provide
effective career guidance service to the tribal students so as to
help them to make self assessment of these abilities, aptitudes
and plan for the career. Ensuring of high quality education to
the tribal students. Pre primary education and residecial
education will be strengthened further. The existing tuition
scheme will be modified to cater the needs of all tribal students.
The rate of scholarship will be revised frequently. High priority
for the completion of premetric hostels and improving of their
infrastructure facilities and revision of mess charge extra.
Massive awareness and literacy program with involment of
NGO ‘s will be organised in the tribal areas. The program saying
that improving the brilliance of talented tribe students will be
formulated and implemented.
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Challenges Faced by the Tribal Students of Tripura

Rinku Nath

Abstract

Tripura is a small hilly state in the North-eastern region of India.
Earlier it was ruled by the Maharajas of Tripura. After independence
Tripura was merged with India on 15" October 1949. On 21% January,
1972 the government of India declared Tripura a fully fledged state. At
present the population of Tripura is about 37* lakh and nearly one third
of the population is tribal people. The Reang, Jamatia, Chakma, Garo,
Mog, Kuki, Lusai, Halam, Uchai, Santal, Bhill etc. belong to the tribal
community of Tripura. It is belief that they are original inhabitations of
Tripura. It is matter of consideration after seven decades of independence
still at the hour student of tribal community are facing various challenges
for smooth running of their education. Indeed of this study is to find
out challenges faced by the tribal students of Tripura and provide some
suggestions for overcoming such challenges. The present study is carried
out on the documentary (research thesis, article etc.) analysis as well as
tribal students and teachers of schools of two districts of Tripura, namely
North Tripura and Dhalai, which are recognized by Tripura Board of
Secondary Education (T.B.S.E.). A number of tribal students and
teachers were randomly selected from urban, semi-urban and rural areas.
The study indicates that medium of instruction, content of curriculum,
gender bias, access, migration of parents, poverty etc. are some challenges
faced by the tribal students of Tripura.

Key Words : Challenges, Tribal students, Tripura.

Introduction

“Education is liberating force, and in our age it is also democratizing
force, cutting across the barriers of caste and class, smoothing out
inequalities imposed by birth and other circumstances” - Indira
Gandhi.
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Thir Morth-Eastern region of India compriaes the states e
Aggam, Arunachal Pradesh, Manipur, Meghkalava, Mizoram,
Magzland, Iripura and Sikkim, 1his region i9 sirrounded by
loreign lerritosies like Tikel-China, Bhutan, Burma and
Bangladesh. The long narfow passage i the west connects the
rest of the Lewdia and the pegicn with West Berggal iDeb, 2000, 1t
represents a kind of L*thuuh:l;i:'u_ﬂ] transition sone between the
neisrhboring countries and India. This resion of Tndia @5 the
homeland of about 145 tribe] communities of whick about 74
ari: lavge proups; each group with a population of more than
2000 persons, Thewv constinute around 12 percent of the rotal
tribal people of India (Al & Das, 2003 Litcracy aimong the
Scheduled Tribes {5Ts) of this region 6 relatively higher than
the other reggions of the country. Tn the ranking of the Scheduled
Tribes lHteracy rate state like WMiroram, Meghalaya, MNagaland,
Sikleimn, T'-.*l"nnpu* Agsam, Tripures and Arunachal Pradesh
corpy 13, 2ee A ik Jji 9= 17 and 139 position respectively
(WSS, 2070), Paltagingh ane Paliwal (2004 stated that lireracy
arnong Lhe ribes ol Ue norlh-easlern reglon is higher than Lribes
in ether regions. Despite the high likeracy rote in North Cast
India, dropout rate is much higher compared to eastern region,
cemtral regiom, western regnon, northemm region, southern region
off Tndia (M0, 2.

Tripura is are of the amallest stz bes of the North-Tastermn
regional India, which overs an area of 10,117 zquare kilamelers,
g baunded on the south-easl, south and north-wreel by Lle
Bangladesh and on the north-east by the Indian stale namely
Arsam and Micoram. This state 1 mainly characterized by a
hilly terrain where ondy 40 peccent of its geogra phical acca
comprises of plains which are highly fortile and supoorts high
density of population and other G0 percent of ita area i
mountaans in rature (Das [, 19N, Thia stata has inberesbng
history, during the British period the state boordary exrended
to the plains of present Bangladuesh was a princely =tare ruled
b the deferent kings. Tt after independence of India, [vipura
was merged with the Tndian Unims in Norember 1956 a2 a union
lerrilery and laler became a ull-NMedaed stabe on 2174 [anuacy,
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1972 under the North-East areas, Act passed on 30 December,
1971 (Bhattacharya, 1980).

The state is divided into eight districts, namely North Tripiura
district, Unakoti district, Dhalai district, Khowai district, West
Tripura district, Sepahijala district, Gomati district, and South
Tripura district. At the census of 2011, Tripura had a population
of 3671032 or just below four million persons, comprising 1871867
male and 1799165 female. As per census (2011), in Tripura nearly
73 percent, that is 2712464 of total population live in rural areas.
Occupation of large number of people is agriculture but only one
fourth of total geographical area is net cultivable, thereby leading
to large scale unemployment. In the state there are 19 Scheduled
Tribes (STs) with their own cultural identity, which includes
Reang, Tripuri, Chakma, Jamatia, Mog, Lusai, Kuki, Garo, Uchai,
Chaimal, Khasia, Halam, Bhutia, Orang, Munda, Santal, Lepcha,
Bhil and Noatia. The Scheduled Tribe population of the Tripura
was 9, 93,246 which consist of about 27 percent of total population
of the state (Ray, 2014).

Significance of the Study

Education is an important instrument for development of an
individual as well as community. So, education is not only for
the full development of one’s personality, but also for the
sustained growth of the state as well as nation. It is believed that
School education is foundation of our educational system. A state
as well as a nation should be developed, when education should
be get each and every community of this state or nation in a batter
way. Tripura was a small, but peaceful state with moderate people
of North- East India. The original inhabitations of Tripura is Tribal
communities, they had their own traditional economy and their
own life patterns consisted of food producing and gathering,
cottage industry, animal domestication, etc. But after
independence the Bangladeshi immigrants started migrating into
the Tripura and everything has been snatched from their hands.
After the mass migration, the indigenous Tribal communities
today are the minority in their own land and the migrants have
become a majority. Not only Tripura, the whole North-East region
is affected by the Bangladeshi immigrants (Das, 2016). However,
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central movermment and atate sovernment of Trpura has taken
varions steps for provide education e all children especiz 1y for
tribal conmmumnities in an eFfective wavw. Bt still stodents of ribal
comouunities laced various problems lor adequale educalion.
Education of tribal stuclents has alwavs been a matter a great
cotgeetn and the lack of proper education aleays has roegative
impact on the develupment of the tribal people (Bhattacharjee,
1830 T this comtest it may e think that, whether the studenes
of Tribal commumnities get education in a proper waw or not? What
arer the challerygres faced Toe the atndents of Tribal commmmities?
How we can overcome such issuesT Feep such questions in the
frilecl of rescascher following olfectives 15 to be st toe present
sty

Cibjective of the Study

{1 Torfind omt the challenmes faced T the tribal stadents especially
in Morth amd Thalai districts of Tripura.

{11} To provide some suypzestons for overcoming such challenges.
hMethodology

Susrplitar and Sample Size

Cur this study purposive sampling had been used for the
selection of districts ard schools, Trom the selected district and
sehoel, ramdomnisation had besn nsed for selectinyg Teachers and
studenti for the study, Sample siee is 30 who ane comiprises of 11
teachers and A1 tribal students of both districts.

Methods for Data Cotlection

Observalions, open-ended inlerviews and perzonal
experiences ane used a3 primary sources ol dala.

Secondary data such as different documents, articles, books,
research journals amd publicotions were wsed for obtaining data.
Delimitaticon of the Study

Dz o pancty of time the study is comfAned o only Morth
Tripura smd Dhalai districks of Tripora stake.

Challenges Faced by the Tribal Students of hath the Districts
Medium of Instruction

Tt i7 helieved that effecHve tRaching-learnirg is pogsible
eapecially for the sehool Tesel, §f it ia done through the malher
lomgie ol the sludenta. Bulin Pripura teibal stucents do ot baee
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proper scope to receive education through their mother tongue.
In most of the schools either Bengali or English is used as the
medium of instruction. Some students mentioned that due to the
lack of mother tongue medium schools they admitted in the
school of other languages. As a result they face problems
regarding the proper understanding of the content. Biswas and
Sikdar (2015) stated that “the tribal students are able to read and
write English language, but no one of the selected student can
speak English” (P.35). There are number of unilingual tribal
communities they remained unaffected by the process of
acculturation and still they are unable to properly pick up the
regional language (S. Nath, personal communication, February
15, 2018).
Content of Curriculum

Curriculum content is one of the main levers for enhancing
education quality. The knowledge, attitudes and skills imparted
by learning areas, extra-curricular activities and cross cutting
approaches is a main source of comprehensive and systematic
learning. Content of curriculum simply means totality of what is
to be thought in a school system. There are various criteria for
selecting content of curriculum, like validity, self-sufficiency,
significance, interest, according to mental level of students, utility
etc. A number of tribal students argued that content of curriculum
is vast and it is also not too easy. As a result it is difficult to
coverage whole content in a certain time. So, existing content of
curriculum should be opposed from some criteria like, self
sufficient, according to mental level of students.
Gender Bias

Tribal girls have a lower tendency to enroll school and higher
tendency to drop-out. According to Bagai and Nundy (2009)
“among the tribal community, tribal girls are the most neglected
group, and are least likely to be educated” (p.28). Few parents
are less interested to send their girls child in the school. Because
they belief that girls do not need the same type of education as
boys do and educating girls child is the waste of money. Gender
disparity is an important issue that needs to be addressed via
appropriate program. Inclusive education and gender education
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ran cevelo Phe sensibvite bowards the deprived gender in the
comamnuniby,
Migl'aﬁun
Seasonal migrallon has become a realily in many parls of

th-_ Livclia, caused by selentless deought and environmentil
degradation and it s particuloely conunan W several teibal apeas
{Bagai 4o Mundy, 2009). Some teachers argoned that powe tribal
tamilies are forced to migrate out of their villages for several
momtks every vear, especially for search of work and sometinues
merely to aurvive. Children kend e helpa their parents and
forced to labor at work site, As a result, education of tribal
chilclren becemes a hoge bordle, Plexible curricalum can be
desiymed as per the need of the hocal people and the community
as i owhele.
Arccess

Phusical acoess b achonlsin tribal areas is often diffioa b miven
adverde geographic conditions, remoteness of the tribal village,
gparse popn ladon or migrabmy patterns of mikal. A number of
leachers argued Lhal, some parenl’s do nol willing 1o send (heiz
children to school ard it become ditficult for us to motivate them
tor send their children to schools instesd of sending themn to fhum
fields. Togrally it s also difficult for us to motivabe thern to adopt
alternative lveliboods, TEsome st dents are willing to ooschool,
but thesy vnsble toogo school on negularly, becanse thene 15 1o
praper taad 1o reach school, Even [here iz ne eleciric conneclion,
no Lransporlalion lfacilily, no waler supply, no mobile nelwork
and olher basic requiremnents are also nol available in most of
the habitetions. Some tribal »eople bring water from a long
distanoe and their child ren bl them in this weork (30 Bhowmik,
personal conununication, Felbeuary 15 Z008)
FPoverty

Mt of the students belerus o below of loseer poverts and
poar socio-eronomic backgronnd. As a reslr ahacerts reed m
provide helps to their familv. During the agricultoral seasom less
numae of shudents atkend in tha achools, becanse children are
required b asaiat their family membars in weading, sowing,
plantation and harvesting, aperalions (K I Deboath, pessonal
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communication, February 15, 2018). Some students say that, we
were very poor and my father was a jhum cultivator, our fsmilly
is fully based on only income of my father. Reaching out to
children of jhum cultivators is quite difficult because these
families move from one place to another following jhum cycles.
The motivation of parents for send their children to school is also
low, many family living a half- nomadic life and they are not
attuned to the advantage of education (K, Dey, personal
communication, February 18, 2018).

Suggestions

< Emphasis should be given on quality as well as quantity of
education. Besides it number of Kok-borok medium schools
should be increase.

% In the context of the challenges faced by the tribal students,
such as poverty, migration, medium of instruction etc. need to
be evaluated and taken into consideration.

% Parent’s awareness should be enhancing by the different
activities. The first step is to improve and to increase their
participation in the school management committee as well as
frequently meeting should be encourage by the teachers of schools
with the parents of tribal students.

% Teachers should be tried to identify hidden talents of tribal
students and give some extra guidance for such students.

< Many organization, teacher and government should be made
substantial effort to bring positive changes among the parents
and resolve the problems faced by the scheduled tribes. Area
specific approach is also required to bring positive change among
the parents.

% The practice of traditional agriculture need to be encourage
among the scheduled tribes. The farmer should be given financial
assistance as well as capacity building training to sustain their
expertise and skill.

% Only improvement of literacy may not be sufficient for overall
development of students. Professional and vocational education
using the locally available resources needs to be encouraged.
Collaboration between teachers, government, NGOs and SHGs
need to be strengthened.
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% The hribal atudents workers, those are engaged in jhum
rultivabion or other activities with their parents. The
govvermment shonld provide ecoromic suppart for them, And
e poverrunent should Lake special slep Loy properly inplication
of child labous Laws (5. Bhowmik, persoral conumunication,
Febuary 13, 2014).
% The gevernmuent should be provide (s much as possible) 9T
local teachers in the schools ard as g resalt student can get
opponrhmite o gather oowledge throush their motker bongme
and they can receive content eazily (50 Shina, personal
commuricatior, February 16, 2013),
% Boesideos boars all the responsiailitics of providing education
to the tribal »hndents” state wovernment should motivate parents
tor sending their children to schol.
Conclusion

Fducatiom ia the primary agent whizh can help individual
tr overcoms income barviers and expand the horizon of
community when it comes to making rareer choices, buoild
condidence, personal growlh and a sustained development in
wull-being. [t is the supreme paramueter for o better future of
the tribal population. But after seventy one wear of
independence tribal students eme faced variows challenges for
their education. TTove we tan evercome fqaees related to thedr
eduration, for this purpose both the state and the central
governmenls ave laken various sleps, In 195 Dasarzth NDeb
{wha laler became Lhe chiel minisler of the slale in Lhe year
1993 lormed an organizalion lor mass educalion called Lhe
Jana Siksha Samiti. This samiti has opened muore than 45
prumary schools across the state (Chowdhuey & Chakesborty,
2013). The constitution of Indio has given certain special
cundiderations for the 5Ts. The special provisions were
adopted for the 5Ts Bducstion through amendment of the
constitution in 1931Tand added a spevial clanse b arbicle 15(4).
This clavse empowered the state to make special provigions:
for the educational devalapment of G313 in educational
imatitu Homns (Sahoda, 29, Covernment of India alsa lurched
various schems lar rinal students, like Ciels” and boys” hostel:
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scheme was started in third five year plan for tribal students
with an aim to provide residential facilities. Ashram schools
scheme in Tribal Sub-Plan area, it was started in 1990-1991
with an aim to provide central assistance to the states and the
union territories. Another important scheme is education of
STs girls in low literacy pockets, this scheme lunched in 1993-
94 with an aim to rising the literacy level of tribal girls students.
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Communication Skill and Employability of Tribal
Students of Tripura in PAN India

Dr Swarnali Nath Choudhury

Abstract

Development of a State depends on the ability of its citizen to generate
employment and to get employed. For entrepreneurs as well as for job
seekers, communication skill is the key quality. There are 19 main
categories of tribes in Tripura speaking different languages, but the
majority of them are from Tripuri community speaks kokborok language.
But it is a matter of great concern that kokborok language has no script
of its own and is written either in Bengali or in Roman script. As per
Census 2011 Data, 31.8% of the total State population comprises of
scheduled tribe population. Language is one of the main causes of the
problem in adopting means of livelihood among the tribes of Tripura. It
is apparent that the predominance of language in the small state like
Tripura plays a important role in the field of jobs related to
administration, politics, culture or education. There is only 1.54% of
total Scheduled tribe literates having educational level of graduates and
above, as per Census 2011 Data.

The present paper attempts to highlight the gap in communication
skill among the Scheduled tribe population of the State in availing
comfortable means of livelihood or upgrading standard of living.

The objectives of this study were to (a) identify gaps in the existing
undergraduate-level (b) assess the communicative abilities of students,
(c) Employability of the graduates and (d) suggest some remedial
measures to improve students” language proficiency.

Key Words : Communication skill, employability, literacy rate, tribal
students, script.
Introduction

In Tripura, the influence of Mother tongue is more and

conversation in official language like English is less. Hence
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emnplovabiling of the trilal people aof Tripera in PAN ndia =
diffiemle.

This paper arttempts o explain the problem of
Communicalion skill among Lhe tribes of Trizura, which seems
tor b oo huedle in f_mplu vakility anc hence o thelr quality
Liveliloodd,

Commurication skill of people plavs a very vital role in the
grrivth amd desvelopment of any state. Aceerding to B T hunter,
ethrnographically Tripara stands on a berderland. Tlence a dual
anciehy existd in Tripmra, - Tripur socete i the eaatern hilla and
a Bengali society in the western valley’. Altogether 1% Schednled
tribes are recognised throughout the state, who speak different
lamagres, ut the majority of them speak Eok-Borok lanpnae:.
Aceording to Fanitd Kumar Chateerjes, A |'r:ITIh1]'r'|j._|"lZ" it a oy
aet of words that ave produeced, by means of sounds promomeed
with the: orirars of speech, used ina parboular coommunity, placed
independently or vred in senteces and used for the expreasion
o fhomshe® A,

“Educalion can undock all dooss Lor a progress,” —Swatni
Vivekananda!
“Cummunication is the mother of existencoe.” —ICeerthi Kumar

Fnglish lanpguage proficiency has gained preat sienificanoe
in all the major fields incloding educatior, trade, commenoe,
and emplovment. Bffective conmmmunication has become a
benchmarking sarameler lor enscring growlh and success
in ary lield, 1L iz an inlernational |"-|I'|E|l,.|‘1g-._" lhal provides a
window Lo Lhe world. English is 2eing laughl 25 a langnape
of instruction in schoals ﬂT.d cilleges and, as such, in this era
of communication bechnology, without English, no further
higher edecation or interchange of professional Lnggee e s
pusdible.

Languagre - A Skill

Lanpuage 5 essentally a skill, Knoewing ahont these things
is an intellectual exercise (copnition) and csing or doing then
i1 a akill {acbom). Basicz 1y, language akills are categorized into
fomr segments —liatening, apeaking, reading, and wriling — thal
can be Nuvther calegorized inlo Bwa suhsegments productive/
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active skills (i.e., speech and writing) and receptive/passive
skills (i.e., listening and reading). Alternatively, they can be
subdivided into proper and casual skills, based on their usage,
as shown in Figure 1.

- kills

e

| |
Proper Skills Casual skills

] ]
| | | I

Figure 1. Division of the language sub skills based on usage.

Today, world demands such young generation, who are not
only excellent in their academics but also have certain skills.
Nowadays, a way of survival is gathering knowledge and high
skills are needed to generate market for this knowledge. For this,
we need an educational system that caters to the quality
expectations and produces trained human power in all faculties
and all subjects. The skills of present-day graduates do not match
with the expectations of the employers. It is commonly observed
that even after learning English since primary level in school,
the graduates do not have the confidence of using English for
any official purpose.

We know that education plays a significant role in human life.
According to the census reports of the year 2011, Tripura has a
literacy rate of 87.75%. Tripura has 4,287 schools, including 311
higher secondary schools and 25 English schools. There is a
shortfall of 14,875 teachers. However 75% of any communication
skills comprise of non-verbal communication.
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FPopulatiom of age 15 and alowve
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From the above statement it is clear that that the education
level figure (1.56%) of ‘graduate and above’ for Scheduled tribes
(ST) is much lower than the corresponding figure (5.19%) for
overall population at State level and the same trend follows down
at the district level .

Statement 2 : Work Partcipation Rate among Scheduled Tribe
Youths (15- 24yrs)

State/Districts Wok Participation Rate
Tripura 40.78
West Tripura 35.19
South Tripura 45.38
Dhalai 44.42
North Tripura 41.91

Source: Census of India 2011

Communication is of two types - verbal and non-verbal. There
are cases were a person may have high proficient in English but
are found to have inappropriate non-verbal communication,
which arises unpleasant situation in the workplace and final
grows to spoil the working environment. Effective
communication is a must in this era of globalization. It is a
combination of effective listening, speaking, reading, and writing.
Effective communication enables one to establish and maintain
both personal and professional relations successfully. The poor
communication skills of the educated youth are a matter of serious
concern, as they minimize the employment opportunities.

Figure 2: Role of Communication Skills in different fields
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M ost eraplovera expect five tog aladll=: [a) Hme raanagenient,
b alliby bovwork under pressure, (o) aorvracy and attenton, (d)
oral comnmumication, and (&) multifasking, Hence to meet this
gap belween knowledge and skill of comununication in English
patic ulachy, sclool beachers can play an mpoctant role and henee
the belewe mentioned steps, i followed by the teachers, may help
the students o prow confidenoe in meeting the gap and achieving
HICRHNA.

1. The tzacher sheald be satient b lister oo the stadents.

2. The teacher shonld not provide werds or finish senterces for a
person wha stutters or speaks with difficultv: and should allow
th-:- persten complete his or her thoughts in his e veorels,

The tescher should give students, who are having
comrunication disabilities, the opportunity h:-].Jm'l'i-'.'ith' inalass
disrussions as mvch as possible, even iF exba Hme 1= necessary.
4. TF the coumae requines oral commumnication and the student 1=
urable b communicate orally, the teacher shoule allow
alternmadve wave, such as wrifren commurication and some
sludents mav also wse laplop Lor beller conununical ion with class.
5. IF the teacker did not understond what s being said, he sk
should tell the stodent that he/she could not understand and
allovee the studemt & repreat the commumication.

i, The listerers (oeacher and other students) should be patient,
and encourage the soedents wlho partdipate crally in a class and
thiz will slowly develop sl l-conlidence in them

7. Thelast bul the mosl imparlant suggestion is thal the sludeant =z
should be pgiven wilh the detailed, structured leedback bul
definitely should not mive criticism in relation o their oral
prcsentations.

Conclusion

The conventional English class in schoal may net give the
learmers the profiviency o use lansuage fluently. Thus H'l:-* main
purpose of the language teaching course e, dev glapring <killain
commurication, 15 unfortunately neglected, which s fnally
affer injg tha emplovahility of the tribal seeple of the state. Soeong
English communication skill will definitelr change aur w ork’mg
allitude and improve aur employmert appogunitics, Uiy eesity /

210




Communication Skill and Employability ... India
higher studies/education should focus on developing the key
competencies and skills that lead the younger generation to reach
its goals, not on communication skills. If Higher studies has to
concentrate on communication skills, then the concentration on
the specific key areas/ topics will get diluted and hence affected.
As in the 21st century, communication skills have become an
essential element of ensuring empowerment and employment,
and it cannot be grown in short period of time, so proper attention
should be paid in school to develop it.
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Language Problem is a Drawback to Develop
Indigenous Games of Tripuri Community - An
Analytical Study

Amit Dhar
&
Dr. Prasanta Kumar Das

Abstract

Tribals are 30% of the total population of Tripura. There are nineteen
communities tribal’s, and Tripuri communities are also one of them.
They have their own culture, function, sports etc. But now all of the
tribal culture and sports are in the moment of danger, because of rare
exercise of those. Today the tribal indigenous sports were very much
obsolete. For this study the researcher take interview with many aged
person belonging Tripuri community. Result: All the subjects are very
much agree with the fact that the communication (Language) problem
is one of the most vital reason for the defunct of their indigenous games
and sports. Today the young generation don’t have an idea how to play
their traditional games. At last the study also recommended that, the
government, privet agencies, NGO needs to take initiative to protect
the traditional games of Tripuri Communities.

Key Words : Language, Games, Tripuri Community.
Introduction

Tripura is one of the north eastern states of India and having
nineteen communities. This state comprises of only 0.3% of India’s
total population. The state is comprised with many tribal and
non tribal societies. All of those have their own culture, language
as well as games and sports. Some of those societies are Tripuri,
Halam, Noatia, Lusai, Jamatia and so on. In the 2001 census of
India, the tribal population comprised 30% of Tripura’s
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populabion. The tribal populaton comprises several different
tribes and ethnic proups with diverse languages and culberes.
lhe largest tribal gronp was the Kokborok-speaking mibse of
the Tripuri who had 2 population ol 343548 in 2001
census, repeesenting 16.99% of the stake population and 54.7% of
the scheculod tribe population,

The other major tribes mn crder of decressing population
ware Keane CTR6% of the tribal populatiom), Tamatia (7.2%),
Chakma (0.5%), TTalam (4.8%), Mogr (3.1 %), Munda, Kulid tribes
and Caro Hajongr, Tiengrali 38 the moat sooken language, due o
the predominance of Bengali prople in the state. Kokborok is a
prouninent language amaong the tribes, Several other lnguages
belurggim to Tndo-Turopean and Sino-Tiketan Families arespoken
b the different tribe.

The Tripani {also Tipra or Tipperah) people are the original
inhahitants of the Fingdom of Tripura in Nerth-Fest India and
Bangladesh. The Tripurn peopls thronggh the Boyal family of the
[2ekkarmas muled the Kingdom of [ripora for more than 2,400
yvoars until the kingdom joined Uwe bdian Union in 15,
Objective of the Study

The mann chjective of the study was to analyse the drawback
of communication problem of Tripuri community aver
devalopment of thedr traditional dorts.
hMethnd
Calleclion of IData

Thiz sludy lalally hasad an zurvey and inlerview seith dilferent
aoed person of Tripuri community. The source of Lhe sludy is
primary and collected from South Tripura Dist.

Result and Discussion

The Tripurd community hios its owen troditional sports, which
are called Thwnemuny in the Kokborok, the Tripund lanmoagme.
In recent years these traditional sports ars being pradually
abandened ss more people become attractes boornodsrn pames
and sports, but some of the sports are shll played roday and
preferred n rural Tripura. Smms of these sports are listed below,
# Achugmwt Phan Sohlzimung
# Bumanikalar
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% Dwkhwi Sotonmung
% Phan Sohlaimung
% Kaldong or Kadong
% Longoi Chokmung
% Muphuk Sagwnang
% Musta Seklaio
% Sohlaimmung
Achugwi Phan Sohlaimung

This is a type of wrestling, played between two young men to
test their strength. The players sit on the ground facing each other
and spread their legs. A thin tree or bamboo pole is placed
between them for staking their legs. The two contenders hold
horizontally a piece of bamboo, approximately two and half cubits
in length, which remains high above the ground between them.
When pulling begins, each contender tries to pull the bamboo
towards his own side.

Bumanikotor

Bumanikotor is a type of hide and seek game, played in two
groups. While one group hides, the other tries to find the hidden
group.
Dwkhwi Sotonmung

This is a form of tug of war played between two groups of
boys or men.
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Phan Sahlaimung

In this game, the plavers stand at a specific diatanos from ezch
other, ard a mark is put ir the middle. 1he playvers place the
ends ol a bamboe pole urder Wheir righl avmpils, and each
pirticiprant grasps the pole ficindy with both hands. Both the
players then try ta crose over the mark betweon them by pushing
each other back.
Kaldong or Kadong

A small foot step 15 Hed on bwo pieces of bamboo aboat beo
teet above groumd lesrel. The »lever walle om Hia foot step. Players
compete over things like the ablllh te yun faster or remain on
the kaldomg longer withaot falling from it

Longoi Chokmung

This is a sweinging g playod by Teipoel childeen. Twa long
ropes orsirong vines ave Lied 1o the branchol a wee, and a wooden
platlarm iz lied o Lhe lower end Lo make a seal, Taking lums (ke
children swing while alhers push Fim or her, They also sing while
awinging,.
Muphuk Sagwning

This game is plaved to best the steength of @ young man. A
child clings b the chest of o man whose waist 15 ted with ore
cnid uf o rope. Another man holds the other end of e tooe and
stonds behind the fivst moan. As the gume begins, the man with
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the child on his chest ties to move forward while the other who
stands back tries to pull his opponent back.
Musta Seklaio

This game is played between two young men to test the
strength of each player’s grip. A cylindrical section is cut from a
bamboo trunk. One person holds the trunk firmly down on the
ground. The other grips the trunk just above the first person’s
hands and tries to snatch it by rotating it.
Sohlaimmung

The Tripuri word sohlaimung literally means wrestling. This
is a type of free-hand wrestling with specific rules. Generally
one of the senior spectators becomes the referee.

Findings

At the end of the study it is very clear that the indigenous
games of the Tripuri community’s are some sort of ‘Black and
White” part of modern games. But unfortunately those games
are not much more existing in our modern world. It’s due to
their communication problem or the unavailability of expert
of those games. At the time of interview, many peoples of
Tripuri communities were agreed with that, the modern
generation of Tribal youth are not willing to continue with
their indigenous games. Today major part of Tripura is covered
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by Themmali paople and most of them canrotb underseand or
apeak the Tripmilanguage. o itis very much tomgh o convinee
the kargali part also to combmirg the indigsnons sporks of
Lthe Tribal.
Conclusion

Keeplng i mind other eelated foactor like wnavailability of
expert, modern culture ety we cannot denied that the
comrunication problem or the language problermn is alsog serions
ke proint for unewpressed or undeveloped  the indigemons spor b
of Tripmard comamnmmi Hes.
Recommendation
1. Mloge tocus by the stabe poet. as weell as contral oosverniment
towards promoetion of Tripen commmraty's indigenous wames.
2. There are lots of funding agencivs work for upholding
tradidiomal mames such as TNTS0O), b bo catch their attermbon.
A For betterment need torvecord or video gre ph the whole method
o beschnique of those games from the experts.

Reference

1o B Kar {2003), “The anthropology of Morth-Cost [ndio-
ATaxtboulk”™ Title of the topic Trilel Soo Orgmisation, ISBN &1
290 2335 6, (Published by Crient Tongmaen Private Ted: Mew
Dwlhi], pp. 219-241.

2, Milra, M. {2016), Mapting o Sporis Vel aporg Dripes of Tripoers,
Agarlala, I'ripura. I'ribel Research Inzlilule of 'ripura,

3 Carture OF Triparmie, (necdl ). Retrivved 0409, 24015, from Wilkipedia:
https:/ fenwilipediaorgSwiki/ Cultuee of Tripura

21



\204

A Comparative Study of Advantages and
Disadvantages of Regional and Universal
Languages

Arijit Chakraborty

Abstract

Language is very essential part of human life without the language
nobody can express his or her emotion. So this is the vital issue of
any society. But in India, this language problems are very
complicated. Because India is not a country of single languages. India
also be like a sub-continent. So many verity in here. Languages are
also be divided in too many sub-languages. But a large number of
languages are comes from the origin of Sanskrit. Sanskrit is the most
ancient language. So many valuable books was written by Sanskrit.
Like- Ramayana, Mahabharata, Vadus, Upanishads, Srimad
Bhagabat, Gita etc.

But after the independence, India was started to think about the
language integration. And constructed the first higher education
commission headed by the Sarvapalli Radha Krishnan at since 1948.
This commission was well known as a Radha Krishnan Commission.
This commission was try to solve the problems of languages and other
educational matter. But was that time, they faced so many important
question for the construct a common order on the matter of language.
But challenges was that, firstly Sanskrit is become a old language,
nobody can want to that type of languages. Second language is that
Hindi, this second language is mostly used in North part of India,
people of South India is not agree to use this language. And another
languages are mostly used in regional area. So vital question is that
which language will be adopt. Finally the commission was decided to
use the English as the official language in India. I case of English,
this languages have some advantages and also some disadvantages.
Some national activists was showing their disagreeness to use this
languages. But advantage of this languages is that, after the long rule
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itf Britialt Gnrersoreeat Froptish longuages ave already esfabiialed as a
iffeinl tnngunage. S eafoblislonsnt of Fuagiish langnage is so snsier
tlotii phher (engnoges, Bed s langweges wnas rompleteds waed By e
erile class, Lavge peiber of populaiicon be wasd ticl poliier losgioe s
@ denide lgages, ey cea ' B condferkille o dne Enghak, Dy s
Py Maze solte eplimahione af e shvmgins ol werkmess af tie
lmpnenes 1 the India tervidorny.

Key Words @ hamgueoyes, Sorcaeili Rodho Krishaan, Thvher
Ldwcarinon comogasion, Brirsh Roele, Challenges, Advanteges and
disadrantages, Mdian bervitory, Comerinent, Mother S ebe.

Introduction

Tanguages is o vital isaue n the society. Tanguoage iy just ore
of the medium to show people’s emetions. Tn Tndia there is no
official language, there is omly comastimtiom langmage which 1=
Hindi. Main reason is there ate many regions and relijions in
India and everyone follow their omar. That is why svery state is
having different firsr larenage like in Funjab, Punjabi s firse
language and second language s Hindi, similar case is lor (ke
most of stabes, India hos 23 seeeet languages (many more there
avtually) that are offivially accephed by Indiar constitotaon sysbem
and vach Tengrape depict it ovwen colbore, and historical facts,
All Tndiams have similar kinds of attitude thomgh they speak
different languages. Tanguages shovld be learnt based on one’s
owen inlerezl and necessily, In lacl, many Indians know Iwo
languages 2t least- nol beranse, lhey were larced. Indians asrepl
23 Indian languages [menlioned Lwo |.E'|t‘|E,LIﬂ."'I'_“=i alzo included)
and Lmglish Eur c:fﬁmal purpose, without prejudice.
Methodology

The study is Dased on secondary datie Socomdary duta were
cullected from the books and varioos records, journals,
miazaanes, internet, e-books, nevos sazere, prestiiora publicans
alstr due eare talen to collect all the referemre o the parlenlar nf
st

Thizcollected data #reused in the analvtcz | approach to solve
thaae problenis and alse vaed some hiatorical approaches Lo gel
anme previous experiences on parlicular topics,
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Some Statistical Data

The People’s Linguistic Survey of India, a privately owned
research institution in India, has recorded over 66 different scripts
and more than 780 languages which are used for in-group
communication by 5,633 Indian communities in India during its
nationwide survey, which the organisation claims to be the
biggest linguistic survey in India.

India is the land of diversity. We have so many Languages,
Ethnicities, Religion, Castes, etc. From centuries, People co-
exist here peacefully. We have so many languages but only 22
are included in the 8th schedule of the constitution. These are
Hindi, Bengali, Telgu, Tamil, Marathi, Gujrati, Odia, Kashmiri,
Dogri, Malyali, Meitei (Manipuri), Sanskrit, Nepali, Konkani,
Kannada, Sindhi, Maithali, Assamese, Santhali, Punjabi, Bodo,
and Urdu.

Hindi is spoken by over 40% of the population, so it is the
official language of India along with English. Also Hindi is
understood by over 70% people of India and many are bilungual
in Hindi & their mother tongue in almost all states of India except
Southern States of Karnataka, Tamil nadu, Kerala & to some
extent in Telangana & Andhra also (Except Hyderabad where
people speak Hyderabadi Hindi) .In Tamil Nadu, there is most
resistance to Hindi due to State politics of Dravidianism and
recently we saw such things in Karnataka also which also inspired
by Politics. Demand of state Flag is another example of that which
is due to politics.

Some Discussion about the origin of Indian Languages and
Language Families

Ethno-linguistically, the languages of South Asia, echoing the
complex history and geography of the region, form a complex
patchwork of language families, language phyla and isolates. The
languages of India belong to several language families, the most
important of which are:

Language Family

Assamese Indo-Aryan
Bengali (Bangla) Indo-Aryan
Bodo Sino-Tibetan
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Do Tdo-Arvan
tanjarat mdn-Arvan
Hindi Indo-Arvan
kanraca Dravidian
Baashunin Indo-Arvan
ILonkani Inclo-sAry aun
Maithili Indo-Arvar
Malayalarm Dravidian
Meited Sine-Tiketan
Marathi Tndo-Arvar
Mepali do-Arvar
Odia o= A
Tunpabi Tndo-Arvan
SamEkrit Tndie-Arvan
Lantali Austroasiabic
Sirdhi Trdes-Aaean
Tamil Thawvidian
Teluma ravidian
Lrdu ndo-Arvan

Larguages spuken in India belong to several langeape families,
the: mapor ones being the Tndo-Aryan languages spoken by /3%
of Inddians and the Dravidian Tanguages spoken by 25% of Tndians.
Orther 10% languages belomg to the Austreasiatic, Sino-Tiketam,
lai-Kadai, and a lew other minor language lamilies and isolales,
India [FH0] has |he world"s second highesl number ol langrages,
aller Fapua Mew Guinea (5349
Administrative Stands vn Languages Selection

At the bogineing stages of feee Tndin, policy mokers foood so
many problems and paradoxes on 0 many angle. Prior to
Independence, in Bratish India, Bnglish svas the sole lenmuage
used fur admanistrative purposes as well as For higher education
purpeses. [n 1946, the ssue of national langmages was a hitrerly
contested subjuct in the proceedings of the Constitoent Assembly
of Tndiz, apacifically what skould be the language in which the
Comst bution of Tndia ia written and the langoage spoken during
the proceedingz of Parliament and thus desereving of the epithet
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“national”. Members belonging to the northern parts of India
insisted that the Constitution be drafted in Hindi with the
unofficial translation in English. This was not agreed to by the
drafting Committee on the grounds that English was much better
to craft the nuanced prose on constitutional subjects. The efforts
to make Hindi the pre-eminent language were bitterly resisted
by the members from those parts of India where Hindi was not
spoken natively. Eventually, a compromise was reached with
Hindi in Devanagari script to be the official language of the union
but for “fifteen years from the commencement of the Constitution,
the English Language shall continue to be used for all the official
purposes of the Union for which it was being used immediately
before such commencement”.

Article 343 (1) of the Constitution of India states “The Official
Language of the Union government shall be Hindi in Devanagari
script”. Unless Parliament decided otherwise, the use of English
for official purposes was to cease 15 years after the constitution
came into effect, i.e. on 26 January 1965.

Some Issues about to Establish a Single Official Languages

As the date for change over approached, however, there was
much alarm in the non-Hindi speaking areas of India, especially
in Kerala, Maharashtra, Tamil Nadu, Punjab, West Bengal,
Karnataka, Puducherry and Andhra Pradesh. Accordingly,
Jawaharlal Nehru ensured the enactment of the Official
Languages Act, 1963, which provided that English “may” still be
used with Hindi for official purposes, even after 1965. The
wording of the text proved In the event, as 1965 approached,
India’s new Prime Minister Lal Bahadur Shastri prepared to make
Hindi paramount with effect from 26 January 1965. This led to
widespread agitation, riots, self-immolations and suicides in
Tamil Nadu. The split of Congress politicians from the South from
their party stance, the resignation of two Union ministers from
the South and the increasing threat to the country’s unity forced
Prime Minister Shastri to concede.

As a result, the proposal was dropped and the Act itself was
amended in 1967 to provide that the use of English would not be
ended until a resolution to that effect was passed by the legislature
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if every state that hed not adopted Hindi as its officiz] Tanguaagme,
and by each house of the Tndian Parliament.

liritish colomial legacy has resnlted in Bnelish being a larsazee
lor governmenl, busivess and educalion. English, along wilh
Hirwdl, 15 one of te bevo languages pecoitted in the Constitubion
of Lnlia for business in Paelioment, Despive the tact that Hinedi
has official Government patromage snd servaes a4 o lingos franca
erver large parts of India, there was comsiderable opposition to
the: vae af TTirdi in the soutlem states of hdia, and Tnglish has
emerired aa a defacto-lingua-franca over much of hdia. Unbl the
Twenty-first Amendment of the Constitution of India in 1947,
the country recognisecd 13 official rogional lnnguages. The Eighth
Svhedule and the Seventy-Tirst Amendment prowvaded for the
inulasion of Sindhi, Konkani, Veitei and Mesali, therehy
increasing the tmmber of official regional larguages of India
15, The: Righth Schedule of the Constitution of Tndia, as of 1
Diecemyber HI0F, lists 22 Tangmapes, which are jgiven in the table
belony topmether with the speaking populadon and the mesions
where hey are wsed.

DHiscussion

Cne of the essential ingredients of a nation is the existence of
a vommmom language. Such o language 15 2oth vseful and
comvemient medivm for emchange of thouehts as well as g ogreat
unifying force The Hes of a common bomgoe are very close and
alrong,

Il iz often obeerved 1hat Indiz iz a Babel of lengues wilhoul
any nalionzl language. The abservalion is lar [rom ree. Iodia is
a large covnty-almost a cortinert-peopled with several races and
colmmunities, having theie own native tongues.

Muewvertheless, she had, oven in the post some conunon
langzuage, binding fogether the defferent sectioms of its people. Tn
the hoary past, Sanskeit played its role and svhasgquently Prekorit
teok its place to a certain extent. For the puorpnses of
admirastration and all other official work, Englich became ke
most impertant lanmage all over the counry, Cneofthe principal
mieans to strengthen inmer and deeper ity of Idia is o evalve
goeedily a ralional languags lor Lhe enlire countrsy. Theacvocabes
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of Hindi, which is widely spoken arid un-derstood in a very large
area of the country, contend that the English language owes its
dominant position to the fact that it had been imposed by the
British colonial rulers.

The highly educated and professionally qualified people like
Doctors and Engineers, contends that the evils of the foreign rule
not with standing English language has given birth to the idea of
Indian nationalism and helped the nationalistic sentiments to
grow and achieve freedom of the country.

They argue that English has been the vehicle of higher
education, technology, and scientific research and that any
attempt to dislodge it will result in a breakdown of our
educational system and take the country backwards in all aspects
of modern life.

The various regional languages which are equally fully
developed and holds way in their respective regions, should be
recognized as national languages in their respective areas and
that there is no need either for Hindi or for English. All the Indian
languages should enjoy an equal status.

A careful appraisal of the role played by English is essential
for a full comprehension of the task. For more than two hundred
years, English has remained the official language of the country
at both, the Provincial and the Central level.

Thus, it is not possible for any State to run its administration
exclusively in the regional language unless all its higher officers
are university trained men in regional language, which is not
possible in the present context. So long as the regional language
concerned has not been made the medium of instruction in the
university and a sufficient number of graduates and post graduates
have not become available for manning the higher administrative
services, it is not possible to run the State Government exclusively
in regional language. The higher services will continue to think,
formulate policies and conduct discussions at high level only in
English, though for the sake of formality, conclusions and orders
may be jotted down in the regional language.

The position is all the more complicated in respect of technical
services. It will not be possible for the doctors and engineers to
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tunction in the regione] larguages a0 long as mediom of
instruction in these collejzzs comtinuss o ba Fnglish. The regional
languages will progress in their gwn right, Hindi will beoome
e s2oken language ol the whole cownlry, courlesy Lhe [ndian
cinema, and English will vontinue to hald it way as the de-facto
official Luyrape of the country whethor s ncluded Dnthe Eighth
Schedule or nut. Therefore, we should 2oldly end honestly accept
the hard fact of war natiomal life that Toglish has comse e stay
and it cammot be thrown away mervely or senbmental rounds.
Laluban

India have faced so many preblems from the integration.
Longuage is vory inportant boels o integeabe the nation, without
silving this problems nation faced so many aptations and
demonstrations on varions secter, political, social, o Thoral et
Sarvapalli Radha Wrishnan Commission was drafted some
important 1otes o about thia language. This commissior was
formed at 1HE-1949 but ir present scenario those
recommendations and arguments are delighted by academians,

Thev have develed much anxious Lhoughl 1o Lthe problem of
the medium of instriction in the universibies snd insbtobes of
highaer studies. Mo other problem has caused preaber controw ersy
armung pdueatiomists and evoked moere comtradickorys view from
tIr witnesaed. Besidas, the question is so o wrapped up in
sentiment that it is diffoult to comsider it ina calm anc dete ched
manner, kar many years Lhe cioerent ol nalional opinion has
Moweed wilh increa -_t.i'ng lorce im the divection of Lhe replacemen
ol English bv an Indizn language. Mational pride legitimately
telt hurt at the 1dea of an alien language oceupying a dorminabing
pusition in the ficld of mational culture, Thos as the fational
steamede gathered force the cosire for the adoption of un Indian
language as the means of inter-provircial intercourse, of
admirstration end of higher education mained ir atrengtl and
volume, Maturally on the attzinment of independence the ardent
amueng ity expected an immediate felfilment of their desive, and
thesw Feel somewhat sinprised and hurt when it is peinted out
that the: queston ia a aomplicated ome and does nol admil ol an
gasv and immediale aoliion.
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Uses of Federal Language- Language whose main features we
have discussed in the preceding paragraphs by whatever name
it is called, should be adopted as the state language of the Indian
Federation. It should be the official language of the Indian
legislature, of the Federal judiciary, and of Indian diplomacy. It
will be an advantage if this language is used in the Provincial
High Courts along with the Regional or Provincial language or
languages. We hope that it will be the language of interprovincial
intercourse, of all societies and institutions of all India character,
and of business and commerce.

English-Now it is true that the English language has been one of
the potent factors in the development of unity in the country. In
fact, the concept of nationality and the sentiment of nationalism
are largely the gift of the English language and literature to India.
This debt alone is so considerable and the fear that in the absence
of the binding force of English, reversion, to old differences and
divisions is so great, that many advocate the retention of English
as an instrument for the continuance, and fostering of the unity
which it has helped to create. But in addition English has supplied
us with the key to the fundamental ideas of modern civilization,
to modern science and philosophy and, what is even more
important, for all practical purposes English will continue to be
our principal means of maintaining contact with the outside
world. Besides, English is an international language and if
catastrophic events do not alter the present posture of world
forces it will soon be the world language.

Alternatives-In ancient India, scholars wandered from place to
place, from one centre of learning to another, despite the many
physical difficulties of communications. Language offered no
difficulty as Sanskrit was the lingua franca for the world of
learning, even as Latin was in the middle ages in Europe. It would
be tragic, if in these days when means of travel are so much easier
we increase the difficulties by raising linguistic barriers. Never
was inter-provincial understanding so urgently necessary as it is
today and nothing can further this better than an exchange of
ideas among the highly educated. Owing to the shortcomings of
Hindi its undeveloped character and its provenance, some people,
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aree dombtfal whether such a rale should be assimied bt and
therefors they put forware alternsHves ot Some advocate the
comtinuance of English as the State language of India and as the
language ol higher educalion, Clhers draw allention o e claims
of Sanskrit,

Federad Language as the Second Languape- Federal Laneguape
in all schools at the Secondary stagge, and the teaching should
b comtinued st the university. This will ensure o general
knowledge of the Tederal langoage of use for all practical needs.
Imadditiom, for those who desire to attain greater mastery over
the Federal langnage facilities should be provided for intensive
study. Ir the Hindi speaking regions b will oo ar advantage if
students are reguired to learn enother Indian languages. This s
propaved not merely to compensate for the effores of studenes
i other regions, ot also bo secore the eligibility of woungg men
itf this region o serve in other regioma and by provide an
adequate supply of thoss Hindi s2eaking persons who can
mediate between the provinees,

Hindi the only Allernatlve-There is no other allernalive Dol 1o
chuoose a lanpuage spolken India, to gibe it the states of State
lanpuape, and to develeg it fur the chosen task. Tor reasons which
hawva bewn stated abowve the lanmuame spoker and understood by
momiz tham 120 millivms of owr countremem, the midland tongoe,
the: 2asic Khari Boli dialect, designated TTindi or TTindustanid, has
o lfil this destiny. Whan Hindi assimilales lerma in posular
usage and adopls arienlific and 1arhnical lerms which are used
imternationally it will growe richer and luller Lhan il is Loday and
will not be distinguishable from ITindustani. Tt is such a
development that we eivisoge for Hindi, iF it s to becoane the
Federal languape.

Limibed Use of Lindi-In the cronmstances, while nabonal needs
compel the recognition of THndi {Thndustandy as ndia’s bederal
languagge, it i diffionlt o assipn o it the role plaved by Frglish.
What, then, shall be the lanpguapme policy for all India? The bederal
largmage will e uaed for all Federal activities-culmrval, educafional
and administrative. The regiomal Tanguages will accupy & similar
position in Lhe provinces amd urils of the Federation, But i ocder
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to enable every region and unit of India to take its proper share in
the Federal activities, and to promote inter-provincial
understanding and solidarity, educated India has to make up its
mind to be bilingual, and pupils at the higher secondary and
university stages will have to know three languages. Every boy
and girl must obviously know the regional language, at the same
time he should be acquainted with the Federal language, and
should acquire the ability to read books in English.

Place of Regional Languages.-Higher education is the door
through which some of the educated youth will pass into Federal
services, and federal politics. But much the greater proportion
will remain in the provinces. Both from the point of view of
education and of general welfare of a democratic community it
is essential that their study should be through the instrumentality
of their regional language. Education in the regional language
win not only be necessary for their provincial activities, it will
enable them to enrich their literature and to develop their culture.
Educated naturally in the regional language, they ought to
achieve higher standards of learning and of thought, and should
be able to give a powerful stimulus to research and extension of
the boundaries’ of knowledge. Equipped with the requisite
knowledge of the Federal language, the provincial students will
have no difficulty in joining institutes of an all-India character,
and the provincial scholars in undertaking to teach them.
Moral of the Studies

In Tripura also there is no recognition of KOKBOROK
language of the indigenous Tribal peoples of Tripura. In
Jharkhand also, Language of the Tribals is not given so much
importance. Hindi is understood by many people but it should
not be forced on anyone. India is a democratic nation so there
should not be any language Imposition on anyone. If people
themselves want to learn Hindi then it is ok.

There should be no forceful imposition of language on the
community which does not speak that language. Also each and
every language of India needs to be recognized such as an
important language. The difference between a dialect & languages
should be understood by all. Thus, Language Problem can be
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anlved. Indiaia a aovereimn connmbre and Tndians are a free people.
[ et people choose what ever languages they want toleam or stady.
lhe |hree langmage fmrmalz haan'tworkes and has little chance
ol working. The besl oplion s lor Lhe governumnent avd Lhe people
to Inberinct with each other nthe mediv of stabe lang nage along
with Enplish.
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A Study on Educational Status of the Tribal
Students at Secondary Stage in Tripura

Dr. Swapna Biswas
&
Swapan Kumar Das

Abstract

Tripura is a small hilly state. Literacy rate of Tripura is 87.75%
as per census report 2011. The literacy rate of tribal community is
79.05%. Tribal & nontribal both communities live together in this
state. There are nineteen sub tribes among tribal population are
available in Tripura. Education is one of the essential requirement for
man making & nation building. Multilingual skill development is
the most important component for the tribal students. Researchers
will try to present on the study about the educational status of tribal
students at secondary level in Tripura . The present paper is the
mostly based on secondary data from various research
studies,journals,census report, different books on tribal communities.
Key Words : Tribal, population, Tripura, education, students,
issues.

Introduction

Tripura, one of the north-eastern states of India, was
originally inhabited by different tribes like Tripuri,
Jamatia,Reang,Halametc, ruled by tribal kings from mid-15"
century. After independence, the king joined the Indian Union
in 1949 and the administrative power was transferred from
the Advisory Council in 1957.After that it become a Union
Territory and in 1972 it got Statehood. A large influx of Bengali
refugees after the creation of Bangladesh created a sharp
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change in the cemopraphic compros Hom of the state. Tn such a
gituation, except acme amall towns, there were no Formal
schools to ecucate the prablem as there weve 19 species of fribe
ol cillerenl dialecls bul no indigenous scriplibhds lorced Lhe
king to adopt Bengali as the ofticial language

Farmal schouol coucation areived sompasatively late in
Tripura. The first secondary school was established in 1890
Fefore independence, there were affiliated to the University
itf Caleutta. Tven after independent achocls were afflictad to
the: Weat Dengral Tieard of Secondary Fducaton., Schools
aunthorities faced lot of problems related to examination and
cvialuation of papers because air was anly practical means of
communication with West Bengal. The School Tduacation
Threctorate, formed in 19353 with a skeletal staff, could not
tunction properly. The establishment of a separate Board in
1956 salved most of theae problems. To meet its social
cthligatiomrs, the Govenyment of Tripura took the initiabive of
opening schools under it divect control and that 33 why mosr
ol the school ol this stale are gevernmenl schools, The elhnic
tension between the tribal and Benpali population hampuered
the spread of education in the last sart of 805 and beginning
o A0 A

Mann of sehowls particularly most of those in roral areas-
have been established in recent tmes after Tripuara become a
Slale,'These are lacing severe shorlage of phvsical infrasiroc|ure
and experienced teachers. Fducation has grown in lerms of
quanlily has lagged behind. Few stucenls in their achieve high
soores. There is steel a still strong wender bias booth in teacher
appuintment and stodent corelment and o disparity in the
distribution of physical os well as Baman ceseerces bebvween
rural éne urban school schools. This reflected in the performance
of the rural students in their terminal exarminations. The present
study attempts both to desoribe these tends and to aralyaes
thear impact on students” performance.
CYbjective of the Study
1. To stidy fhe socio- ecomommic statoa of tribal community in
Iripiara, '
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2.To find out the educational status of tribal students at
secondary level in Tripura.
Methodology

This study intended to examine the problems and challenges
in education of under

Privileged community with special reference to “Schedule
Tribes (STs) of Tripura”. The data

Has been collected and furnished from the Census of India
2011, State Council of Educational

Research and Training, Department of school Education
Tripura, Tripura Board of Secondary

Education, Directorate of Higher education, Govt. of Tripura,
India and other related research

Papers, books and published work.
Scheduled Tribes

In India the term “tribe” is not properly defined and is used
as administrative Groupings. The British, until March 31, 1937
categorized them as backward classes. It was under the
Government of India Act, 1935 that they were first scheduled
as tribes, a practice That was retained in independent India
(Chau be 1999). Tribal refers to groups of people who Define
themselves by a kinship to an early pedigree before they identify
with the nation. Anthropologists termed tribe as consisting of a
singular cultural unit, having shared traits such as language
and the absence of a hierarchical political structure. There is no
definition for the tribal in the Constitution of India. According
to Clause (25) of Article 366 of the Constitution, “Scheduled
Tribes” means such tribes or tribal communities or parts of or
Groups within such tribes or tribal communities as are deemed
under Article 342 to be Scheduled Tribes for the purposes of
this Constitution (Chandra 2011). The term “Scheduled Tribes”
refers to specific indigenous peoples whose status is
acknowledged to some degree by national legislation. Tribal
communities do have similarities, though broad generic ones.
They are known to dwell in compact areas, follow a community
way of living, in harmony with nature, and have a uniqueness
of culture, distinctive customs, traditions and beliefs which are
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aimple, direct and non-acquisitive by nabire. Some of these
broadly similar Characteristics have been veed as criteria for the
last few decades toidentify and declare a particnlar commmunity
aza Scheduled Tribe, Mindsty of Tribal Allairs described ST using
the criteria such as primitive traits, distinetive culture,
gropcaplizal solatlon, shyness of contact and baclosarcoess, But
v dll these broad criteria ane not applica 2le to Scheduled Tribes
today., Some of the terms wsed (eg. primitive traits,
backwardness) ere also, it todavs combext, sejorative and reed
bes e meprlaced with berms that ame not derogratory.

The criteria followed or specification of a community as a
Schoduled Tribe arce: {il Indications of primitive traiks; [ii)
distinetive culture; (i) geographical solation; (1v) shyness of
comtact with the community at latee amd {v] backwardness.
T lowever, the term *tribe’ has been defined by various thinkers
and writers in different ways, Two or three definitioms are cited
here for a clear understanding of the term “tribe’ of "frilal’.
Mujumdar, (19610 & Schednled Itike refers to “a collection
ol Lamilies or groups ol lamilies, bearing a common name,
mumbers thot ovcupy the samoe termitory, speak the samo
languape and observe certain taboos regarding marriage,
profession or peompation and have developed as owell g
anspased Ayvstam of reciprocity and mutnally of obligations™,
Mishra {2002) : Defines Schedulec tikes a6 people who {i)
claim Lthemselves as indigenous ta ke soil; (i) general lyr inhabil
farest and hilly regions;: (1ii) largely pursie a subzistence level
economy;: (iv) have greal repard [or raditional religious and
cultural sractices; [(v) believe incommmon ancestry end (vi) kasve
strong group tics. Gillian and Galan [1969): " A tribe is a group
of local communitics which lives i commoen area, speaks o
common dialect and follews a common Culhore™.

Tribes of Tripura

Tripura a hilly State i the Mortheastern region of Tndia i=
the homeland of different trizes. Altogerher here are
T9inatesn] trbes in the State. The Bhird-smal lest state in the
Coambry covers 100491 aquare kilometar {1051 aq mi] and is
bordered bt Hangladesh 1o the Sarth, south and weest | angd
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the Indian states of Assam and Mizoram to the east, In 2011
the state had 3,671,032 residents, constituting 0.3% of the
country’s population. Indigenous Communities, known in
India as scheduled tribes, form about 30 per cent of Tripura’s
population. In Tripura there are 19 groups of tribal
communities, out of them Kokborok is the mother tongue of 8
(eight) tribal groups. These tribes are Tripura, Jamatia, Noatia,
Reang, Kalai, Rupini, Uchoi and Murasing. All these tribes
belong to the Bodo groups of tribes and Mongolia origin. As
per 2011 census the average literacy rate of the stare is 87.22%
among the tribal is 56.50%. The average female literacy rate of
the state os 64.90% and among the tribal women is 44.60%.
The Kokborok speaking Tripuri people are the major group
among 19 tribes and many sub tribes. The Bengali people form
the ethno-linguistic majority in Tripura. The measurement is
based on the available census data for 19 recognized STs from
1991 to 2001.

Sl | Name of |Population (Census Years) Percentage
No| theTribes among Total
Tribes (2001)
1971 |1981 | 1991 | 2001
1 | Tripuri/
Tripura |250545|330872| 461531 543848 |54.74%
2 [Reang 64722 84003 | 111606| 165103 [16.60%
3 |Jamatia (34119244501 | 60824 | 74949 (7.54%
4 | Noatia 10297 |7182 | 4158 | 6655 [0.67%
5 | Uchoi 1061 |1306 |1637 |2103 [0.21%
6 | Kuki 7775 15501 | 10268 | 11674 |1.18%
7 |Halam 19076 28969 | 36499 | 47245 |4.76%
8 |Lusai 3672 |3734 | 4910 |4777 [0.48%
9 |Bhutia 3 22 47 29 Negligible
10 [Lepcha |14 106 111 105 0.01%
11 |Khasia  [491 457 358 630 0.06%
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12 | Chakma | 28662 | 34707 [ 9ali | 64203 JA047%
13 | Mog VRITE [THZE [ A2 | 20585 A6
14 | Came Jhol WA eI T80 [1,73%
15 | Muncla |37 [Fue3 | 11547 | L241e [L25%
16 ) Santhal 2223 13720 | 2936 | 3121 |052%
17 | Orany 328|527 | eFEL | e223 [0ed%
15 | Rill 14 B3R 1754 | 2538 [0.24%
14 | ¢ haimal | H 2 2 (LIF25.

350503 | 583770 B3A191| 939205

Mature and Scope of the Tribal Develupment

Tribal in India. geographically and culturally, are af widely
dafferent stages of sixaal a4 well as eoomomne development and
thedr problems differ from ares to aren within their isen groupes.
Any bribal lives vob smly for himself alone, but 2lao e 15 an
integral part of the cormmunity twhich ha belomga. The identty
ol inleresl helween he indmidirals and he COmmunily iz real,
bearing profowndly on lribalatilodes. Il makes Lor e emergence
of essentiolly homaon qualitics like, fellew fecling and social
awareness. Brecanse of these veasons, the British adophed the
pulicy of tmolation and tried to kiip the tribals away from the
maimstream of Tndwan lite, The Scheduled Thstrict Aot of 1874
had kept most of thess areas administratively ssparate, 'The same
g lualionwas allowed Lo conlinueunder the Coverniment of India
Act ol T4 ard 1935, Bince sociely is dynamic in nalure and il's
incvilable wilh no exceplion o lripara communilys oo, 'The
impacts of plobalication and modernization also observed
arnongst Teipora comininity. Table £6 show Fow for changse
bruneht in the life stvle of Tripura’s community, the maximum
change has been observad in the Fouse comstruction srith ¥4
prercent folloveed by prachioe of felklurze weith 62 percent of total
hunscholds, Advancement of medernization in ancial nerms the
change bypos are apprehend, 138 howscholds hasckarged i their
ancial custom with 32 percent follewing change in rimals of 7
howsehalds with 18 percent and cullure deess willhy 2 percenlt
[ollorwring, laad hahil change wilh 1 percent of botal howsehelols,
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Development of Education in Tripura

In ancient Tripura, there is no practical education
infrastructural facility. Before 1931 A.D. no better educational
condition was present in Tripura. Only for educating the boys,
the first school name Uma anta Academy was opened in the state
in 1891. The first girls school named Maharani
TulsibatiBalikaVidyalaya, was established in 1894. On 1st April
1979 the Department of Education trifurcated into 3 (three)
Directorates viz. Directorate of Higher Education, Directorate of
School Education & Directorate of Social Welfare & Social
Education. By the last part of 1989 the Directorate of Higher
Education was again splited and another Directorate namely
Directorate of Youth Affairs & Sports was created. Since then the
Department of Education (Higher) is entrusted with the task of
providing opportunities to the students of the state for pursuing
higher studies in the field of general and technical education.
Tripura made substantial progress in the expansion of literacy
and schooling in the 1990s. In 2001, the literacy rate of persons
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above the age of & vears was 3% in Tripura 63500 India and
&3 % i the North Rast

Im Iripura expenditore on general education acconnbed for
nearly hall Uye lotal expendilure on social seclos, o 20012403,
expendituce on ecucation Constituted 7% of QS0 In 2003,
percapita exponcliture on Ceneral education vas Bs, 1,412/~ in
Tripura which was more than twice the average for the 14 muost
populina Stabes (Ba. 3387 oer wopita expenditume on education
increased steadily bebween 1990-84 and 2002-00 (Sourre:
Fromomia Rewview of Tripura 2(00-11)

In the areas of higher education the enrolment in class-V1
increasad from 67459 10 2R to 54053 tn 200K Xomber of
snoesatl students ot olass {1042 Tevel increased from 585 in
200 b0 190 im 207 2. Toraringe T998-99 toda] enrolmert of studenes
in Cieneral? Degree Colleges (OTC) was 16806, which increassd
by abeat 200000 im 2025,

Socio-Cultural Status of ‘Tribal Community in ‘Tripora

Im India and can be found mainky in the starea of |harkhand,
Bihar, Wesl Bengal, Madhya Fradesh, Assam, Tripuraand Chizsa,
In [ndiz, 3 millivn people belong to the indigenous communitic:
krwwn as Adivasi's e tribal. Accordings fo the 2001 census, India
has BN of trizal sopulation and . 1'.|nut T14.8% of Cuparat’s total
population 15 tribal, The Tripura oaomstitotes mome than half of
the total 5T pesulation of the 1i."|.'-|:Fi|' Bengal (2704 per cent).
According Lo Crxlord Diclionary, “A vibe isa group ol people in

a primilive or barbarons 5|;:g-:- ol cevelapmenl acknowledging
lJ'u: aulhority ol a chiel and usually regarding themselves as
having & common ancestor. Social change refer to change of
sucicty and change of social relationship through social proooss
which maode by the system of webl Tt bs includues r-;_|_'j|.1n:ll_'.-1]
activitivs and du-r_]u::-L..l the new relabonship by sodety in
different parts uf the countries. Tt may be defined in otherwavs
suvial chanpe isexplamed to various aspects of srcial phenommena,
suvial syrtern, custom, tradition, secial interacton, common habirs
and organizabomal setip. According to el and Aldridae,
“Sorial Change means that large numbera of fopulalion are
engaging in aclivilies thal differ From those which they or thei
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immediate forefathers engaged in some time before”. According
to M.D. Jenson, “Social change may be defined as modification
in ways of doing and thinking of people. According to Jones,
“Social change is defined variations in or modifications of any
aspect of social system, processes, social patterns, social
interaction or social organization”.
Secondary Education

Education in Tripura has developed at a very fast pace since
its formation on 21st January 1972. The beautiful small state of
Tripura offers immense opportunities for students from within
and outside the region. As per the census of 2001, literacy rate of
Tripura is 73.66%. The Government of the state has taken a
number of steps to develop the educational set up of the region.
A free and compulsory education policy was introduced by the
government that caters free education to the students who fall in
the age group of 6 to 14 years of age. The education system of
Tripura can be divided into four stages, they are the primary stage,
which comprises of Classes I-V, the middle stage consisting of
Classes VI-VIII and the secondary stage comprising of Classes
IX-X. Classes XI and XII are the higher secondary stage of
education. Tripura education department was established with
the aim of enhancing the academic scenario of the state. It looks
after the education system at various levels in Tripura. Later, the
department of education was further divided into three sections
namely Education (school), Social welfare and Social Education
Department and Education (higher). The state government is
making every effort for spreading education even to the grass
root level. The compulsory and fre e education scheme launched
by the government provides education to the students within six
to fourteen years of age. Schooling system in Tripura is divided
into four stages namely primary stage, middle stage, secondary
stage and higher secondary stage. Different Kinds of Schools in
Tripura Various government as well as private schools operates
in the state of Tripura. One can also come across various religious
institutions functioning here in this small state of India. The
schools in Tripura are either affiliated to the Tripura Board of
Secondary Education or Central Board of Secondary Education
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{CESF) Bome of the schonls ave alao affiliated b flhe Conned for
The Tndian School Certificate Fxaminations (CTSCF).

Analysis of 12ata

Profile ol schedule ibe of students al secondary level in Tripora
Buoard of Secondary Boucation-2014 Surunaey of disteict wise

recults frerulor] Table-1
District appeard Passed % of passed
[DFalai 2ni 2 17594 a4
{inmat A2 2R FRA2
Ehaoweat BT 171 2hF3
North 3437 254 RN
Sepalijala 50121 3335 af.44
Simth 4324 2906 R147
Urakut 2750 15594 27 AR
West 2 27 F1Y2

Sogerre STripara Bowed of Seconsdary Fducadion resiedl-2M174.
Crender wise statistica of results of MadhyamikBExamiraton-
2N45 1 {Kem:lar)

Table: 2
Cender [Appeard 17 2 3 Total | %o of
Divisivn| Division] Division passed| pass
Male  [4770% A R7 2108 2368 | 490
Ternale [41154 A 214 1221 1RO | 452
tokal  [ARYY IEX =M At 4174 | 4729

Semerce ST ripera Bowerd of Secomdary Delweativeg Risvelt- 2074

From Lthe above lable 517 gender wise slatisticz of Madhyamika
Examinalion resull 20014, we [ind thepercenlage ol male slucert's
154963 and that of female 154452, Tlere the male passed
percentage 15 higher than female with 311 % Comparativel vl
number of T7division cardidate of booth male and female b=
009%and 1.72% respectively. Subsegquently the percentage of
students in 2™division ofboth male and femals ia 600 Sand 72%
respectively. The overall percentage of Tatdivigimais
omlyl.62% The peroentage of mark for 1% civision is dllhans only
1.62 s above &0% the vest 98.38%ia below the mentioned
benchmark of the state education board . The percentlags of pass
ig alanbelowhlsercenlageie, Onby A7, 20%
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Profile of schedule tribe students at secondary level Tripura
Board of Secondary Education-2015 summary of district wise
results.

Table -3
District Appeard Passed % of pass
Dhalai 3779 1847 48.88
Gomati 3933 3020 76.79
Khowai 2950 1727 58.54
North 3527 2161 61.27
Sephahijala 5255 3450 65.65
South 4667 3683 78.92
Unakoti 3248 1902 58.56
West 8242 5851 70.99

Source ;Tripura Board of Secondary Education Result -2015
Gender Wise statistics of ST students Madhyamikaresult
2015(Regular)

Table-4
Gender|Appeard| 1¢ 2nd 3 Total | % of
Division| Division| Division|passed| pass
Male (3220 300 429 1685 2414 | 74.97
Female (3144 249 469 1494 2212 | 70.36
total  [6364 549 898 3179 4626 | 72.69

Source :Tripura Board of Secondary Education result-2015.

From the above table ST students Madhyamika result analysis
male students are better achievement than female students
i.e.4.63%. number of 1% Divission. is more than 51 than female.
2 Divission. is greater than female students tha male students
i.e.40.But other side 3*'Divission. Male students are scored better
than female students i.e.191.

If we have analyzed the secondary data comparatively in
respect of 2014 and 2015, we find that academic achievement of
male students are increased 25.34% and female students 25.84%.
this is a good indicator for ST secondary level students. 1°* and
2nd result is also increased.

Problems of Tribal Students in Tripura
1. Linguistic communication barriers, transportation problem.
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2) horineamomic and auperstabona brievs in therorval and remate
aress.

3) Crisis of quality tained teachers and lack librarvies, boience
equipment’s, labaralories,

4) Lack of qualite MDM programume, Lack of MO0 Dindng Hall,
51 Lack of insudficient sitting aesngements, olecteitication, and
guality drinking water &5 per medical normes.

i) Lack of motivation of teackers about enrriculom and teaching
methodelogy.

Conclusion

Cducation is vne of the primary agent’s transfonmation
forward development. Education s e impostacst avenoe Do
upprading the cconomic and social condition of the students,
The male arud fermale map in literacy and educatonal attainment
armung the schedule tribes  ssiynificantly_eduaatiom esesntially
its elementany term, is comsidered of almoesr imporrant o the mrikal
students because  its crucial for total development of of rrikal
commumitiead and particalarly help fill o boild up confidence
arnengs the bines to deal with cutsidera. lon equal lerms. This iz
mainly due lothe high incidence ol illiteracy and veey low level
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of education among the tribal people . hence the educational
schedule tribes is and the role of government in the direction
are highly essential it is well known that the educational
background of tribes is very discouraging as compared to the
rest of the population. So, education is an important avenue
for upgrading the economic and social conditions of schedule
tribes in Tripura. So nether is an e3rgent need for various govt.
intervention. Planers, policy makers , to address this problems
and allocate more fund in the central state budgets for tribal
education.

Suggestion for Inprovement of Quality Education of Secondary
Level Tribal Students in Tripura

1)To established residential schools inafrastructure.

2 Governmental English medium school develop and quality
trained teachers appointment.

3) Junior basic level teacher should be graduate level with trained.
4) Teacher ratio should be increased in the tribal areas as per
govt norms.

5) District level, IS level monitoring should be increased.

6) Socio economic problem solve trough the governmental help.
7) computer education in essential for technical skill
development’
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Contemporary Issues and Challenges of Tribal
Education in Tripura: A Sociological Analysis

Thomas Malsom

Abstract

Education is a systematic process through which a child or an
adult acquires knowledge, experience, skill and sound attitude. It
makes an individual civilized, refined, cultured and educated.
Education in the broadest sense of the term is meant to aid the human
being in his/her pursuit of wholeness. Education is a three
dimensional process: as John Dewey has rightly remarked, “All
education proceed by participation of the individual in the social
consciousness of the race.” Through which the society will determine
the aims, contents and methods of teachings. In this way the process
of education consists of three poles - the teacher, the child and the
society. Therefore, the role of education is countless for a perfect
society and man which is a necessary for every society and nation to
bring holistic happiness and prosperity to its individuals. But
unfortunately current education system is doing more harm than
good to individuals. Hence, in this study main focus will be on in
the light of current education system that how particularly Schedule
Tribes students are pursuing education in order to bring perfectness
in their life. Special attention will be paid on the students who are
from slum or village areas that how education is providing knowledge
to them or to make them socialized in the society. The study also
endeavours to analyse the pedagogy used by the teachers in the form
of strategy, evaluation, assessment and so on for enhancing
unsuccessful students to socialized, civilized, cultured and educated.
The Study resulted that their medium of instruction into language
and communication problem among tribal students.

Key Words : Education, Schedule Tribe, Education system,
Pedagogy
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Introduction

Jovhm Stuart Wil remartked that - “all that we onrselves doand
all that others do for us ta the end of bringing us closer o the
perfeclion of ow nature”, [n thiz deliniion included elements
e quube clispasivhe ared that one canoot combine uncer a single
Leading witheut confusion, The indluence of things on men is
very different. in their provess and effects, that comes from men
themmselvis and the influence of pesr onopeers differs from that
adults exercise an vonth. To Kart - “the end of educabion is o
dewelop, in each individual, all the perfection of which he 1=
camable”. Here, in both definifion the “perfection’ is being vsed
which is the harmoniouos developrment nall the homan tacultics
that 1=t carry out be the highest poirt that can be reached all the
capabilities that arein human being, torealive them as completely
ax possible, without interfering with ome arother. TTerce, this
“harmomious development’ is indeed necessary and desiralile.
Therefora, in the words of Fmile Durkheim [I‘hﬁ - “Fducation
ig the influence exercized by adulr generations an those that are
nol vel ready Lor social lile. [1s object is 1o avouse and Lo develop
int the child o cortair number of physical, intellectual snd moral
states which are demanded of him by both the political society
as i owhole and the special milien for which he s seefioally
disitined.”  Therefore, the role of education is countless for a
petfect society and man, which education prepares head thin the
children, the ezzential candilians af ils very evislence, || iz
neressary lor every sociely and nation 1o bring holiztic happiness
and prosperily o ilE indivicuals.
Juhn Dhewey defines education reconstrocks ard remodels oor
caperienoes beirds socially desirable way, BEducation belps in
indlivid ool adjustioent: o man is a social Deieg. T e s oot able o
d.L:|]1J'-.-t himself in different aspects of life F'n-.. persomaliby can’t
remain balanced. Throwgh the madivm of education helearns o
adjust himself with the frienuds, class fellows, parents, r=labons,
neighbours and teachers ete. Bducation i3 coneerned with the
development of all farulHes of the child. Tt performes the fine Hons
itf the physical, mertal, agathetic, moral, economic, spiritual
develapment of the individual o thal the liv iduwal may gob i
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of his animal instincts by sublimating the same so that he becomes
a civilized person.

Education is a three dimensional process: John Dewey has
rightly remarked, “All educations proceeds by participation of
the individual in the social consciousness of the race.” Thus it is
the society which will determine the aims, contents and methods
of teachings. In this way the process of education consists of 3
poles - the teacher, the child and the society. Therefore, the role
of education is countless for a perfect society and man. It is
necessary for every society and nation to bring holistic happiness
and prosperity to its individuals. In this study main focus will be
on current education that how can one is pursuing education in
order to bring perfectness in his life. Special attention will be
paid on the students who are from slum or village areas that how
education is providing knowledge to them or to make them
socialized in the society.

But unfortunately in the light of current education system,
students or childrens are not being proper socialized for the
society or for the harmonious development in society; especially
the Tribal children who are from rural or village areas. Tripura is
a land filled with many diverse tribes and sub-tribes situated in the
North-Eastern region of India. There are total 19 major tribal groups,
in which each tribes has divided into many other sub-tribes. Of 19
various major tribes and sub-tribes are scattered in different
districts; especially in rural areas who have stepped forward to
be educated but tribal children or students unable to bring
perfection in their life in pursuing primary and secondary
education. Although state government has initiated many
schemes and opportunities to upgrade educational status but still
there lies several issues and challenges especially for the tribal
people.

Hence, the present study endeavours to focus on some major
issues and challenges related to the primary and secondary
education of tribal students in Tripura. In this study main focus
will also be that in light of current education system how students
are pursuing primary and secondary education in order to bring
perfectness or harmonious development in their life. Special
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atbem Hom will be paid o the s demn bwebo ame From slum or wille ge
arezs that how education is providing kmowledge to them or 0
make them socialized in the society,

Methodology and Materials of the Study

[ this study main tocus have been pand to primary and
secanclary el ucation i Hhe Lizht of current education svston
especially, toSchedule Tribes students prrsuing education ‘which
tailed to bring perfectness in their Dife. Special atentdon will be
paid om the shadents srhoare from sham or village ateas that oo
education i= prowicing knowledoe o them or to make e
socialized in the socieby, Thus, this shudy endeavours to analyse
the pedagory wsed by the teachers e the tarm of steategy,
evaluation, assessment and so oon for enhancnyg unsoooessfol
students tor socialtaed, avilived, coltored and educated with the
tollowdngg objectives : -

# To Hind omt hivw the atndents arve pursuing their eduacation?
Their Performanse, issues and challenges in the clasaroom,
especial ly m nikal stdents fromomaral or village areas?

# To lind owl the pedagogy and evalualion prosess used by ikhe
teachuers to bring holistic and perfechon in tribal students?

% To examine why especially tribal stuodents unable to bring
perfectiom in primary and secomdary edocatiom ard Faled to go
for higher studies? whether they are satisfied with ourrent
eduration system or mot, their cpinion?

The mathada oy followed in the preparation of Lhis eludy iz
empirical and analvilical, Allemplis also made Lo make the work
objective s¢ (ar as possible. Primary sounces used in Lhis paper
are contemporary literature, public and private records,
Licwrge phical works and aotobiograplics, personal lettess and
diarices, new s papoes, jowenals, >eriodicals, che. Secondary sources
such as published books, joumals and perindicala, newspapers,
ete., ame alio used in this work.

Fellowings are the schools in which shdy was comducted: -
1. Kamalachara [Tigh school, Kamalachara, Ambassa, [Thalai
Tripura(Govt. Sohonl)

2. Gaint Amold higher secondary School, Lalchuri, Ambassa,
[Xhalai Uripura{Pel, Schaal)
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3. Satyaram C.P.R. Higher Secondary School, Shikaribari,
Upanagar, Dhalai Tripura.(Govt. School)

4. Nailapha S.B School, Nailapha,Ambassa, Dhalai Tripura(Govt.
School).

5. Shumchungram School, kamalacharra, Ambassa, Dhalai
Tripura(Pvt. School)

6. Segunpara S.B School, Kamalacharra, Ambassa, Dhalai Tripura
(Govt. Tripura)

The present study is been conducted in Dhalai districts of
Tripura. For selecting sample random sampling has being taken
into consideration.

Functions of Education in Tripura

Tripura, princely state ruled by total 184 kings, has made a
wonderful journey, since the independence of India. Since it is
princely state even royal kings tried to expand educational
facilities throughout the state especially for inhabitants of tribal
people in the land and it had also successfully resulted into
education development and some are still undergoing process
which effective efforts are made to maintain a quality of
education. Many educational facilities and institutions are
established of different levels of education in different districts.
In fact the state has proudly place its name in the top of the
country’s literacy list. However, majority of people still remained
detached from such opportunities, especially in tribal education
setting. Tribal children, who are from rural areas still failed to
bring harmonious development among them or in society
pursuing in contemporary education system i.e. despite of being
provided quality of education in the state by the Government,
there still lies many issues and challenges faced by tribal people
in their daily basis. Therefore, the study has revealed major issues
and challenges in tribal education in pursuing their primary and
secondary education in the light of current education system;
especially Tribal students who failed to bring perfectness in their
life.

In the study found, Teachers blame only on education system,
which is the main cause for failed harmonious development in
tribal students, but no efforts have been contributed by the
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teachers, in feot “they does notb even care to evaluate the
exdrninabnn paper, rather thew just published the results’ - as
stated are of respondents af school headmistress, 'This is the real
gilualon in rural schools where no leacher pul a Litlle oflorl 1o
ke child ren leaen ok educate, and when the thne of Guestioning
comes, they would tather Blame on education svstem or on
parents, stating lack of parents” goidance.

Trom the functiomal perspective, Taleott Tarsons, asocioloegrst
wha have done effective stody on elementary education in
Armerican Society, viewed primary and secondary sehonl class
a3 a yocial svstem and its relaticr: o its strucrure and primary
functions in the socicky s an agency of socialization and
allowatiom. To Parsoms, schood olass have o be treatad as an amemey
of wewdalimation e it is an agenay throngh which imdividoal
persomalities are trained to be motvadomally and bevhnically
adequats b ﬂ't*pt“r'fmm'm ae of adult valea in which teachers has
tor play a major role or skep in socialization process. Tut, inatody
foand, reachers only blamirg on education systern sach as 554
{Sharva Shikasha Abliyan Le, "All Pass System” [rom class 1o
cless Boor 9, in which they can do nothing for stucerts as they
hava to work as the instroction are given bo them for the sale of
their jul. Therefore, proper tesching does not take placs in
primary education especially in Govt. schools which ame sitated
in ¥illage areas, which due o somebmes over homework or not
underslanding class-room learning, slucerts lind themselves as
aliemales which laler resulled inla no inlerest in learning and
slop soing Lo school. Because, sludents know nothing what he or
she 15 stucying. some students, parbicnlarly from roral students
stucly ing in governunent scluaols, still con'teven read the scripture
o the teatbook or write doew . As mentioned corlive awst bachers
Blame on the 954 system and primary edurabion system. Babno
effurts are wetended by the teachers rather Blame on education
sy,

I Lsvvever, one can alsoe arbonlate that, schoal class is nor ke
anle such aganoy; the family, peer grops, churches etc all play
important part. I fackin the sty fmmd 1eachers also blame on
parents Lhal cue 1o lack of parenta” guidance childeen is waable
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to bring perfectness in their life. I will agree to that school class is
not only such agency however most importantly in the period
extending from entry into first grade until entry into the labor
force or marriage, the school class may be regarded as the focal
socializing agency. Because, most of tribal parents are involved
in agriculture and other household skilled works. Hence,
motivation and encouragement from the part of the parents in
pursuance of education of their children is lacking. Therefore,
school class has to take major step as focal socializing agency.

Itis a universal truth that family is a collectively within which
the basic status-structure is ascribed in terms of biological
position, that is by generation, sex and age. There are inevitably
differences of performance relative to these and they are rewarded
and punished in ways that contribute to differential character
formation. But these differences are not given the sanction of
institutionalized social status. Thus, schooling becomes the first
socializing agency in the child’s experience which
institutionalizes a differentiation of status on non-biological bases.
Moreover, this is not an ascribed but an achieved status; it is the
status which is earned by differential performance of the tasks
set by the teacher, who is acting as an agent of the community’s
school system (Robert R.Bell and Holger R.Stub; 1975).

Therefore, Talcott Parsons regarded school class as a ‘Primary
Agency’ by which the said different components of commitments
and capacities are generated. On the other hand it is from the
point of view of the society, an agency of manpower’s allocation.
Here, socialization function may be summed up as the
development in individuals of the commitments and capacities
which are essential pre-requisites of their future role performance
(Robert R.Bell and Holger R.Stub; 1975).

Here, socialization function may be summed up as the
development in individuals of the commitments and capacities
which are essential pre-requisites of their future role performance.
Commitments may be broken down in turn into two components:
Commitment to the implementation of the bread values of society
and Commitments to the performance of a specific type of role
within the structure of society. Capacities can also be broken
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dovwm into bwo componments: - Beinge competence or the qkill o
perform the fsks involved W the individuals roles and Teing
role-responsibility or the capadty e live up to other people’s
expeclalions ¢l the inter-personal behaviour appropriate 1o tese
poles (obert B Bell and Holger 15tuby 1975).

Education Suffering Erom Marcation Sickness

A Dredre {19707 said, Rducation suffer from nerratiom sickness,
well pes ity troe, ir my fieldwenk Teried foask one or teeasimple
question wrcheck whether the smodents can answer or not related
ter their subjects but T Rond nene of my queston can be arswered
by students except other one or bwo guestion. Only bwo or three
Students made a gooc intorction; hoveewer with others students
I aomldn't muke a proper interaction due to communication
problem. Beinge astudentof class & or 9 conldn’t undarstand their
medinm of instmiction, i.e. probably Bengali or Tnglish, T bried
buith the langruames tomake a good interacdms with I:h atudemts
in order to knowe Fowe they are puraning theirv ecucs ton or
ko led e, how they find ahour coming o schaal, and rheir
prablem laced in scheol. Especially allention or the inleraction
was made with the candidates of class » ir my stucics. But, since
resulted that the languape problem [ couldnt make any further
interaction.

Pt Tribal studenits comnmmonly suffered from the problerm of
commmunicato with others. Therefore, commmunication is another
challenging majorissue far iribal sludenls pursuing primany and
secondary ecucalion, Due locommunication problem ormedium
ol instructior, sludents cannel even read or wrile properly.
Therefore, it resulbed that the present day curmicalum cen havdly
sukisiv the neods and demardds of tribal stodents. Therefore,
childrens” den't find theie study interesting and pleasant wlich
resulted inte failed harmonous development within children.
Tribnl students of all levels generally find this one as a qerioms
challenge that resulted sy alieration among stdenbs in porsaing
their primary educatior.

Ax Freime 1970 had given the concept of kanking of education,
where emly the teachers keep on depositing whether il is relesan)
o Lheir subject or nol, sludents kess on pocelving without any
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proper knowledge, whatever the lesson or homework are given
to the students, they keep on repeating again and again and vomit
on exam paper whatever they have memorized. The same concept
of banking of education is being proceeded in rural tribal areas,
teacher keep on only lecturing without checking whether the
children understand to not. Since such lecture are delivering to
students, some students, especially from village or slum area
assumes school is a boring place, thus, they gave up the schools,
start labour work or end up their life by joining in some industries
or companies out of their state.

Role of Elementary Teacher in Society

Major step in socialization, beyond that in the family, takes
place in the elementary school, so it seems reasonable to expect
that the teacher’s figure should be characterized by a combination
of similarities to and differences from parental’s figures. The
teacher is then an adult characterized by the generalized
superiority, which a parent also has, of an adult status relative
to children, however, this is not ascriptively related to their pupils
, but performing a role becomes an occupational role. However,
in the recipients of teacher services are tightly bound in solidarity
to each other.

Furthermore, comparing to a parents teachers responsibility
to them is much more universalistic, this being reinforced, as we
saw, by the size of the class; it is also much more oriented to
performance rather than to solicitude for the emotional needs of
the children. Teacher is not entitled to suppress the distinct
between high and low achievers, just because not being able to
be include among the high groups would be too hard on low
grades children (Robert R.Bell and Holger R.Stub; 1975). But in
my study found as described earlier that teachers blame only on
education system but no proper teaching or guidance is been
provided to children, which is the major problem in tribal primary
education.

Therefore, there is a need for provision of quality teacher; here
quality depends on its all functions and activities, like teaching -
learning and other academic programmes, staff recruitment and
engagement in jobs. Now, keeping in view to tribal education
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and thair harmonion s development, move comcentrabion is nesded
tor engape tribala as teachers. The teacher skouldn't omly Tave
aufficient knowsled ge in a subject matter, but also muast Fave (e
ellective communication skills 1o interact wilh students lor proper
harmerions developrment among trikbal childeen.

Eole of the State in Education

Since vducation s an essentially a sociz] fonetion, the state cannut
b indifferemt tor it Therefre, mentioming about the duties and
the: rigghits af the state weith vespect to education isimportant here.
Hevweever, themight af the fFamily are oppoaed to them. The child,

it is uftn_n said, belongs first te Fis parents which becerme theix
dircet responsibility, o5 parents undesstand their children’s
intel lectual and moral development. Tdueation is then conoeved
as an essentally private and domestic affair (Durkheim, 1936,

When an individual assumes this way, natvrally enirdividual
redure to 4 mirinmm the interventiom of the stzks in the matter.
In which tme assumes that tha atate sheuld be limited boossrving
az an anxiliary o, and as a substitute for families which is e
mosl relevant W my Ledings, Lhal leachers blaning Lor sludenls
tuiled in harmoniows developmenrt is becanse of lack of parent
guidance. That s to sav, most of roral tribal students cannuet
compreherd with their education coe e improper goadanoe from
parents that resulted into major challenging isaes among tribal
childrem. Tt this & gemerally a misconmcepton about parents’
guridance,

I1iz jusl when leachers are unable 1o discharge their duliez or
jusl Lo make thelr Lask as easy as possizle, leacher blame on
parents by plecing at their disposal schools to which they can, if
thew weish they con provide cffective cducation or help children
in Formenious development. Therefore, fur effoctive education
and for harmomious development, it must be kept strictly within
some limits and forbidden any regative acbon Cesimed o
impress a pven orgntation on the mind of e ponflh

But mostly state’s role remein hardly so negative, Now, ifere
tries b estaklizh effective education which has a collective
tumctiom b all and iF ik objective s toadopl II1E--::I'iI{I o [he sacial
milieu in which child is destined (o live i, ol It is impossible
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that society should be uninterested in such a procedure. It is,
then up to the state to remind the teacher constantly of the new
innovative ideas, the sentiments that must be impressed upon
child to adjust him to the social milieu in which he must live in
later.

But according to Durkheim, if it were not always there to
guarantee that pedagogical influence to be exercised in a social
way, the latter would necessarily be put to the service of private
beliefs and the whole nation would be divided and would break
down into an incoherent multitude of little fragments in conflict
with one another (Durkheim;1956).

Therefore, role of the state is important with respect to
education. It must attaches some value to the existence of society
- and put some assurance what must means to be education
among the citizens, a sufficient community of ideas and of
sentiments, without which any society is impossible; and in order
to make it that way, it is also necessary that education not be
completely abandoned to the arbitrariness of private individuals.
Conclusion and Recommendation

It is very sad for me to say that unfortunate tribal students
pursuing primary and secondary education what will be their
future in that education they are pursuing in this system. It is not
that state government had not done anything; In fact State
government has already been working to overcome the situation
by means of settling so many provisions. For instance: - SSA and
RMSA schemes. But there are many more that needed to be
incorporated in this current education system, especially in
Government schools which are situated in rural or village areas,
in order to bring the perfectness in tribal children’s life. Such as:
- Co-Curricular activities. In Tripura, from primary stage of
education to higher secondary education, and to some extent to
college level, art and craft, music, dance, drama and physical
education activities are nearly absent. By incorporating co-
curricular in school curriculum, like dance, drama, music, art and
craft related to tribal life and culture, tribal children have the
capabilities to develop their latent/hidden potentialities. Here
in primary and secondary education, full responsibilities lies on
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teactkera, thus teachera ahoule be more aympathetic, caring,
mnhbiased, supportive and sincere towards tribal people. Their
role ghould be a friend, philasopher and guide; the srate or
authorilies also mwsl remind leachers constanlly aboul Lheir
duties, Thus, when econenue stability and colberal pursuits of
tribal people are eorpoeate] and balapeed in the education
system, perhaps then tribaol children shall bring perfectness in
their Tife and o for higher edveeation. Bat Tastly, *YTS comment
eduration is doing more harm than good o ncividoals as well
as to the aociety.
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Interference of Study in Games and Sports among
the Tribal Students of Tripura : A Field Study
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&
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Abstract

Background: The effect of participating in games and sports of tribal
peoples on academic performance is theoretically ambiguous.
Participation may reduce the time available for studying and learning.
Aims: The main purpose of this study is to observe weather participation
in games and sports Interfere study among the tribal players of Tripura.
Setting and Design: A total number of one hundred (100) state and
national level tribal players of different age group were taken. Random
sampling technique was used for the subject’s selection.

Methods: The current study was performed on participation in games
and sports Interfere study among the tribal players. Data for the study
was assessed on the scoring by five point likert scale.

Statistical Analysis Used: Percentile method was used for comparing
the data on participating games and sports interferes study among tribal
people.

Results: It can be observed from the above table that 32% strongly
agreed and 58 % of players agreed that sports and games interferes their
study. 2% of the respondents remained non-committal. 7% and 1%
strongly disagreed and disagreed respectively in connection to this
statement.

Conclusions: The present study concludes that the players of different
sports disciplines have sports attitude and dream, but 32% Tribal
Players strongly agreed and 58% Tribal people agreed that
participating in games and sports interferes study among the Tribal
Players. Others 2% are uncommitted, 7% are strongly disagreed and
1% disagreed.

Key Words : Participating in Games and Sports Interfere Study and
Tribal Players.

259



Tribal Educalion In Search of Guaklily

Introduction

India, it is the nadon with the highest comcentration of
“ircigenons peoples” in the world, Uhev are identified as
“Adivaziz’, with e population of .43 crores {8.2%] of the Lowal
population of countey according to 2001 They Live inabout 15%
of the cowntry's arcas, Though the torm "Schedaled Tribes” (STe)
is mot eotermanous with the term " Adivesss'. Schedeled Tribes is
an administrative term nsed for porpodes of “admindstering
certain apecific comst tublonal privileges, protecdon ane henef b
tor specific aectiors of seoplea conaidered historically
disacvantaged and "backward’,

The term "Trike’ 15 a Lotin weord whick imeans a oroup of
persons or a class of people descended from a common sneestor
and living vnder a leader or chief “Trike” penerally means a
division o a mroup. Therefore, a Trike may be defined as a social
divi=ien of a gromp of people, especially of a preliterate people. Tt
ii alan defined in terma of commer descent, tervitory, culhore
and rype of Hving. A TTibe is an ethnic or anceafral division of an
ancient cullure, This we may slale generally, thal a Tribe is anw
division uf an ethnic or ancestral division of any sndent culture.
This type of tribe can be found wherever the ancient, pecple lived
in the waorld, The term “Tribe? in the semse of division was also
usind by the ancient Romane,

Tribe i a termn used oo descrbe certain human social groups.
Some schelars dizlike the lerm becanze il lacks a precise meaning
and has been applied 1o many widely dilferent groups. In
addition, many of Lhe peoples called Lribes consider Lthe lerm
offensive or inscearate.

The effoct of participatieg i gomes and sposts of teibal peoples
on academic performance 15 theoretically amlaguows.
Marticepation mavy reduce the time available for stodyvings and
learming,. Conversely, it has 2een avgued that eports parbicipation
inereases students” motivation and teaches rsannsork and self-
discizline, resulting in posifive scademic spillovers, Siodies have,
in fact, ghown that sports persoms receive betfer grades, have
higher educaticmal and ocoupatiomal aspiraliona, spend mare lime
doing homework, and have a mare positive attibude toveaeds
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academic performance rather than participation in sports than
non-athletes tribal peoples. However, these associations may
simply be a reflection of unobservable correlated with both sports
participation and the outcome under study as opposed to causal
in nature.

However, much of the empirical work in this area has treated
sports participation as exogenously determined. Many empirical
strategy risks confusing the effect of participation in games and
sports with unobservable. The relationship between sports
participation and grades are usually much smaller in magnitude
or are of the opposite sign. This pattern of results suggests that
the positive association between sports participation and
academic performance can, in large part, be explained by
individual-level unmeasured heterogeneity as opposed to
academic spillovers.

Methods for distinguishing between the effects of
unobservable and sports participation, of course, exist. The
relationship among participation in sports and educational
attainment are opposed to a contemporaneous measure of
academic performance such as grades among the tribal peoples.
They found that the effect of sports participation varied according
to the gender (and the race/ethnicity) of the tribal peoples and
concluded that male tribal peoples went on to receive more years
of education than non-athletes tribal people. Many of the previous
empirical studies examining the effect of sports participation on
grades and other contemporaneous measures of academic
performance failed to adequately control of sports participation
of tribal people.

Objective of the Study

Objective of the study is to observe weather participation in
games and sports Interfere study among the tribal players.
Significance of the Study
I. The study will help the people of Tripura to know how sports
and games impact study.

II. The study will help the different tribal players to realizing
their present status of sports performance and academic
performance.
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M. The stedy wedll halp the fribal players i anderatand the
powitive and negativa interferss of games and spors om acac enic
performance,
1Y, The study will help all the plavers Lo undersiand Lhe
passionate behavios towaeds academic and sporcts perormance,
Methodology
Selection of Smbjects

T the purpaese of the study, a total nomber of one handred
{0 state and natiomal level tribal plavers of different spores
diaciplines wene selected. These parbcpants were selected by
taking the conzent of them and their coaches to participate in
this stucly. The entire subjects were selected from the Morth-
TCastern atate of Tripura omly. Tribal players balomging g Cifferent
apre-catermories were selected from different sports disciplines.
Sampling Technique of the Study

For nnderstanding the varions features of the stodwy, the
parposive sampling technique was emploved in drawing the
samples and selected samiples were meated as the subjects of the
gludy.
Rescarch Towol

In order tu justify the cbjectives of the study, research tools
were prepand with five it likert scale have “hesm m:np]w,c .
Whether von agree e disegree with vach staterment by ticking
{71 where applicable vsing the followirg code: Strongly agree
{0%), Agree (1M}, Uncerlain {03), Disagres (U2} and =trongly
disagres (071,
Collection of Data

The questionnairve vwis admanistrated i their respective sports
centers. Tiest, the istrections woere given b all the subjects by
the sescarcher that “read cach stotcment and then tick (") g
approprate numzer. There 6 mo right or wrong answer, does
not spend too muck fime onany one statement, but choose the
appropriate number that describes your feslings™.
Statistical Analveis of Data

A statisbral analvsis was used o adcresa the purposs of this
atdy. The data collected thromgh questhonnaire were compuled
ard dala were analvzad by percenlile method
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Analysis of Data and Results of the Study
Analysis of Data

The statistical analysis of data of players of different sports
using has been presented in this chapter. The data related to the
participating in sports and games interferes study of tribal players
have been examined by percentile method.
Findings

Findings of the study on participating in sports and games
interferes study of tribal players have been presented below and
data related to this have been presented in the tables - 1.

Table-1
Participating in Games and Sports Interferes Study among
Tribal Players

Contents Weightage| Frequency | Percentage (%)
Strongly Agree 05 32 32

Agree 04 58 58

Uncertain 03 02 02

Disagree 02 07 07

Strongly Disagree | 01 01 01

Total: 100 100

Source: Field survey

It can be observed from the above table that 32% strongly
agreed and 58% of players agreed that sports and games interferes
their study. 2% of the respondents remained non-committal. 7%
and 1% strongly disagreed and disagreed respectively in
connection to this statement.
Discussion of Findings

Based on findings, the present study concludes that the players
of different sports disciplines have sports attitude and dream,
but 32% Tribal Players strongly agreed and 58% Tribal people
agreed that participating in games and sports interferes study
among the Tribal Players. Others 2% are uncommitted, 7% are
strongly disagreed and 1% are disagreed. The above study shows
that some of the percentage of tribal players are still in doubt
and some of them agreed that games and sports doesn’t interferes
in academic performance.

263



Tribal Educalion In Search of Guaklily

References

1. Barronr T M, Faving BT, &Waddell G E [ZED, “The ellecls ol tigh
sohcal alhlelie paetisipatioa eneducation and laher markel culoomes”,
Lhus Bevivw of Levnomics sl Stutistics, Yol 23, Moo, X pp 209-231,

2 Travling B, Caldwell T, & Senith W EEG]L “Taicipation in sckeal-
based eclracurricelar activities and adalescent ad s menl”™, Jowrma’ of
Tasitanrres Bopsearc T, Wol . 37, 00 1: b Ly

J.Darling M, Caldwel. L L & Smith, 20030 "arboipation in scloeol-
bagsed exlracurricilar aclivilies and adalescent adjia menl”, Tocrma’ of
Leisure Bosearch, val 37, »o 1 pp. 51-36,

4. Bcoles | 5, Sarber U L, Slone M. 3 Aunl | (2002), ©Raracurricular
aclivilies and adnlescent cevalopment”, ournal af Bocial laanes, Vol

G, Mo, i o, BR3-583,

5. bried. Mortos 1L (1972, the Bootior of Tribe, Commings Poblissingeg
CEMupET Y.

& kiremwet (19930 " Ldueaton anc, the Magas", Chitrakar Caleasta
7oMarsh HW & Kleiman & (A2, "Rxliacurricular soheal activities:

The pawend, Ahes Bacl amd The ron-linear”™, Harvaed Fdocalinnal Reviowr,
Val, 72 %o d: pp dpd=-Nild

diad



244

Personality Development of Tribal Childrens of
Tripura : A Theoretical Approach

Kishan Shome
&
Dr. Sudip Das

Abstract

Few years ago main concept of personality development was not
very common and parents rarely gave any importance to personality
development of their children. In fact personality was just confined to
having a good looks and wearing good clothes. Emphasis was given
only on physical appearance and expertise in work related skills. Earlier
no one paid much attention to develop interpersonal skills. But now the
time has changed. It is an age of competition and economic revolution.
Although opportunities a progress are everywhere yet a student has to
work very hard to climb the stairs of a brilliant career. Tribal population
as well as Tribal Childrens of Tripura are facing challenge by several
issues and these are also being neglected in long period of time for some
health, nutrition and personality development problem. Personality
development is one of the most essential aspects for effectives
performance. It is a continuous process which compels the Tribal
Childrens to accomplish difficult and challenging tasks. First one needs
to realise the clear meaning of child personality development. Personality
means the set of qualities which makes a person unique from the
other. When such qualities emerge in the growing age of children, it is
known as child personality development. Now when the pace of the world
is advancing, it has become very crucial to make your child stand out
from the rest and be unique. So how can this are achieved. It has got to
be worked out at the root level to bring the best out of them. Lastly, we
can say that the development of personality is always plays important
implications for Tribal School going Childrens and also those Childrens
having a good personality can move through the difficulties with more
confidence.

Key Words : Personality Development, Tribal Children.
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Introduction

Persomality is the commbinatiom of characteriabics or quzlibes
that form an individual®s nnique character. Persomalife i3 what
makes 4 person wdgque, 1 helps us o develop an idenlily and
lesve a long lasting Linpression on others, The development of
personality stoets from the day a child is boene One o the most
impuortant factors that form the personality of an irdividogl is
the environment to which they are exposed. Development is the
process of developing or being developed ot an eventommest toting
a new phase it a changing sitnation. Development alan a
continueus process 5o is happen ir any tme of life, Personality
development occurs by the angeing interaction of eomperament,
character and environment.

Schools are the second heme for Tribal children of Tripura
ate te. The way in which their personalities ki dependsnot maly
i the: pare ntal uphrivgrirg but alao on the way thes are evolved
in their school lves. Tmparting st the bookisk knowledge makes
the student cumb anc ingecure wher it comes mochallenging ke
compelilive world, Sleps are being laken for Tribal children in
some private and missivnary schools but reachimg out o every
cormer of the country is a matber of comeerne Mow the question
arisas that what reforms tan be browght about B mspire the
trigrering of Tribal child personality development at school.

Firstone needs o realise the clesr meaning of child persomaliny
developmenl. Persanalily means the sel ol qualilieswhich makes
a persan unique Irem the alher, When zuch qualities emarge in
he growing age ol children, il is knewn as child personalily
devalopment. T when the pace of the world s advancing, it
has Docome vory crucial b make vour child stand oot from the
pest ancd e uniguee. So o cone this are schioved. Tk L pot to b
worked out at the root level to bring the best out of
them. Therefore. the development of & child ina wav he/she
becvmnes socially, morally and ethically progressive i the meed
of the hour. The way in which scheols respond to this contest
matters a lot. Tf the focva 18 uat om rades and marks, there iz a
possikilite that the qualiby of *-I.'I]l!]t‘ﬂl‘*—- wontlld e limiled, Anideal
acheal is the one which focuses on hath Lhe studios s well s oo
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curricular activities to enhance their thinking ability.
Incorporating the logics in the mind of children would make them
smart and productive.

Strategies of Overall Development of Tribal Childrens

Some of the strategies that can be undertaken by the schools
to help achieve overall development of children are as follows:
% The pre and primary school role

The roles played by the preschools and primary schools have
great significance over a Tribal child’s personality development.
It is therefore required to improvise the method of imparting
knowledge in them. Apart from games, organising cultural
programs, learning disciplinary tasks, clay modelling, celebrating
national and international festivals at school and upholding
various competitions, there are points which often go neglected.
These include the assessment of children based on how they are
able to interact with their teacher and also among themselves
and helping them understand the perks of learning things so that
they become active participants. Sports activities which build up
their presence of mind must be part of their regular activities.
% The Secondary education role

After a child finishes the primary education, most of the
developments will have already taken place. But there are certain
things which can only be taken care of during this phase. Here, it
the role of the schools to make the children self-confident and
motivated towards their prime goals. Regular workshops and
seminars can be used as a platform to gain and share information.
The ethics taught in school remains lifelong. So things like valuing
life, caring for animals, respecting cultural diversity and religions
should be positively fed into their hearts and minds.

Some basic qualities like being humble, polite and generous
should be taught in special classes of value-education. A period
should be separately allocated for group discussions on various
topics which can improve their intellectual skills and
groupism. Lessons on music, art, craft, yoga and physical
education should be given to one and all, right from the
kindergartens. Proper nurturing by the school faculty can do
wonders to the child development from a very appropriate
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aye. [E4 high time thet the achool administratbions adopt the
effective leaming to ansure the quality development of its
shudents and hence the Fobore of oor counbry,

Inporiance of Personallly Desvelopnent

A great averall persenality is very lportarnt tn the life of an
inclividual, Everyone is ndleerced man ateactive personality.
Whether itis aninterview for job or having s converss don w1th1n
wour friend circle, there are certain traits amd characberisties that
you it possess B make you man and have en impressive
comversabon. Withomt influencing others vou can’t et snooess
in mday’'s Competiive werld, It is difficult to achieve a job
without influcrcing the inter iewers with your personal as well
A '|.'IT1:I'F1"-.-H-'i1!lI1H] akills, Therefore the imortanoe of personality
deval lpmen 1t haa risen very uch. These: days every mand public
arhonl is caraful about the sersmality ..:lr".'r']npmt nt of it
Children.

Few vears agn main comoept of persomality development was
nob very common and frarents rarely FAVE any impoTiance
personalily development of Weir childsen. [n lael personalily was
pust comtined fo hovimge o pocd looks and wearing E.TLH'.HJ. clothes.
Cmphasis was giver only on physical @ ppearance and expertise
in work melated skills Tarlier my ome paid muoch s thmtion to
devalop interpersomal skills. But nowe the time has changed, Tt s
an age of compebtion and ecomomic revalution. Although
opporlunilies a progress are evervwrhere val a sludent has lowork
very hand 1o -||n1|:_'- lhe slaire of a brillianl career, The person
vau'@l a good personalily can move Lhrough Lhe dillicullies will
mure confiderce. TTowever importanee of personality
development includes:

Cives condidence

[mprove communication skills
[Telps to develop a positive attitode
Makes you credible

[mproving personality

1 Gaain krowledime

7. A healthy body

H, 1 dress smarlly

e L k2

e
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9. Speaking style
10. Enhance thinking ability
Conclusion

Now a days, Tribal population as well as Tribal Childrens of
Tripura are facing challenge by several issues and these are also
being neglected in long period of time for some health, nutrition
and personality development problem. Personality development
is one of the most essential aspects for effective’s performance. It
is a continuous process which compels the Tribal Childrens to
accomplish difficult and challenging tasks. Lastly, we can say
that the development of personality is always plays important
implications for Tribal School going Childrens and also Those
Childrens having a good personality can move through the
difficulties with more confidence.
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Education - A Struggle for Tribal Students in
Tripura

Mr. James Dev Verma

Dr. Tripti Majumdar ( Das)

Abstract

It has been observed all over India that, the dropout rate among the
ST students has been always high in comparison to the other groups of
people in India. This trend continues throughout the schools and to the
higher education institutions such as colleges and universities. The pass
percentage and literacy of the ST students has been surprisingly lower
than the general and other groups of population. The situation remains
same in case of Tripura also. It is in this regard that the present paper,
tries to find out the reasons behind the high dropout rates and the low
pass percentage among the tribal students of Tripura.

The present paper titled, ‘Education, a struggle for Tribal Students
in Tripura’, is an attempt to analyse and asses the problems faced by
the tribal students of Tripura in today’s current scenario. The
objectives of the present paper are to analyse the reasons behind the
high dropout rates among the tribal students of Tripura. To find out
the reasons for low pass percentage and performance among the tribal
students of Tripura as seen by themselves. And to see the socio-
economic background of the tribal students in order to understand in
depth the problems faced by them in this regard.

Key Words : Education, Tribal Students, Dropouts.
Introduction

Tripura is a tiny state located in the southern tip of North-
Eastern part of India. It has a geographical area of 10,491.69 sq
km. Located between 227 56" North Longitude to 2432" North
Longitude and 9109" East Longitude to 9220" East Longitude. it
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haa an extreme length of TR3.5 lom & width of T127 lon. Thhe gy
atz be of Tripura, ahares 8% km of boundary on flhres sidas(aouth,
west and nerth) with langladesh; whereas, it is sordered by
Mizoram (L09 km) ard Assam (52 ko [rom eastern and nosth
eastern sides, The state has a zich historcal and coltural
Lawckground of its oven ol was puled by Manikya puloes of trilbal
descent privr bo aceeding into the Tndisn union in 15 Chetober, 1949
Tripmra has a beantiful & colourful ssciety of mized origing where
buth tribals and non oihals live side by side peacefully. As per
the: 20171 cemans of Tndia, 31.8 % of the stabe's total population
belengs to the rikal pepulation. Cutef its 26,723,917 of population,
11,656,612 people belons b tribal cobegory.

The present paper Hﬂi::]. ‘Tiducabion, A Strgggle fur Tribal
Student- in Tripura’, s an attempt to analvse and asses the
prothlema faced by the bribal stadenta(studving at various stagres
itf eduration) of Tripunra in today’s current scenario.
Cibjectives
i1 To analyse the reasons behind the high dropour rates amaongr
the wibal studerts of Tripusa.

i) T'e tind vut the reasons tor low pass porcentapge é&
perfurmance among the tribal students of Tricura as seen by
themselves.

1117 Tor see the socio-eeomomic backpround of the trikal students
i order to understand in depth the problems faced by them in
this regard.

Methodology

For Lhe present research work, primary and secondary dala
were collected from varions sources, Tomary data of 1000 5.T.
students were collected throogh guestionnaine, personal
inboraction with the peoplefessocially studenbks conununity) and
the personal field visits in the vanoos Autonomous Tisorict
Couneil villages of Tripura. Such as, Birchandra Marm ATDC
villape, Chittamara ADC village and Lowgang AT villagme in
South Tripura district, Bachaibar ADC village, Viahorchhara
ATH villagge in Khowai district, Thar Pathalia ghar A village,
Sutarrnura ADC village, Morgaom ATDC wllage, Amarendranagar
ADNC willage and Chandithalor AL village in Sepabdjoda disteict
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and Kalidas para ADC village, Mochrai ADC village, Jarulbachai
ADC village and Gangaram ADC village of West Tripura
district(2012-2017). Secondary data were collected from Tripura
State Tribal Cultural Research Institute and Museum, Census
of India office, Agartala, Libraries, various books and various
web portals of Central government.

It has been observed all over India that, the dropout rate among
the ST students has been always high in comparison to the other
groups of people (fig -1).

Dropout Rates (Class I to X) fig-1.
Drop-out Rates in (%)

Class Boys Girls Total Gap

ST All | ST All | ST All

ClassI-V [ 372 | 287 | 339 | 251 | 35.6| 27.0[8.6

Class I-VIII| 54.7 | 403 | 554 | 41.0 | 55.0 | 40.6(14.4

ClassI-X [ 70.6 | 504 | 71.3 | 479 | 709 493(21.6

Source* Statistics of School Education 2010-2011
This trend continues even in the higher education institutions
such as colleges and universities. The pass percentage & literacy
of the ST students has been surprisingly always lower than the
general and other groups of population (fig-2 & 3).
Comparative Literacy Rates of Scheduled Tribes to Total
population (in percent)

Category/Year |[1961 [1971 |1981 |1991 |2001 |2011
Total Population| 28.3 | 34.45 [43.57 [52.21 |64.84 |72.99
ST Population |8.53 [11.30 [16.35 [29.60 |47.10 |58.96
Gap 19.77 11815 (19.88 |22.61 |18.28 |14.03

Source* Statistical profile of Scheduled Tribes in India 2013 fig-2.
Percentage Distribution of persons of age 15 years & above by
level of general Education (fig-3).

Social |Illirate| Upto |Middle|Seconadary|H. S.|Diploma|Graduate
Group Primary| Level Level |LevellCertificatq and
above
Rural
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ST 174 |22 143 s +2 |04 1.6
Al LY AL 17.1 1.5 G2 .7 a2
Lesial
U
Lhdan
ST 2.8 M3 175 18,5 128 1,8 1205
&AL Loy [144 1¢:-1 17.7 1300 1 2.1 17.2
Social
Sealf

Soaree® By ! o, 2300 e W8S oV davia, 2001-2000. Sohedicded Tritves mi
F gaavine, WAL TRl A Mol
The sihatiom has been no differentin the rase of Tripora also

{liz-4) 1Lis in Lhis regard Lhal Lhe present paper, Lies 1o [ind oul
e peasons belingd the bigh choop oul rates ancd e Low paass
prescentage among the tribal students of Tripuca
Drop Out Rates of 5T Students in Tripura & India in Classes I
YV, TV, I-X in 2007-06  fig-d.

Class T-W Claze T-ATIT Class T-6

izl | B | Tomd [Caxls | Doves | Lotol | Qicls | Gosws | Lokal

- - -

Iripura (238 | 408 (382 |63.23( 6750 6600 | 2058 5278 21,51

4 4 0

Treaiia FLD | Fe |55 G262 6251 A2 AR| TEN2| PR TEAL
4 A d

Siprce™ LU, CawoeBon for el Didia oo, beweofed Ddvowonsy Sfafiztics.

2INF=05,
The following results were found about the tribal students of
Tripura -
Size of Family {Socio-Ceonomic Statns)

Thromgh our interacton and survey, Fwas found that a large
ey of Tripura’sstudents live in kg families, Living ina big
lamily haz ils advanlages and disadvantages. For students
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belonging to well
to do families,
large size of family
members do not
create such
constraints, which
the poor ones have
to face in order to
eke out their needs
and(Fig-5)
requirements. Out
of 1000 students
respondents, it
was found that 25.9% of them lived in a family of four members.
33.3% lived in a family of five members.18.6% were found living
in the family of six members. And almost a quarter 22.2%, said
they lived with the family of above six members.
Parents Education

Education of parents, form the building blocks of students
progress in life. In many ways a students’ performance and
achievements in

Size of family fig-5

i B above 06

S.T. Parents Education his early life
Level fig-6 depends on the

B No Response B llliterate parents educa-
= Till Clas 5 mTill Class 10 tional back
ground. Parents

W Till Class 12 B Graduate & Abova with good educa-
tional background

o have more oppor-
tunities economic

wise and are more

9.3% successful in

5.6% motivating and

guiding  their
wards in the field of education. But, it is found to be opposite,
when the parents” education level is lower. Therefore, it was
necessary to see this aspect of the students’ life to understand
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the: comstraints face by then in this regard. Ot of the stodents,
whiwera surveved regarding their parents educatiom, 9.5 %, vwere
foomd having no formal education(fig-i: ). 5.0% stodents’ pavents
had education Ull primary leveli class 5) ondy, 40.7 % ol ke
sbuclents” parents bud their ed ncation till 5-:1*-::-nn.lar-, frliass LO) lewvel
ol v, 11.2% had education il Higher secondaory f-;lnss. 12y bl
and 3.3% studenty’ parents had their Formal education till
gradnate and above level, 27.7% of the surveved students were
not sure about their parents” education.
Farents’ Oecupation
The kind of profession parents have sometimes, greatly
' _ clecides the fate of the
B.1. Father s’ Oceupation students” educatiomal
agd career, Tarents with
soumnd ocrapation and
jobs ate wsnally found o
be f11'|a11r1aﬂl.r more
W responde d stable and able o
S e ST supperl nancially Lhe
veucabtionol cxpanses of
their wards, Whereas,
el parents whordo rot hawve
- B PropeT jalie nr
aorupation are found to be Anancially wesker. They aren’t able
o linance their wards’ education. This I_I||_II‘|'|._1|-|:'|:,-' rauses e

B Govt Service  BFErmer

Doaiy lasour B Bus nesman

L 2%

high dropoict ratez of 8.T. Mothers Crecup tion
their children. L was fig-5

found from students B GoVE EEFice T
SLIJ‘\'E_}'EL'.I thi.'lt.- 33 |-% B Dailky Labsur B Howte Yike
students” fathers were B Mot Responded

working ir guvernment BA% 4 aue

jubuifie-71. 46 5% re ' 1T
stundents said  ther i ‘!lﬁ

fathers were farmers.
13% students’ fathers

were labonrvera. D7 % of
the rathera were amall
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businessmen. And the last 3.7% didn’t specify their fathers’
occupation.

Similarly, regarding their mother’s profession 6.9% of the
surveyed students said they were in government jobs (fig-8), 4.9%
said they were farmers. 2.2% of the students said their mothers
were daily labourers. The majority 78% said their mothers were
housewives. While,8% of the students didn’t specify / respond
to the question.

Income

Income of the family directly affects the education of the
student. Poor parents are unable to support their children’s
education. Poor families’ children are required to work many a
times to support their families financially. This causes poor pass
percentage and high drop out rates among the students of poor
families. A large majority do not secure good results. Therefore,
it is important to see the household income of the students
families to

Income understand
ST, fig-9 the constraints
faced by them
A% in this regard.

16.7% o,
PEALL ] U0l ool
students said,
T their families
v@ﬁﬁ@ o & household

FEF S

A

income was Rs
1000 per
month only
(fig-9). 3.4% of the surveyed students said, their household
income was Rs 1000-Rs 2000 per month. 9.3% of the students
said, it was Rs 2000-Rs 3000 per month.35.6% of the students
surveyed said their families income was between Rs 3000-
Rs5000 per month. 15.9% of them said it was between Rs 5000-
Rs 8000 per month. 16.7% students said their families” monthly
income was between Rs 8000- Rs 15000. And 11.1% responded
with a monthly income of above Rs 15000.
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Land Property by Pasaessinn

State, Courtry Sire aof land possession Jn her)  Fig-10
Slalef Size of land possession (in hal] Fig-10
Comntry T a1 [ e (48 [ o helds
Tl 100 200 A0 | aboner] Tal:ds with
R se s less than 1
hectare
fincluding
lad ess
HH;
Tripurs 34 El.5 uy 2R W15 | BEF
Ledia Y. BT 1ad 104 (29 e M

Landheldmg

3 fig-11

i —

g 1006 ¢

0 = ,

=] £ ,ﬁ"\. P

A L

s F & o
& ] n_'dl" o

W7

Land halding in hectaies

Lol property bs ar inunevable assest. loa develsplug cowntey
lilie Tiedian, wehwere 65°% of the people depend dircctly or iudiceectly

o agcicultune for
their living,
possession of land
properly iz
considered  very
important,  When
properly ukbilisod, a
ploce of land could
return a very good
eCanomic relurns, ln
couniries like indiz, it
provides lvelihood
lee peaple in both

rural and wrban areas. Itis not only a aymbol of slalus Tor ihe
pecple, bulalso provide: an economic stability to the Eamilics.
Resulls of the strdents” Tamilies surveyed in Tripurn, gave
similar pictuse to the the one which is been found at the coantry
lewvel as a whole(liz-10 & 11). From the survey, it wis found that
muajority ol the students tamilies possessed very small ploce of
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land. 67% of the students surveyed said, they had 0-0.806 hectares
of land. 9% said they possessed 0.806-1.61 hectare of land. 4% of
them said they possessed 1.61-2.42 hectare of land. Only 2% of
them responded with possessing more than 2.42 hectare of land
with them. 18% didn’t respond to this question.

House Type

House type is an indicator of a family’s well being. Well to do
families reside in good conditioned houses. Poor ones can’t afford
themselves proper houses.
A proper house provides
good atmosphere for
studies to the students.
Therefore, a good house
typeis essential criteria for
astudent’s progress.4% of
. the surveyed students
b were found living in the

LM% thatched houses(fig-12).

o 12.5 % of the students
were having houses of
mud wall with thatched roofs. 61.7% were having houses of mud
wall with tin roofs. 20% were having pacca RCC houses.while
rest 1.8% were having other type of houses.

Houge Tvpe fiz-12

® Thatched m hud vwall thatch roof
B Mud weall tin roof B Pacca

B Othertype
‘ l‘r

Electricity
e e Electricity is one of the
Electric connection indi £ ial 1 bei I
fig-13 indicators of social well being. In
1000 today’s times, it has become an

¥ . . .
49;5,_ essential part of our lives. Life

without it is unthinkable today.
Availability of electricity at home
is another requirement for the

BOD_ -

600

400

200 We, €7 students’ studies. Unavailability
o affects the students’ studies to a
ves No | great effect. 93.3% of the

surveyed students responded/
said they had electric connection at their homes. While 6.7% said
they didn’t have electric connection at their homes(fig-13).
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Lmrce of Drinking Water

A2.6% of the sinrveyed

Dirmkang YWater [ig-14

o Zarthern well

Favt Supply

2%y

Cooking Fuels Used

2845 of the surveved
atudents said, they nsed wood
as the cooking fuel ar rheir
homes, 2.5% zaid, they used
kerosene os the cooling tuel,
34.3% respondad it wath the
i as the fuel for cooking.
While 7.0% said, they waere
using more than ene bpe asa
cooking  Tuel al  their
hornes(Tig-15).
Educalmml Insmulmns

Fwramou o L stitwions J:g 1

=
Il. o |

e P 21BN

P B

n 3 “ &
"ll:l:.dilr fﬂ"':"ﬂp. J‘ﬂ
i‘lﬁ. l;"f " 'h? {.db
- ‘} -l"‘
E‘

B Fand puma
B Otwertype

shadants vesponded with
parthern wells as Lheir
soupce of dleinbng water,
42.7% sale it was hand
pump fur themi(fig-14).
2% stndents said, they
had government waber
supply aa the soarce of
their drinking water.
While, rest 2.7% said
they twed other sonnees
for drinkire water.

Cookime Fuel Tzed
fig 13

Migr g
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Data reveal that 3.3% of
thwe surveyed ST students hod
anly  primary  schools|
Ealwari) aa main sonce of
education in their areas (A-
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a= main aouree of education
in theirarsas, 10,15 had an hr
class 2 schools as the main
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source of education in the area. 7.2% of ST students had only
nursery & primary schools as the main source of education. 28%
had Secondary Schools ( class 10) as the main source of education
in their areas. 24.5% had H.S. Schools as the main source of
education in their areas. 2 % of the ST students said they had
H.S. School and a training institute in their areas. 2% said they
had H.S. School and a College in their areas. And 2.8% said they
had a training institute in their areas as the main source of
education.

Medical Facilities

29.79 of the Medical Facihities fig-17
surveyed students said, —— o PHEC
they had PHC (Primary R B DH
Health Centre) at their
ESH B No Response

areas. 16.7% said they
had CHC ( Community
Health Centres) at their
areas. 26% said they
had  Sub-Regional
hospitals near their
areas for the medical needs. 11.6 % said they had District hospitals
near their areas. 2% said, it was state hospital for them. 14% didn’t
respond to the question(fig-17).

Vehicle Services

54% of the students

Availability of Vehicle surveyed said, they
Services fie-18 had regular vehicle
- services available for

transport and
communication in
their areas. 5% said,
they didn’t have any
vehicle service
available in their areas.
While 41% said, they
had it in their areas,
but it was not available regularly(fig-18).
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Meareat Acceasible hMarket

Neavest market f12-19

W 5-10km
B 15-20km

W 0-5km
M 10-15km

21.1% .

6T 8%

Market

f7.2% Aurveved atudents

af B % of  the
regpomdents said thatr
e nearest markel
from their reswlerce
veis 0-5 ko distancr,
2115 maid, 1t was 5140
km far from  their
Femses. 701 % said it was
10-13 lam aweay and 4%
responded it with 12-20
km of distance From
thedr residenoe [Fg-19).

aaid; they had dailv marlet T*,'pes.ufMarht
aystam in their area [fis-20). fig-20
28,5%  rtesnonded  with ®aly  ®@eakly = Ronthly
having weekly markel
syt in their arcas, And 4%
of the respondents said, they
had a monthly market
systemn in their respective
ares s,
Meareal Accessible Town
Nearest AccesableTown EI_'II'EI’#' E_UWEFEF]
fie21 slucenls said Lheir
e v e AT Wy (-5 km of
T I distance fr{:-u_u the
B 20-25km  sbove 25km pearest tuwn (fig-21).
14.5% =aid, it weas 5110
1% km distant from the
5.3% —_— nearest bowen. 17.6%
o said itwas 10-15 km far,
155% 17 6% 1348% stucents’ resi-

denre wras 15-M ki lar

(ram the lowen, 5% were Tound living, inthe range of 20 25 km

252



Eduation : A Struggle for Tribal Students in Tripura
from the nearest town. Almost a quarter which accounted 22%
of the student respondents had their residence at more than 25
km of distance from the town. While 3.9%, didn’t respond to the
question.
Distance from Agartala

4% of the
50.00% rDistance from-Agartaia students said their
80.00% e residence was at a
' distance of 0-10 km
£ ; = from Agartala (fig-
E20.00% = — — 22). 5.2% said it was

~A0.00% 1=

Students Responsas
[ —

0.00% 8o o 20-30 km fromit. 7%
EEE ¢ i ;.;,-_t had their residence

E aR s s E Pz at a distance of 40-
Segeds 50km. 5.9% students

S said it was 50 -60 km

Distance in km fig-22 away from it. 75.1%
students’ residence
was at a distance of above 60 km from the capital. While 2.8%,
didn’t respond to the question.
Government Help

To this question 57% (570) Govt Help fig-23
of the students said they had
availed at least one kind of
government help. 37.4%
(374)said they had never
availed any kind of
government help. 5.6% (56) of Nt
them didn’t respond to the NR=Not Responded
question (fig-23).
Road Condition

Roads are the life lines of any area. They are essential for the
development of the economy and are considered an important
part of the infrastructure. For the rapid connectivity with the other
parts of the areas and implementation of any schemes ( by Govts
etc) a good conditioned network of roads are required. It not only
helps the government machineries to function properly, but also
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helpa the people b have
communication with
athera, Uuat of the all

Foad conditdon in
village area fig-24

B roctpath | katcha
e cemmatalle sluderts surveved, 3.4'%
Eric< Rood W Foccomctalled B -
" of them said thev had
tootzath systom of poacls
A

"% g in their area(fiz-24). 13%

s s i they had katehoha |
unmetalled soilec) bepe
’ 41.7% _ af revad i their area.

41.7% said they had
Lrick roads in their areas, 387 % responded with the mctalled
type of road system and 2% of them didn't responc to the
cuesticm.
IMTindrances {Self Opinion of the Students)
Language langmag: is
a fivst source of contact Aedmm of Education a
for a persom. It is Hindrance fig-15
through a language a '
child v o perser: learns
the basic knowledge
regarding his life ard
surrounding. Tt is
through langusge a
child iz laugll and
groomed inlo 2 human
resource and a gooed
citizen. Who later on takes part in the develupment of a country.
In this sense, whiot mcdicin of languoge is used to tn_eu.h to the
students carly in life 15 very inportant. Tt s widversally acoephed
that, a child Tearns moeve when, he is tao it i lid o Tenpage
or he is comfortable with, Keeping in thia mind question swas
asked to the students and it was found thaf, 13.2% of fhe aurveyed
students were comfurtable with t]'u_' medium of langnage they
were Al dying ar slndying with. A5.8% were notcomfortable with
it. Ter 0% it didn't matter what me ::]11.11'r' ol larguags was used in
their edizcalicnal inslilution (1ig-2%),
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Low Income of a Family

Income /Finance a
Hindrance fig-26

EYes HNo

33%

Income of a family
indicates its social status
and well being. Poor
families with poor income
are found lagging behind
their counterparts in all the
socio economic parameters
of developments. Poor
income or less opportunity
of earning higher wages
causes poverty among

them. They are more prone to be affected by problems of
malnutrition, deaths, unemployment, illiteracy, thefts etc. income
is one of the factors for these poor families which causes their
students to leave the schools in order to help their parents earn
extra income for their families. When asked whether income ever
caused constraints in their education 67% of the surveyed ST
students responded in “Yes” and 33% said ‘No” to the question
(fig-26).
Distance from High School and College

is distance

from the schools Distance fromH. School caused constraints
(High  schools) s 800

: 700
many a times, t 56 3 e
discourages the u 500 \‘\
students from going g %00 \

300
to the schools. In e 200 ~
rural area, where n loo e
proper infra- y ™ ' '
structure of trans- 5 Yes Ho Not
port and commu- Responses Responded
fig-27

nication is lacking,

students are required to walk or commute to faraway places to
go to the schools. That is actually responsible for the high drop-
out rates among the ST students who mostly reside in the rural
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There are lack of adequz te number of ligh achoals in the maral
and interior aress b cater to the neads of the stadents there. when
asked, whether the lacking of high schools in their areas or
distance lrom Lhelr high schools had caused conslrainls 1o them
v eclucation, 63.2% 5T stucents said ves, 301% said no. while
L7% aida't ressond to this question {Hp-27).

Like schowl, the distance from the collemes also becermes o
reaEom for high dropont rates and comstraints in stodies for the
studenta  in  our
country. Fapeaially
for those whe live in

Distance from College

; i . o D
the far flung inberior fig-23
arans. Well to da

fammilies are a2le th BYes ENo

send their wards
distent  oibea  for
better aducation of
their wards. Dut, the
rural ard the 2oor
ones can't bear the
expanEes of sending
the:r  soms and
dangghber & the cities whare the living of standand ard expenses
are higher. Willioms af smdents in India and thousands i Tripuara
come aul from heir areas Lo cilles lor Lhe college educalion,
Bul, the dizlarce of lheze colleges ram 1heir residences and
the high costol living Lhere [orces sludents Lhe leave Lheirstudies
midway. Those who succeed or contimue with it have to face a

that 747 of the 5T students surveved hod foced difficultics due
to thes, 20% of them responded in negatiee bo this queston (Ri-
28
Lack of Tncouragement/Cuidance at IIome

Students need to be eneowraged and goided every noner and
then. Fneouragement and guidance at home and school ingpires
atndents o ewesl at their atudies. This alwa keeps 1hem inlerssied
in Lheir schools ard academic aclivilies, Educated parents
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Lack of Encouragement/

Guidance at Home fig-

| 29

| mYes mNo

understand the
importance of education.
So they motivate their
children for the studies.
Whereas, the poor and
the less educated parents
are found less
enthusiastic in this case.
This lack of encour-
agement too is respon-
sible for the low
educational achievement
among the poor and the

ST, SC students. The survey conducted reveals that 37.6% of the
surveyed ST students had faced constraints due to lack of
encouragement/ guidance at home(fig-29). 62.4% had not faced

any such problem.

Disturbed Family Background

A peaceful conducive
family background with
a sound economic
support is what helps a
student, grow in his
academic and social life.
But, owing to a disturbed
family  background
many students are
unable to continue their
studies. This is one
phenomenon, which is
seen among the families

5T Students

Disturbed Family
Backgrou nd fig-30

1000
-
ﬂ P o
Yes Ha
Responses

of different classes and status all over the world and in our
country. The state of Tripura too is affected by this problem. The
survey of the ST students revealed that, 31.8% of the surveyed
ST students had faced hindrances in their studies due to this and
had faced severe constraints at least once, during their life (fig-
30). 68.2% were found not having such issue with them.
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Lack nf Interesty Concenbration

A vast majority of
the children especially,

5 Lack af interest/concentration

belonging Lo poor b 100% | Sog. 0 G4TH
lamilies suffer from i - ,
malnuteition  lodia, d 3% . £ -
Under nourishment 1 & ¥ G

HERT even amems the n L Ni
children belenging bo i

the middle class a Responsasf g-31
families, These

malnourished funder nouarished  children usually lack
comeentrabiom £t studies and are unable to comoete wath their
prers at academics. This cavdes poor performance by them and
tailmre at studies. Thess who suoreed bo combmoe (barring few )
dovmot get very good acadernic results, The data collected revieal
that arenmd 332.3% of the surveyed 5T atndents had 1ack of
interest/ concentration at studieadfip-31). And that Fac hindered
there stucies anc academic perlormance. 94.7'% had no such
problem.
Lack of CoachinggTrivate Tuition Facilities

Mrivate tuitiom, coaching facilBes have musbroomed inandia
evirywhare, People are foreed to provide their childrem with extra
roaching/ orivate tuidons in order o compete with the other
children al sludies, Sludents, wha are unalble 1o gal these Jue Lo
linancial reazons or unavailability al their areas suller and 1all
behind the other slucenls who are lacililaled wilh Lhese
codehing S private tubions by their parents. The collectad data
reveal that 54.7% of the surveyod 5T stuconts foce) faced this
problem. While 43.3% cidn't hoee bo face this situation (fig-32].
Malnutribon

[Tealth s the must essential requirement for a man’s auoness
in his lifie. A healthy man s an asset b his sociebs and the conmbry
alike, Covntrics around the world spend Billions of dollars in
ordar b improve the health of their ctizens, It is becavge
develop a healthy and prosperous covniey a wealth of Feallhy
pecple is required, Weslern counlries such as America, Europoe,

Elited
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Japan and Australia
Malnutrition Reason have overcome many of
fie-33 the health issues, which
= still today are niggling
80% problems in  the
(]

g 60% o developing countries
E i / like Pakistan,
i 40% e Bangladesh, Nepal,

w0 A .
= < 20% African Union and
‘E o 0% India. Problems like
5 malaria, polio, dengue,
= Yes No high infant and woman
mortality and mal-

nutrition are found to be very common among these developing
countries. These poor countries aren’t able to provide 100%
medicare to their people. A significant number of students ,who
are enrolled in the schools or colleges face tremendous problems
or drop out midway due to various social and economic reasons.
Health reason is one of them. The data collected through survey
reveal that 31.9 % of the surveyed ST students had faced
constraints due to their health problems (malnutrition) at studies.
68.1% of them said they didn’t have such problem(fig-33). Modern
education reached late to these countries. Student enrolment in
lower in the development countries compared to the developed
nations of west.
Poverty

Child labour and poverty are big issues in developing
countries like India. Even after 67 years of independence, India
has not been able to rid itself of these problems. Almost a quarter
of India’s more than 1 billion population, live in extreme poverty.
Many other fall under the border line category who if are not
care may soon fall into the poor category too. In these families
children are forced by their parents to work to support themselves
financially and earn extra income. Girls are neglected and are
not given preference for giving education. They are supposed to
help their mothers in the domestic chores. Those who are enrolled
for the studies discontinue sooner or later for the above mentioned
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reasons. bManve wha |
rontinua have o o Poye rty
thrangh rhese nagging .
problems every now and fig-34
thwen webuch buampers there
studies sreatly, 3485 5T
students of Tripura were
tound Fave had faced '
problems at thedr stodies “
due o this, &8.2% atudent:
of them said they didn't
hawe towo throwsh such
problemifip-Td1.
Poor Transport System
Roads are an essental requitement fn a good tramsport and
communicator purpose. Roacs are considered aa the life line of
# commtry. Roads help in
Panr tvanspart sy stem cornectirg the people and
fiz-35 lhe areas wilh each olher.
A good noetwork  of
1000 - transport system net only
i hl]pﬁ the wovernments in
a0l ' l imalementing their
. arhemes and policies to the
i peaple an lime bl also
-0 Ne halp the people 1o avail
Lhose [acililies. Lack of
proper rikds canses a lotof
buttlenecks and probloms
o e winy todevelopiment. Tt also |_:'|_r1’:u~:1 problores tothe student
commurities, workang people and the people whoneed to ravel
to schools, offices inether areas inemergenay . Shodents coming
fromn the ruval areas face this problem ona daily hasia. Chwing mo
the pour roads repular vehicle services ave nat feund n their areas,
So, this forces therm by coma out from their villages and atay in
b na By combmae their siedies. Those cannal come Lo lowns are
forced 1o dizconlinue Lheir studies, 47% of the swrveyed 51
240
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students of Tripura said their studies were hampered by the bad
roads or they had faced problems due to the poor roads in their
areas(fig-35). 59% of them had no such issue with them.
Poor Communication with Towns/Cities

As per the census report of 2011, only 1/3 of India’s population
resides in the urban areas. While, rest of the population are still
reside in the rural areas. These rural areas are found wanting in
information many

Poor communication a times due to a
. o) p (e} (e} Tr
with Towns/Cities communication
fig-gg with the urban

areas, where

usually most of
the offices of the
governments are
centered located.
State and central
governments of
India announces
and regulates
several schemes for the benefit of the poor and rural areas. But,
these schemes never reach to the intended people most of the
time or the people do not get the proper information regarding
these schemes due to poor communication facilities with the
towns and cities. It has been observed that a large section of the
poor and rural people do not hear or know about the schemes
launched by the governments mainly because they are poor,
uneducated and live in far remote areas. Lack of communication
with the towns and cities have an impact on the student
communities of these people too. Who would have benefitted
with these schemes otherwise. 48.9% of the surveyed students
said they had faced constraints at their studies due to this(fig-
36). 51.1% said they had no problem regarding this.
Lack of Mass Media at Home

Mass media (Newspaper and T.V.) are a good source of
information. People get various information through these
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medinma. Governmentinfmima s schemes bo the people thromgh
these mecinma. Fren an idlliterate person gets o knosws many
thitgs thromgh varicns Ly, programmes, Similzrlv a smodent

learns theough Lhem
about viwlows Lsines
pertodung to world
and the country.
T.ack of T.%. and
newspaper facilities
cripples aff a student
from the world of
knowledge  and
mfoarmation. Snoe,
it must of the frikal
dominated ruaral

Lack of mass media

fig-37

Wiyei: HMNo

arezs of Triprra, the -

newaparer fadlities are not found the student comrmanities of
thase areas are lert behingd in rhis regard, Several families do not
evenown TV, whicl Is the basic need of loday's iimes. Compared
tor thern those who have these tacilities, their children are alway s
in an advantapgeous position. Because, it keeps them mn
peycholirical advantage of kraosmg more. 33.5% of the surveyed
ST students admitted to have faced problems Cue to this and
aaid, they couldr’'tavail the govermment schemes meant for then
due 1o lack ol informalion { Newsspapers/ IV al homea), £1,5%

Loack of educational

SnVIFonTent at

Home Village {1g-38

230
£ i
o R
A0
Yo s He

2492

said Lhey didn't (ace Lhiz
problen(lig-27).
Lack of Educational Tnvi-
e it at FHome! Arca
Mocunstant suppurt to
the studentat his heame and
an edncatiomal enviromn-
mertt in Hhe area where he
resides always helps him
progress at his wdies, His
progress al il iz allecled
when he doesn't get such
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an environment. It affects the student’s mentality negatively. This
is one of the main reasons found responsible for the backwardness
of the tribal students. Tribal students do not get such an
environment in their areas therefore do not understand the
importance of education. That ultimately hampers their studies.
Collected data reveal that 45.6% (456) of the Surveyed ST students
faced this problem while 54.4%(544) of them had no such issues
(fig-38).

Bad Company

A good company is what desired during a student’s life. On
the other had a bad company is an evil which destroys the life of
the student. Many good students turn astray from their goal of
education because they get into the company of the bad people.
Students turn into smoking, drinking habits. Sometimes they
become even drug addicts due to the bad company. Many
students discontinue their studies due to the influence of their
bad company. That's why a student always require a constant
watch by his parents and teachers. Above all he requires a
company of good people. 26% ST students of Tripura said their
studies were affected due to the bad company they had (fig-39).
74% said there was no such problem in that front for them.
Findings and Suggestions

Education forms
Dueto bad company fig- an important
39 component of an
individual and in a
society’s over all

& 100% 7 development. It is a
£ 50% 7 -_'_ fact that education
= 0% < brings a collective
‘ﬂg’ Yos No awareness in a society
a among the people,

Responses which in turn greatly

facilitates their overall
development. When
we say, over all development, it means political awareness,
economic growth, socio-cultural progress and progress of all
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kinda which are requited todav. The reports of various
soveTiment agencies, such as Census rasort of India 1997, 21,
[Mrectorate of ecomomics & Stabstcs. Govt et ripura, ete reveal
that considerable achievements have been made since lasl lew
decades In case of tribal peoples education]literacy) not only in
Triputa but alse in the courtey Level This is weelcoming, mews,
But, it is to be seriowsly sondered that whether alung wath
the licerac y Teve] of the ST peosle, signifcant or desired education
level proagress has been made or not. TBecanse, literacy and
education mean bweo different thingms, A mere fncrease of literacy
rate should not suffice to the fecling of preat achievement, As
pt thwe Ministeye of Tribal Welfare Adfairs, 2000, tnoall India lovel,
47% oof the: trihal prople were s lliterate. Tn 2T cenans report
it stnds et 41.04%. Although, the literacy rate of 5T people in
Tripuraisaaid bo he M205% (THrectorate of economics & Statisbics,
Coorvk of Tripura, 20314 veport] | which 48 no way 2 omean
achievement, the same rate of success has notheen mzde in casze
if achieving the higher education among them, The pass
percentage among e 5T students Inoall ndia level has been
observed b b lower than the nativnal average. The consus resort
of India 2001, shivwws that aleng with JTherkhand (F19%) and
Magalomd {F7A0%) i TripuraiBE7%0 8T students who take hagher
education doomed 50% o less, Tt s despite the fact that the Tanmest
proportion of cerbrally & state government sponsored
programmes (or ribal cevelopiment ararelaled te the single saclor
of educalion & the laws which provide compulzory & rree
educalion o zll children selvween Lhe ages of 6 - 14,

1. Past and presert experienoes tell that mere formuolation of
rules, policies & pouring in morcy e not guarantee 100%
achicvement ir the field of education. kore sinere effucts from
the central and Stabe governments are vequived o tackle this social
problem. Analyvsis of daka show that less number of teaching
insttutions and low inceme of the tribal families are nok the only
reasons for the low edueatiomal schievement of the Tribal oeoples
atudents of "I"1'ip111'a Rather there are muli pronges igsues, which
are acbually hindering the mrowth of the ed ucalion amang the 51
aludentz ol I'ripura, So, ll'n? airn of The policy framers and
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government agencies should be to identify these issues or
platforms which actually contribute into achieving the high
education level among the people. These issues or elements are
the ones which when not taken care of create constraints on the
way to higher education. One such issue is the distant location of
High (class x) and H.S. Schools (class xii) from the tribal areas.
Careful observation of location of H. Schools in Tripura reveals
that in a state level, at every 6269.489 people there is a H. School.
But in case of ADC(Autonomous District Council) areas where
the majority of ST people live, the ratio is 1 H. School per 8394.338
people. Similarly, in state wise, there is 1 H.S. School per 9372.237
people. Whereas, in ADC areas, it stands at 1 H.S. School per
23336.36 people. Distance wise there is 1 H. School per 17.903 sq
km in the state. Which in case of ADC areas stand at 1 H. School
per 51.313 sq km. The average distance location of H.S. schools
in state is 26.76 sq km. The ratio in ADC areas stands at 142 sq
km per a H.S. School. Government’s objective should be to
provide these schools as much closer to the tribal areas as is
possible. The density of these schools per population and area
should be increased in order to cater to the population demand
and to reduce the hardship of tribal students. It would help the
St students (especially girls), who many a times stop going to
schools owing to the long distances of the school they have to
cover on foot.

2. Another issue which cause constraint on the way to the
education/higher education is the unavailability of the regular
vehicle services in the tribal areas. This is a major issue not only
for the ST students, but also for the entire tribal communities
residing in the rural areas as a whole. The scarcity of regular
vehicle services not only affects the common people but also
greatly impact the education life of the tribal students, who have
to travel to distant places on daily basis to attend to their schools
and colleges. Many tribal students have poor attendance and high
drop out rates due to this fact. The effort should be to provide
the tribal areas with the regular vehicle services, which would
solve the transport related hardships of not only the ST students,
but also the common people as well.
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A Tf we laok at the Tncation of the colleges and other higher
edusatiom instimites auck as mviversibes and medical collages and
techrical institutes ete, we'll find that they ame located ab very
laraweay places [rom e Lribal aveas. The Tripura governmert's
ofbicial recarcd of July 2005 peveal that out of 22 general degree
Colleges, ondy (4 ave located nthe TTAMADC arvea where Majority
of the tribols reside. Chher mstitutes such s, medical, technical,
FLaw college and srofessional volleges sre located either in
Agrrtala ot urban areas which are far awav From the bdbal
atndenta reaidencea. This shows a disparity in the case of their
lecation. Government's effert should be to provide the mibal
peozle with adeguote number of colleges, technical & othor higher
educatiomal inatitutes in the baibal areas. That would greatly
rechuee the hardships of the fribal students who can’t afford to go
tor the cities and towns to stay in order to obtain the higher
edusation. Ttwronld help in their high atterdence pass percents ge
al=m.

1. ‘The light of aducatiom amony the tribals reached gquite late
in comparison W e olher groups of people In Tripura, The main
reasers fur that were the apathy of the crstwhile tribal kings
towards therr people and the far off remote location of the tribal
hewmness fromn the v rhan areas. Today with the omsetof developrent
and improvement i infrastroctore, the education seenario has
beyrum tchange. Tatitis o be rementhered that so far it is mosthy
the: secons generalion of Iribal peaple wwha have seen the light of
proper educalion, l'heir education level among Lhem iz
sigrilicanty low. And due o their low educalion level the 51
parents are unable to guide their children at home. 5T students
du ot et good privabe coaching facilities in their 2onmas as is found
in tovens. Thie lack of this facility, coupled with e low education
level of 5T parents, affect the serformance of the 5T stodents in
the schools, 3any Tose ot interest at studies and drop ovt from
schools ultimatel v, Covernment should fry o provide re Hhe 5T
students in the rural areas with moere coaching cenmes similar
Sarva Shikeha Abhivan centres. School premises should be nsed
during off tinwe and davs with the Felp ol qualilied uvnemployed
voulhs L impar Lthe coaching Lo the needy Tribal students,
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5. Lack of regular communication with towns abd distant
location of tribal areas are major hurdles on the way to ST
students” education. Governments spend crores of Rupees on the
welfare schemes of ST people at central and state level, but, it is
found that these schemes in many cases never reach the intended
people. Most of the ST people remain unaware of the schemes
launched by the governments. Lack of means of information such
as newspapers in rural areas, and failure of governments or
negligence of governments to properly advertise the schemes for
the welfare of tribal students/people could be attributed to this.
Governments should help and facilitate in the expansion of
newspapers’ outreach towards the village areas. It should be
priority of the concerned department that along with launching
the schemes, proper advertisement should be done at multi level
and stages. Means of obtaining those facilities should be made
easier. Unnecessary paper works should be avoided to stop the
unwanted harassment of the innocent tribal people.

6. Different education policy regarding the medium of
education by central and state governments at teaching
institutions is a cause of concern. It is roadblock on the way to
students” education for it affects the performance of students to
a great effect. In Tripura medium of teaching at schools is Bengali,
in colleges, students are encouraged to study/write subjects in
English medium, while in university English is the medium of
teaching and learning. Due to this kind of complexity regarding
the education policy, by the state and the central governments,
students find it difficult to adjust, grasp, comprehend the contents
of study and find it difficult to express themselves through
writing at one or another stage. This hinders their academic
performance. Efforts should be made by the governments and
academicians to make the education system more flexible and
student friendly in this regard and have a uniform education
policy at all the levels(starting from schools) to attract and make
the education system more students friendly rather than making
it rigid & inflexible.

7. Like in all India level, the main occupation of the Tripura’s
people is cultivation. And like the national scenario the land
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holding of the atate’s people is very small. The primary data
rollectad shom that 703 of the surveved 5T shedents had 0L800
o legs hectare of land only. Dhe to the amall landholdinge fhe
economic relurn ol Lhe people s meager In the slate, Tribal
cultivatoss at lazge are single or deuble croppers. They don't
ubiliee the Lo b the potentinl. A signiticant portion of them
grow crops only once inoa year. Their participation mn
entrepreneurship activities s very low, Collected data reveal that
Mt of the simvesed 5T studenbs' families income was below Tis
AN - per month. And &R% of 5T sindents” familizs’ had their
househols income belows or between the range of Rs S000/- (i
ok Eroum [R5 07 - to [ B0 ) per month, Thas Balls way below
the: recommended meome value of TR 5 2 per day. 34.8% 5T
studemts admitted of Faving tooworl tosupport familives, Adlthese
eomomic and social hardships cavse comstraints omthe way o
5T atndents” education. Proper ubilizaliom of the land in the fommn
of T lEple cropping, productom of crops moms than onee na
year, dry Farming suited o the srate’s climate and soil during ofr
aedscl, allernalive activilies like pisci-cullwre & parlicipation of
tribal vouth in activibies other than agricolture sre some of the
ways by strenpthen the hands of tribal people wconomically.
Caveernments aim should be to tarmet these ameas and provide
the: 2T honvholds with proser trainingg and easy credits fo help
thean comme ot from their simatiom. This will help thenn to be
sronamically zaund | Thatl weoold in lwen help tha 51 parent=
zupporl Ureir childran al their sludies,

8. Earlier having big lamily was considered as anassel & norm.
Mreviously when science in the field of medicineg was still in the
carlicr stage of development, the infant and people’s mortality
rate wis vory high. People had more chaldren to counter that.
[ aving mure children and large family provided securite and
advantage vver the adversaries. But today wAth the progress in
the field of soience & medicine, the death rare amomg; the prople
has come down significantly. Today, when the living has beconse
much costler and resources scareoe, having larme family s
comaAidered as a brden. Having said that, the collected dala revaal
that avourd HL75E of the surveysd S1 slucerts veere living with
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6 or more than 6 family members. It is an established fact that
large number of family members is one of the reasons of poverty
among the people of India. With less economic opportunities in
rural areas and meager income, it becomes difficult for the tribal
families with large number of family to send each and every child
to school. They are unable to bear the expenses of schooling.

9. Therefore, These ST parents of the state are found least
motivated to send their children to school. A large section of tribal
children remain backward in the field of education for this reason.
The Tribal children initially start their schooling in the village
schools (Junior and Senior Basic schools), but fall behind or drop
out due to the unsupportive family and the surrounding
circumstances. Governments should make available medical
facilities in the interior areas also to improve the health status of
the tribal people. It should explain the benefits of family planning
properly to the tribal community in the state, if they want to
increase the education level among them. In 1990’s the govt of
India had campaigned for having small families. This saw success
mainly in the urban areas and to some extent in the rural areas.
The change of attitude regarding this can be seen among the
people of Tripura also. But, to a large extent the tribals of the
rural areas are unaware of such things. The government
authorities such as Doctors, health workers and local panchayat
bodies should be entrusted with campaigning this matter with
and in the tribal areas time to time. Topics related to family
planning and their benefits should be included early in the school
syllabus. Teachers should take pro active part in schools by
teaching the matter regarding it.

10. In Tripura’s tribal society, taking wine is not considered as
a taboo as is the case with the non tribal society. It is considered
as normal and part of the tribal culture. A tribal youth take up to
drinking quite early in his life. He gets addicted to the habit of
drinking easily due to the surrounding he gets. Every opportunity
he gets, he spends it in drinking with his peers. This not only
affects the social health of the tribal society, but also affects their
mental health. Addiction to drinking wine takes the tribal youths
away from education. It causes high dropout and poor pass
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petcemtame amongg them. Ome of the atma of the govermments
ahomld be e wave the youths fronn the habit of drinking hecause,
it i ome of the reazms for the poor performance of the fribal
pecple i general & sludents in particular in lhe walks ol lile in
colnparisen o the other people, Seclal awareness srognunnes
similar to the family planning should be dore ot all the levels in
the tribal ereas. Perents and vouths should be Giscouraged o the
drinking habiti. Awereness resard ing the bad impae l:-:-lIFL]]'Iﬂ]-"ﬂle..
anold be made through nmualbple stages thromgh onregular and
comatant bazis with the help of N00a and the panchavat bodies.

So that the vouth whe are the fuure of our natior do not get lost
in thiese evil habits, but instead, L{“-{‘_FILI"I‘tL and toke active part
in makingg the futome, the natiom we aspire b have.
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